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Abstract The research is devoted to the scientific
substantiation of the process of pedagogical consciousness
formation of university educators in the process of
teaching English, determination of the level of their
pedagogical consciousness formation, developing an
organization and methodological conditions for
pedagogical consciousness formation, determination of
the optimal methods of its diagnostics, and further
implementation of organization and methodological
conditions in the educational process of higher school.
The research represents the organization and
methodological conditions for the pedagogical
consciousness formation of the university educators in the
process of teaching English: the training program of
theoretical knowledge on the nature and the structure of
pedagogical consciousness; ensuring the active learning
activities of students to develop the skills of practical
application of important pedagogical tools and
methodologies; the use of interactive teaching methods to
create a learning environment that contributes to the
assimilation of moral, ethical and cultural values of
pedagogical activity as well as mastering of the
self-assessment skills and self-control of the level of
pedagogical consciousness formation. The authors define
the criteria (content and activity, motivation and value,
evaluation and reflection) that provide the effectiveness
and optimality of the pedagogical consciousness
formation. The positive dynamics of pedagogical
consciousness formation of university educators is
achieved through the use of the special course
“Self-reflection of pedagogical consciousness” which
includes pedagogical technologies, interactive and

moderation techniques, creative exercises in the process of
teaching English. The monitoring analysis of the results of
the formative experiment proves that the experimental
group, in contrast to the control group, has a higher level
of pedagogical consciousness formation.

Keywords Pedagogical Consciousness, Future
University Educators, Teaching English, Pedagogical
Technologies

1. Introduction
Social and economic changes contribute to the reform

of the system of higher education. The processes of
reforming higher education are characteristic for many
countries of the world because innovation processes have
no borders. “Education is one of the most powerful ways
of achieving SDG 3 (Sustainable Development Goals 3:
ensure healthy lives and promote well-being for all at all
ages) and the benefits to future generations” (Steering
Committee, 2017, p. 2). “Education in a globalized world
is increasingly putting emphasis on the importance of
values, attitudes and communication skills as a critical
complement to cognitive knowledge and skills”
(UNESCO, 2013, p.1). The higher school plays a decisive
role in the education of the intellectual resources (Bak,
2018, Neamtu, 2015), spirituality, morality and culture of
people; training highly qualified scientific personnel
(Albulescu, 2014, Dumciuviene, 2015, Plögera, Scholla,
& Seifert, 2018), which will lead to the strengthening of
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state and its development. And only a competent, honest
and responsible university educator, with his clear civic
position, pedagogical consciousness, and
self-consciousness, is capable of renewing society,
developing its economy and culture.
The 2015 Incheon Declaration and the Education 2030

Framework for Action set out a new vision for education
for the next fifteen years. “By 2030, substantially increase
the supply of qualified teachers, including through
international cooperation for teacher training in
developing countries, especially least developed countries”
(UNESCO, 2015, p. 21); “improve the quality of teacher
training (pre-service and in-service) and provide all
teachers with quality pre-service education and continuous
professional development and support” (UNESCO, 2015,
p. 55); “teachers and education support personnel can: use
their professionalism and commitment to ensure that
students learn; bring classroom realities to the forefront of
policy dialogue, policy-making and planning and provide
a bridge between policy and practice, contributing their
experiences as practitioners and their collective insights
and expertise to overall policies and strategies; promote
inclusion, quality and equity, and improve curricula and
pedagogy” (UNESCO, 2015, p. 58).
Outcome document of the Technical Consultation on

Global Citizenship Education stresses on equipping
learners with deep knowledge of global issues and
universal values (justice, equality, dignity and respect),
critical thinking, social skills (empathy, conflict
resolution), communicative skills, behavioral capacities to
act collaboratively, responsibly (UNESCO, 2013).
EU agenda for higher education specifies that “higher

education institutions are often not contributing as much
as they should to innovation in the wider economy,
particularly in their regions” (European Commission [EC],
2017, p. 4.) and recognizes the importance “to equip
students with the ability to understand new concepts, think
critically and creatively and act entrepreneurially to
develop and apply new ideas” (EC, 2017, p. 8). Scott
(2015) argues that “formal education must be transformed
to enable new forms of learning that are needed to tackle
complex global challenges”. This is inextricably linked
with the question of “what knowledge and abilities
teachers should acquire in order to achieve effective
professional development and “what is needed to make
the development of appropriate competencies possible”
(Bürgener & Barth, 2018, p. 821; Archibald, Coggshell,
Croft, & Goe, 2011).
The research hypothesis is that pedagogical

consciousness formation of future university educators in
the process of teaching English will be effective under a
certain organization and methodical conditions.

1.1. The Aim

The objective of this research is to study the
organization and methodological conditions of

pedagogical consciousness formation of future university
educators in the process of teaching English.

1.2. Tasks

1. On the basis of the analysis of domestic and foreign
scientific literature to uncover the essence of the
concept of "pedagogical consciousness" and its
structural components;

2. To define the criteria and indicators for the formation
of the pedagogical consciousness of future university
educators;

3. To define the organization and methodological
conditions of pedagogical consciousness formation
of future university educators in the process of
teaching English and to test its effectiveness.

When studying research papers of scientists, the
concept of “consciousness”, “pedagogical consciousness”
and “professional consciousness” was considered.
Analyzing their work, one can notice that the authors
focus only on certain aspects of the given phenomenon,
which does not allow creating a holistic view of the
formation or development of pedagogical consciousness
of future university educators. Summarizing and
systematizing existing definitions and taking into account
the diversity of opinions of scientists regarding the
concept under study, we can conclude that “pedagogical
consciousness” is a holistic, dynamic personal formation
that includes professional knowledge and skills, personal
experience of the educator and professionally important
qualities, pedagogical values awareness, the formation of
value orientations and self-development motives, positive
valuable and emotional attitude towards oneself as a
specialist and pedagogical activity, the ability to control
personal emotional and mental state, creative and
pedagogical activity, goal-setting, professional orientation,
ability to reflection (Sidash, 2017, p. 21).
The process of pedagogical consciousness formation

takes place on the theoretical and practical levels with the
acquisition of its qualitative characteristics (spiritual and
moral qualities, the culture of emotions and dialogue, the
ability to creativity and innovation, self-reflexivity) and
personal qualities of the educator (cognitive abilities,
constructive and intuitive thinking, benevolence,
optimism, creative orientation and positive attitude to
pedagogy activities, self-awareness, tolerance) (Sidash,
2017, p. 101).
“At the same time, pedagogical consciousness

formation depends on the influence of objective and
subjective, external (social, cultural and professional
environment, educational and pedagogical activity,
pedagogical communication, the teacher-student
cooperation, which determine the internalization of social
norms, rules, values, and morals), and internal conditions
(the level of professional knowledge, skills, value

https://context.reverso.net/translation/english-russian/is+inextricably+linked
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orientations, professionally significant qualities, interest in
pedagogical activity, professional self-esteem, cognitive
development needs, motivation, self-regulation,
professional activity)“ (Sidash, 2017, p. 101).
For successful pedagogical consciousness formation in

the process of teaching English, certain conditions must
be created: acquisition of pedagogical knowledge and
professional skills; spiritual, moral and cultural values; the
essence of the key concepts: “consciousness”,
“professional consciousness”, “pedagogical
consciousness”; the factors that promote its development;
self-reflection, goal-setting; mastering self-assessment
diagnostic methods.

2. Materials and Methods

2.1. Literature Review

Analyzing a large number of scientific papers, we can
argue that the problem of consciousness is central to
mental phenomena. Consciousness is often used to
describe the state of being awake and aware, thoughts,
sensations, perceptions, moods, emotions, and dreams
(Sirswal, 2009), it is also defined as the subject of
experiencing or feeling (Libet, 1988), awareness,
knowledge, an active state of thinking (Radd & Macey,
2013). The authors describe human consciousness as an
embodied experience that emerges from a complex
relationship between the biological and the
phenomenological. They argue that consciousness is an
emergent property of biology, culture and human beings
develop self‐awareness of their own minds by becoming
cognizant of other minds (Sumara, Luce‐Kapler & Iftody,
2013, p. 228). We can conclude that consciousness is a
mental phenomenon shaped by cultural and philosophical
aspects.
Critical consciousness – “internal cognitive activity or

state of being” (McDonough, & Kathleen, 2015, p. 47),
“an active state of seeking to identify the beliefs and
language that obscure systemic inequities”, it is as a tool
in professional learning and offers guidance to educators
who are looking to develop critical consciousness by
describing a critical approach (Radd & Macey, 2013).
Enns and Shapovalova (2015) define professional

consciousness of a teacher as “self-consciousness of the
person who is actively involved in productive work and
who uses this work as the chief means of self-fulfillment
and his dignity” (p. 387). The consciousness of preservice
teachers is also defined as “a complex of cognitive and
effective learning” (Kalsoom & Khanam, 2017, p. 1301).
Blaškováa, Blaškoa, and Kucharþíkováa (2014)

represent a summary of key professional and personal
skills/talents and behavioral patterns of an individual
(professional, educational, motivational and
communicational, personal, science, research, publication

competence). “They form the basis of any proficient
working behavior, and the level of their maturity is crucial
for the successful performance of the profession
concerned” (Blaškováa, Blaškoa, and Kucharþíkováa,
2014, p. 457).
Thus, Duta et al. (2015) determine the essential

components of an effective teacher “humor, honesty,
empathy, more democratic than autocratic able to create
the report with students, both individually and in groups,
open, spontaneous adaptable to change” (Duta, 2015, p.
1229).
Scientists highlight “the importance of improving

future teacher education on the basis of an appropriate
formation vision that values: awareness, reflection, ethical
responsibility and appropriate professional behavior”
(Serdenciuc, 2015, p. 966), “interaction and cooperation,
emotionally, relationally and morally sound pedagogical
practices” (Kostiainen, et al., 2018, p. 66), reflective skills
(Kalsoom & Khanam, 2017), creativity pedagogy (Liao, et
al., 2018), “through awareness-raising of and critical
reflection on teaching behavior” (Ebadi & Gheisari,
2016, p. 1), social interaction, internalization, mediation,
psychological systems (Shabani, 2016). The researchers
state that “developing personal and professional
consciousness about racial, cultural, and ethnic diversity
should be a major component of preservice teacher
education” (Gay & Kirkland, 2003, p. 181). The authors
also emphasize the contribution of Art Education courses
to teacher professional education (Kuyumcu, 2012).
Sumara, Luce‐Kapler, and Iftody (2013) argue that
“literary experiences create productive mind‐reading
practices that contribute to the ongoing development and
emergence of consciousness and, as such, are important
for education” (p. 228). Sharma, Ahuja, and Satsangee
(2016) prove the rise in consciousness level with the rise
in the educational level at the University (p. 91).
Some scholars state that to get students absorbed in a

foreign language environment is a crucial task of every
instructor who is anxious to get them engaged in learning
environment and make them excited about a topic. They
are also conscious of adapting students to a new content of
a lesson as well as to ‘break ice’ in communication and
get them motivated for learning from the start.
(Karpushyna, Bloshchynskyi, Nakonechna, Skyba, 2019).
“Teachers’ ability to use English for academic purposes

is one of the crucial factors of their competence. A
fundamental requirement for university educators is their
high academic English proficiency, attainable through
continued language training” (Margić &
Vodopija-Krstanović, 2018, p. 31). Another important
issue is the changing role of the university educator for
teaching through English medium instruction (EMI) and
how an educator should acquire an appropriate level of
English to teach through EMI (Dearden, 2014) due to its
expansion primarily in higher education (Dearden &
Macaro, 2016).
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2.2. Theoretical Analysis of the Problem

Our analysis of the research and theory in this field
revealed that the pedagogical consciousness formation has
not been addressed in a comprehensive way. Most of the
work are devoted to the theory of the problem and concern
only some aspects of the pedagogical consciousness
formation. Meanwhile, the given problem is a polemical
one. Researchers consider the components of pedagogical
consciousness and the process of the pedagogical
consciousness formation in different ways. Analyzing
existing definitions, we consider “pedagogical
consciousness” as a complex, integral, multilateral,
multi-level reflection and transformation of the
psychological, professional, personal qualities of an
educator, which are certain to affect the pedagogical
interaction and the effectiveness of the educational
process as a whole.
We can also conclude that consciousness makes it

possible to reflect reality, to foresee the future, and on this
basis to create and change the world through the practical
activity. That is why it becomes obvious to consider
pedagogical consciousness as a condition for the effective
pedagogical activity, on which positive changes not only
in education but also in all spheres of society depend.
We consider the cultural environment of higher

educational institutions, which influences the process of
development of new cultural entities, to play a key role in
the pedagogical consciousness formation. The elements of
the cultural environment are the unique relationships
between students and educators, which are aimed at the
creative development of the individual, creating a special
way of life with inherent spirituality, morality, the culture
of feelings, cognitive activity, initiative, creativity, etc.
The use of methodological tools of cognition should

include a set of approaches (systemic, anthropological,
axiological, cultural, personal and activity, procedural and
dynamic); acquisition of pedagogical consciousness’
qualitative characteristics and personal qualities of the
educator, self-reflection; harnessing of self-assessment
diagnostic methods promote high-level pedagogical
consciousness formation.

2.3. Participants

179 masters of V.N. Karazin Kharkiv National
University, Donbas State Pedagogical University, and
Institute of Chemical Technologies of the Volodymyr
Dahl East Ukrainian National University, Yuriy
Fedkovych Chernivtsi National University, took part in
the experimental work. Masters of the following
specialities: elementary education, psychology, music art,
preschool education, practical psychology, higher
education pedagogy, psychology, geology, hydrogeology,
geology of oil and gas, geography, geography of
recreation and tourism, economic and social geography,

chemical technologies of organic substances, equipment
of chemical industries and enterprises of building
materials were involved in the research. 90 masters were
in the experimental group (EG); 89 masters were in the
control group (CG). In contrast to the control group where
a regular ESP curriculum was taught, we apply the
organization and methodical conditions of the pedagogical
consciousness formation of future university educators in
the process of teaching English in the experimental group.

2.4. Research Procedure

Each of the criteria of pedagogical consciousness is
characterized by its specific indicators, which
predetermine the realization of pedagogical consciousness
in the educational activity. This division is arbitrary since
these criteria and their indicators are indivisible in real life.
They interact, complement each other, cause and exist in
one another.
In addition, we distinguish the main characteristics of

the pedagogical “consciousness (intellectuality,
spirituality, morality, the culture of feelings, reflexivity,
creativity, dialogue), which determine the inner depth of
the pedagogical consciousness of the future university
educator and its essence” (Sidash, 2017, p. 100).
We consider the process of pedagogical consciousness

formation in the context of various principles of
personality formation of an educator: anthropological,
axiological, cultural and logical, systemic, personal and
active, process and dynamic. The set of these scientific
principles allows organizing the study of the process of
pedagogical consciousness formation of the future
university educator, as a process of its structural and
dynamic development at different stages of higher
education, identifying the internal and external factors that
provide the success and effectiveness of its formation.
In developing the scientific and methodical tool to

assess the level of pedagogical consciousness formation
we used the fragments of known test methods adapted for
the purpose of the research as well as author diagnostic
methods according to the content and activity criterion:
expert assessment of future university educators’
professional knowledge, practical skill questionnaire,
author diagnostic methods to identify the students'
perceptions of the concept of “pedagogical consciousness”,
the significance of characteristics of pedagogical
consciousness, the knowledge of healthy psychological
climate formation, self-assessment test of the level of
pedagogical consciousness; motivation and value criterion:
the humanistic orientation test (Friedman, & MacDonald,
2006), the expert and self-assessment test to study the
professionally important qualities, the questionnaires
measuring spiritual needs (Bryant, Wickliffe, Mayhew &
Behringer 2009), motives of education and pedagogical
activity (Abraham, Shirrell, Downs-Tepper, &
Chakravarthy, 2015), motives of raising the level of
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pedagogical consciousness, the emotion and value relation
to oneself and one’s education and profession oriented
activity, the expert and self-assessment test to study the
professionally important qualities of the future university
educators; the evaluation and reflection criterion: expert
and self-esteem test, career aspiration test.
We used the scientific and methodical tool as the single

complex that is due to the pedagogical consciousness
complicated structure and a wide range of indicators that
we can fix and assess (qualitatively and quantitatively)
and also analyze the relevant criteria formation, it
provided the control of the level of pedagogical
consciousness formation on the principal indicators. The
use of the listed methods as the complex is determined by
the nature of pedagogical consciousness as an integrated
system.
The control experiment includes carrying out the

diagnostic study of control and experimental groups in
order to identify the dynamics of pedagogical
consciousness formation based on the results of the
approbation of the organization and methodical system in
the process of teaching English.
The objective of the formative experiment is to check

the effectiveness of organizational and methodological
conditions of pedagogical consciousness formation of
future university educators in the process of teaching
English, namely: the training program of theoretical
knowledge on the nature and the structure of pedagogical
consciousness; ensuring the active learning activities of
students to develop the skills of practical application of
important pedagogical tools and methodologies; the use of
interactive teaching methods to create a learning
environment that contributes to the assimilation of moral,
ethical and cultural values of pedagogical activity as well
as the mastering of the self-assessment skills and
self-control of the level of pedagogical consciousness
formation.
We realized the organizational and methodological

conditions of pedagogical consciousness formation of
future university educators through the application of the
special course “Self-reflection of pedagogical
consciousness” and the diagnostic complex. This special
course corresponds to the content and the structure of the
pedagogical consciousness and provides the formation of
key elements of pedagogical consciousness (knowledge,
skills, values, and personal qualities). The diagnostic
complex performs two functions in the formative
experiment. It ensures future university educators’
acquisition of the knowledge of self-diagnosis and
self-control within the system and monitoring the
effectiveness of the pedagogical consciousness formation
during the experimental work.
The effectiveness of this special course was facilitated

by such interactive learning technologies of education

process organization: moderated seminars, a
lecture-dialogue, workshops, quests, “inverted” lectures,
seminars with training sessions, creative tasks, problem
issues, discussions, multi-media tools, role games, reports,
work with the scientific information sources, works of art
and folk art, creative exercises and competitions, polls
which provided various types of students' learning
activities. The content of the special course includes 10
modules corresponding to the key elements of the
pedagogical consciousness. The practical part of the
author special course was aimed at the methodological
training of educators for the use of pedagogical
technology in their pedagogical practice. For instance, the
class on the theme “University educator in the context of
modern requirements to higher education” has the
following plan: 1. The image and professional qualities of
the university educator: this module was presented by
students in the form of self-presentation of the image of a
future educator using information and communication
technologies. 2. Training session on the acquisition of
professional values: the training session assumes that the
moderator arranges participants to the circle, giving them
a round subject he suggests handing the subject from hand
to hand, to formulate the motives of choosing the
profession of an educator. 3. Discussion of the parable
"Desirable is very near". Creation an ideal university
educator portrait: writing a composition with a subsequent
reflection of personal values. 4. Watching the fragment of
Peter Weir’s film "Dead Poets Society" with further
analysis and creation of a media library. The next lesson
we offer future educators the questionnaire of motives for
education and pedagogical activity.
To achieve the purpose of the research the complex

methods were used:
 theoretical: the study, theoretical analysis and

generalization of scientific ideas in the pedagogical,
psychological, philosophical literature on the
problem of the formation of the pedagogical
consciousness of future university educators in order
to identify different points of view on this problem;

 empirical: observation, questioning, testing,
self-assessment, expert assessment, analysis of the
level of pedagogical consciousness development of
future university educators, pedagogical experiment,
which helped to obtain the necessary data as to the
signs of pedagogical consciousness formation at
different stages of its development;

 statistical: processing the results of an experimental
study; qualitative and quantitative analysis of
experimental indicators.

Summarizing the theoretical principles to the definition,
the content and the structure of pedagogical consciousness,
we distinguish criteria and indicators of its formation
(Table 1).
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Table 1. The value of criteria and indicators of pedagogical
consciousness formation of future university educators in the process of
teaching English

Criteria Indicators

Content and
activity

professional knowledge and skills, the concept of
pedagogical consciousness, characteristics of the
pedagogical consciousness, the methods of
healthy psychological climate formation.

Motivation
and value

Values and value orientations, professionally
significant qualities of the future university
educator, motivation of professional
self-improvement, emotional and valuable
attitude towards oneself

Evaluation
and
reflection

Self-esteem, level of career advancement,
self-control, self-regulation.

3. Results
The efficiency of the organization and methodical

conditions of pedagogical consciousness formation of
future university educators in the process of teaching
English was ensured due to the use of integrity and close
interconnection of all its criteria. The control of the
efficiency of the formative experiment on the introduction
in the pedagogical process of teaching English of
organizational and methodological conditions of
pedagogical consciousness formation of future university
educators was implemented by means of the diagnostic
complex described above in accordance with the key
criteria of the pedagogical consciousness formation:
content and activity, motivation and value, evaluation and
reflection. We got the following results.
According to the content and activity criterion on the

relevant indicators, we identified: a high level of
theoretical knowledge and practical skills formation by
the method of expert assessments and using a specialized
questionnaire that is 9% higher in EG than in CG (55%
and 46%, respectively); a high level of formation of ideas
about the key characteristics of the pedagogical
consciousness that is 58% in EG and 52% in CG; a high
level of ability to create a healthy psychological climate in
the group diagnosed 56% in EG and 51% in CG. Thus, we
diagnosed better results in the experimental group than in
the control one. In addition, the dynamics of increasing
the level of the pedagogical consciousness formation in
EG at the end of the formative experiment regarding the
ascertaining one are positive. The number of students with
a low level of the pedagogical consciousness formation
was decreased by 9% in EG and 4% in CG and the
number of students with a high level of pedagogical
consciousness formation was increased on 8% in EG and
3% in CG.
As to motivation and value criterion we determined a

high level of formation of values and value orientations by
the humanistic orientation test (Friedman, & MacDonald,
2006) that is 5% higher in EG than in CG (55% and 50%)

and by the questionnaire measuring spiritual needs
(Bryant, Wickliffe, Mayhew & Behringer, 2009) that is
57% in EG and 52% in CG. These results confirm the
results fixed by the author's diagnostic method to identify
the significance of indicators of pedagogical
consciousness concerning spiritual and moral norms. A
high level of formation of the professionally essential
qualities assessed by the expert and self-assessment test is
58% in EG and 52% in CG. We revealed that ethical
values (spirituality, morality, the culture of feelings,
restraint, discipline, diligence, self-control, etc.) are
prevailing. A high level of the motives of raising the level
of pedagogical consciousness assessed by the
questionnaire (Abraham, Shirrell, Downs-Tepper, &
Chakravarthy, 2015) is 56% in EG and 48% in CG. The
results show a high level of motivated professional
self-improvement, which is deeply realized. The study of
the emotion and value relation to oneself and one’s
education and profession oriented activity shows that 58%
students of EG and 49% of CG correspond to adequate
self-esteem, the assessment of pedagogical phenomena on
the scientific basis. Thus, according to the main indicators
of motivation and value criterion that affirm a high level
of pedagogical consciousness formation we got better
higher results in EG than in CG. In addition, the dynamics
of the increase of the level of pedagogical consciousness
formation are positive. The number of students with a low
level of pedagogical consciousness formation is decreased
by 9% in EG and only by 4% in CG, and the number of
students with high level of formation is increased by 10%
in EG and by 6% in CG.
According to the evaluation and reflection criterion we

fixed the following results: adequate self-esteem of the
students is 8% higher in EG than in CG (58% EG and
50% CG, respectively). The expert test confirms the
adequate students’ self-esteem and the optimal
understanding of the professional abilities, which is an
important factor in personal development. A high level of
career aspiration formation which is 58% in EG and 49%
in CG characterizes personality maturity, adequate and
realistic idea of one’s abilities, the ability to assess and
plan one’s activity correctly. Thus, in terms of the main
indicators that give evidence to a high level of
pedagogical consciousness formation, according to an
evaluation and reflection criterion, we diagnosed better
results in the experimental group, the dynamics of
increasing the level of the pedagogical consciousness
formation in EG being positive. The number of students
with a low level of pedagogical consciousness formation
is decreased by 19% in EG, and only by 12% in CG. The
number of students with a high level of pedagogical
consciousness formation is increased by 9% in EG, and by
3% in CG.
The generalized results of the experiment for each

criterion are presented in table 2. (Table 2).
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Table 2. Levels of formation of the pedagogical consciousness of future university teachers after the formative experiment, (%)

Groups
Content and activity criterion Motivation and value criterion Evaluation and reflection

criterion
H S L H S L H S L

The control group (CG) 47% 48 % 5 % 50 % 47 % 3 % 42 % 47 % 9 %

The experimental group (ЕG) 53 % 45 % 2 % 54 % 44 % 2 % 47 % 51 % 2 %

The experimental data confirm the hypothesis that the
pedagogical consciousness formation of future university
educators in the process of teaching English can be
effective by creating the organizational and
methodological conditions in the pedagogical process.
The obtained results show that due to the introduction

of these conditions, there was enhancement in the
formation of spiritual, moral and cultural values,
professionally significant qualities, positive motivation
towards the future pedagogical activity and the
effectiveness in fulfillment responsibilities.
The conformity of the program of the special course

with the knowledge elements of content and activity
component promoted to the professional knowledge
formation. Positive changes in the priorities of the values
corresponding pedagogical consciousness of university
teachers were achieved by using diagnostic tools in
combination with the educational influence of the
moderator’s interactive activity on students. The
formation of an integrated system of acquired knowledge
and values of students’ consciousness was fostered by the
formation by a comprehensive systematic pedagogical
impact in the process of implementing the organization
and methodological conditions as a whole. The use of a
large number of various exercises and training encouraged
the formation of the necessary professional and significant
personal qualities. Self-control and self-regulation skills
were acquired by students in the process of mastering
relevant techniques in the process of applying appropriate
diagnostic tools and active contacts between students
under moderator’s guidance. Techniques of a favorable
psychological climate in the group, as well as the norms
of the culture of pedagogical communication and morality,
were mastered by students on a theoretical level, the use
of interactive teaching methods, situational tasks created
the conditions for developing practical skills for applying
these methods in practice. The development of
intelligence and creativity of professional-oriented
activities was facilitated by a combination of theoretical
material with a variety of tasks of different levels of
complexity, primarily of a creative nature. The active use
of a variety of works of art and folk art as didactic means
contributed to the development of spirituality as one of the
most important manifestations of pedagogical
consciousness.
A striking example of changes in students' judgments

was provided by the creative interaction of the teacher, the
carrier of humanistic values and the student through active

forms of educational training, creative exercises, and
dialogue. Before the formative experiment, many students
could not formulate the reason for the choice of the
teaching profession; some students limited the purpose of
future professional activity to knowledge transfer. After
the formative experiment, such judgments dominated:
«During the interactive exercises I learned about the new
facets of my future teaching profession I didn’t even
guess», «The teacher's job is my "cherish" dream. I like to
teach, to pass not only knowledge but also experience, not
only to teach but also to educate future specialists».
The obtained results testify to the significant effect of

the pedagogical influence of the organization and
methodological conditions on students in order to form a
value related to study at higher school, spiritual and moral
norms, the significance of creativity, awareness of
reflexivity and dialogue in future pedagogical activity.
Enhanced training activities in the form of interactive
games and exercises, discussions, solution of situational
tasks have positively influenced on the formation of
ethical values and ethical behavior, which is extremely
important, since the assessment of the morality of the act
is characterized primarily not by the presence of ethical
knowledge, but by the ability to apply it correctly in any
situation. But a small percentage of the low level of these
issues (3% of masters of EG and 6% of EG) indicates that
there are such representations of value orientations which
are not always properly implemented in the activity, and
also confirm the limited capacity of the organization and
methodological conditions when applied it in teaching
only a separate academic discipline and with the
predominance of the subject orientation of the
professional training of future specialists as a whole.

4. Discussion
Highly relevant for our study is the claim, proven by

researchers (Rochat, 2018; Sokolov, Chernorizov, 2013),
that pedagogical consciousness is not only caused by
genetic factors, but it can be formed. It confirms our
finding of the feasibility for the pedagogical
consciousness formation through teaching and educating.
Our findings and other studies present evidence that the
educational environment for future university educators
teaching and education is the safeguard of the possibility
to raise pedagogical consciousness. Bürgener and Barth
stress that “open learning environments pursue situated



Universal Journal of Educational Research 8(4): 1202-1211, 2020 1209

learning, particularly facilitating the development of
content knowledge as well as pedagogical content
knowledge” (2018, 824 p.).
As the purpose of our research is pedagogical

consciousness formation through teaching English,
efficient interaction in the process of teaching English
with the use of different forms of interactive activities is
applied to facilitate the development of its main
characteristics, namely spirituality, morality, the culture of
feelings, creativity, reflexivity, dialogue, intellectuality.
We address to such interactive activities which are
included in the author special course with regard to
emerging particular cognitive concern to foreign language
and its integration with the development of professional
values and personal qualities, professional knowledge and
skills of future specialists. Such activity has its objective
and is distinct from the traditional one. It is confirmed
with the findings of Stavitska (2017) which also proved
the effectiveness to stimulate students' motivation to gain
knowledge, skills and experience in their professional
field through English and active use of multimedia to
provide the greatest possible cognitive activity.
Lytovchenko, Ogienko, Sbruieva, Sotska, (2018) found
the positive effects of the application of interactive
methods and technologies, Task-Based Learning and
Project-Based Learning in teaching English. Cinkara also
found “positive effect of using video-stimulated recall
technique as a method of motivating language learners to
reflect on their oral production tasks” (2016, p.694). The
finding of Liao et al. also confirms that “creativity
technique pedagogy significantly improved learners’
English learning performance, creativity, and learning
motivation” (2018, 213 p.). It correlates with our findings
that pedagogical consciousness formation through
teaching English can be effective when using educational
training, interactive games, role plays and exercises,
solution of situational tasks while modelling conditions of
professional content, discussions, “round tables”,
seminars, conferences, a variety of works of art and folk
art having great impact on personality’ comprehensive
development.
Another proof for the pedagogical consciousness

development of future university educators in the sphere
of literature and arts is acquiring a foreign language. Our
study is confirmed by the findings of other researchers
that studying English promotes fostering creative abilities
of students, fluency of thought, originality, flexibility, the
desire for intellectual novelty. Jiang, Ouyang and Liu
proved a positive correlation between acquiring foreign
language and analytic thinking, the degree of cognitive
complexity and degree of thinking activeness (2016).
Harizaj and Hajrulla (2017) proved the use of
information-gap activities, role-plays, simulation and
jigsaw activities, surveys, interviews in teaching English
to develop student’s critical thinking. Sharma, Ahuja and
Satsangee offer evidence how literature participate with

other forms of culture and with human biology to produce
experiences of self‐conscious awareness (2016, 228 p.). It
correlates with our findings of the cultural aspect of
language that literature and arts as well as acquiring a
foreign language reflects human consciousness and shapes
it.
The definition of the essence and structure of

pedagogical consciousness as a systemic phenomenon has
opened up us the opportunity to identify the effective
pedagogical conditions for its formation, criteria, and
indicators that adequately reflect the level of its formation.
This allowed us to create the conditions for pedagogical
consciousness formation not as a set of methods, and tasks
offered by the other authors but the conditions
corresponding pedagogical consciousness structure that
provided positive effects proved by the results of the
experiment. In addition, the organization and
methodological conditions, developed by us, in contrast to
previous studies by other authors, proved to be universal
enough to go beyond the scope of the professionally
oriented disciplines and to be used for a particular
academic discipline, English in this case.
As the processes of consciousness enrichment in

language is unbounded it is quite obvious that the
organization and methodological conditions cannot fully
ensure the pedagogical consciousness formation. Thought
our research revealed the effectiveness of pedagogical
consciousness formation certain limitations should be
specified. One is the short period of experimental research
for one semester. A future study might consider the whole
period of teaching English at the university as professional
knowledge and skills as well as qualitative characteristics
of pedagogical consciousness and personal qualities of
future educators are certain to develop and improved with
the period of study. Future search might focus on using a
supplementary diagnostic tool to reveal more qualitative
data.

5. Conclusions
As a result of the study, we proposed a refined

definition of the pedagogical consciousness of a future
university educator as an integrative, complex, multilevel,
systemic, dynamic, personal entity that includes
approaches to its definition, criteria and its indicators,
qualitative characteristics of pedagogical consciousness
and personal qualities of the future university educator,
which directly influence his development, encouraging
him to carry out concrete actions, giving them an
assessment.
The conditions of the pedagogical consciousness

formation in the educational process are reflected in: the
training program of theoretical knowledge on the nature
and the structure of pedagogical consciousness; ensuring
the active learning activities of students to develop the
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skills of practical application of important pedagogical
tools and methodologies; the use of interactive teaching
methods to create a learning environment that contributes
to the assimilation of moral, ethical and cultural values of
pedagogical activity as well as the mastering of the
self-assessment skills and self-control of the level of
pedagogical consciousness formation. In practice, the
conditions applied can be successfully realized by
introducing in the process of teaching English the special
course and the diagnostic complex.
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