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ПЕРЕДМОВА
Теоретична фонетика англійської мови – один із фундаментальних курсів, необхідних для формування лінгвістичної компетенції майбутніх вчителів англійської мови. Мета навчального посібника – допомогти студентам оволодіти основами теорії фонетики, розширити знання про звукову будову англійської мови та її компоненти для кращого розуміння їхньої ролі в усній вербальній комунікації. Видання призначено для викладачів та студентів закладів вищої освіти педагогічного та філологічного профілів. Посібник розроблено відповідно до мети і завдань навчальної програми з теоретичної фонетики англійської мови:
· сформувати уявлення про теоретичне та практичне значення фонетики в цілому та її розділів зокрема;
· ознайомити студентів з найважливішими сучасними змінами у вимові звуків англійської мови;
· навчити студентів визначати фонеми мови;
· ознайомити з принципами класифікації голосних та приголосних звуків;
· дати знання про складоутворюючі звуки, ритмічні групи, логічний та емфатичний тип наголосу.
Посібник складається з 10 лекцій, матеріалів до 7 семінарських занять, завдань для самостійної роботи за темою кожної з лекцій, тестів для самоперевірки. У виданні висвітлюються найважливіші положення фонетичної науки, які мають універсальне використання на практиці. Особлива увага приділяється тим розділам, які будуть необхідні студентам у подальшій професійній діяльності. Курс лекцій побудовано на когнітивному підході до вивчення матеріалу, що стимулює пізнавальну активність студентів, навчає їх самостійно вирішувати складні лінгвістичні проблеми, аналізувати фонетичні явища іноземної мови, порівнювати їх з явищами рідної мови та застосовувати результати цього зіставлення для корегування як власної вимови, так і вимови своїх майбутніх учнів.

INTRODUCTION
Theoretical phonetics of the English language is one of the fundamental courses necessary for the formation of future English teachers’ linguistic competence. The purpose of the tutorial is to help students master the basics of phonetics theory, expand knowledge about the sound structure of the English language and its components to better understand their role in oral verbal communication. The publication is intended for teachers and students of higher education institutions of pedagogical and philological profiles. The tutorial is developed in accordance with the purpose and objectives of the curriculum on English theoretical phonetics:
• to form an idea of the theoretical and practical significance of phonetics in general and its sections in particular;
• to introduce students to the most important modern changes in the pronunciation of English sounds;
• to teach students to identify English phonemes;
• to describe the principles of classification of vowels and consonants;
• to provide information about syllabic sounds, rhythmic groups, logical and emphatic types of stress.
The tutorial consists of 10 lectures, 7 seminars, self-work on the topic of each of the lectures, tests for self-check. The publication highlights the most important provisions of phonetic science, which have universal use in practice. Particular attention is paid to those aspects that will be necessary for students in their future professional activity. The course structure is based on the cognitive approach to the studying that stimulates students’ cognitive activity, teaches them to solve complex linguistic problems, analyze phonetic phenomena of a foreign language, compare them with native language phenomena and apply the results of this comparison to correct both their pronunciation and pronunciation their future students.


MODULE I

Phonic substance of language and ways of its analysis and description

Lecture 1.1.

Phonetics as a branch of linguistics

Outline

1. Language use in oral verbal communication.
2. Pronunciation as a way of materializing of oral form of language.
3. Phonetics as a science and its branches. Phonetics and phonology.

	Aims: to define phonetics as a science, to show its connections with other linguistic and non-linguistic disciplines, to enlarge students’ knowledge about the application of phonetic theories; to present general view of the sound system of the English language; to teach students to differentiate between the system of verbal and non-verbal codes. 

1. Language teachers are expected to know
a) how oral speech is produced for successful verbal communication;
b) what language resources are used;
c) how they function to create a particular linguistic meaning.  
Verbal communication is a process of transmitting a verbal message from a sender/speaker/addressor to a receiver/listener/addressee, through a channel/medium. For sending messages the communicators use a code: any system of signals used for sending messages. The senders are said to encode the message, and the receivers to decode it. Encoding is a process of putting the speaker’s thoughts, feelings, emotions, attitudes into a form recognizable by the listeners. The encoded message is then transmitted via a particular channel to a listener.
Typically in verbal communication the communicators use a verbal code – language and a system of nonverbal codes (body language, touch and spatial behavior, appearance, etc.). Language as a code consists of the following resources: a lexicon/vocabulary, a grammar and a phonology. It exists in its material forms: oral and written. Oral language has its sound/phonic material substance, and written language form – graphic.
When language is used for verbal communication the communicators apply language skills (listening, speaking, reading and writing); put their knowledge of language resources (phonology, grammar, vocabulary) into action; produce discourse.
Discourse is a continuous stretch of language – oral or written – which has been produced as the result of an act of communication.
2. Phonic shaping of oral form of language is called pronunciation. The concept pronunciation has several meanings in present–day phonetics.
In its narrow meaning it is restricted to the features manifested in the articulation of the sounds of a language.
Its wide interpretation implies the entity of discourse features relating to:
· the sound system of a language (the so-called segmental phonemes in the form of their actual speech manifestations – allophones or variants);
· the syllabic structure of a language (syllable formation and syllable division);
· word-stress/lexical stress;
· intonation as a complex unity of pitch, force and temporal components.
In discussing the pronunciation of English we can focus on one or both of two aspects:
a) on the one hand, we may want to describe what speakers do when they are speaking English. This is the aspect of speech, an activity carried on by communicators who use English in communicating;
b)  on the other hand, we may address the question, what are the characteristics of English words and sentences (discourse) that are realized in speech? This is the aspect of language.
	Speech is not the same as language. Speech is an activity which is carried on numerous events; language is knowledge, a code which is known and shared by speakers who use their knowledge for transmitting and interpreting verbal messages in these events. When someone is speaking, anyone who is close enough can hear – the air waves set up in the air by the speaker reach the airdrums of the hearer. But only a person who knows the language can understand what is said.
	Pronunciation is the primary medium through which we bring our use of language to the attention of other people. It is a process of materializing of features relating to the system of sounds/phonemes, the syllabic structure, prosody while speech/oral verbal message is considered.
	3. Phonetics is the science which studies the characteristics of human sound-making, especially those sounds used in speech, and provides methods for their description, classification and transcription.
	Three traditional branches of the subject are generally recognized:
1)  articulatory phonetics is the study of the way speech sounds are made ('articulated') by the vocal organs;
2)  acoustic phonetics studies the physical properties of speech sound, as transmitted between mouth and ear;
3)  auditory phonetics studies the perceptual response to speech sounds, as mediated by ear, auditory nerve and brain.
The fourth branch – «functional phonetics» is concerned with the range and function of sounds in specific languages. It is typically referred to as phonology. What is the main distinction between phonetics and phonology?
Phonetics is the study of how speech sounds are made, transmitted, and received, i.e. phonetics is the study of all possible speech sounds. The human vocal apparatus can produce a wide range of sounds; but only a small number of them are used in a language to construct all of its words and utterances.
Phonology is the study of those segmental (speech sound types) and prosodic (intonation) features which have a differential value in the language. It studies the way in which speakers systematically use a selection of units – phonemes or intonemes – in order to express meaning. It investigates the phonetic phenomena from the point of view of their use.
Within phonology, two branches of study are usually recognized: segmental and supra–segmental. Segmental phonology analyses speech into discrete segments, such as phonemes; supra-segmental or non-segmental phonology analyses those features which extend over more than one segment, such as intonation contours.
The primary aim of phonology is to discover the principles that govern the way that sounds are organized in languages, to determine which phonemes are used and how they pattern – the phonological structure of a language. The properties of different sound systems are then compared, and hypotheses developed about the rules underlying the use of sounds in particular groups of languages, and in all the languages – phonological universals.
	Phonology also solves:
a) the problem of the identification of the phonemes of a language;
b) the problem of the identification of the phoneme in a particular word, utterance. It establishes the system of phonemes and determines the frequency of occurrence in syllables, words, utterances. The distribution and grouping of phonemes and syllables in words are dealt with an area of phonology which is called phonotactics.
	People engaged in the study of phonetics are known as phoneticians.
	People engaged in the study of phonology are known as phonologists.
	Phonology was originated in the 30s of the 20th century by a group of linguists belonging to the Prague school of linguistics – Vilem Matesius, Nickolai Trubetskoy, Roman Jakobson. The theoretical background of phonology is the phoneme theory whose foundations were first laid down by I. O. Baudouin de Courtenay (1845-1929) in the last quarter of the 19th century (between the years ofl868-1881).The most important work in phonology is The Groundwork of Phonology [1939] by Nickolai Trubetskoy. He claimed that phonology should be separated from phonetics as it studies the functional aspect of phonic components of language. Phonetics is a biological science which investigates the sound-production aspect. Contemporary phoneticians hold the view that form and function cannot be separated and treat phonology as a linguistic branch of phonetics.
	Nowadays a big amount of phonetic research is experimental, aimed at the development and scientific testing of hypotheses. This sub-field of phonetics which uses controlled experiments is known as experimental phonetics. Experimental research is carried out in all areas of phonetics.
	If controlled phonetic experiments employ the use of measuring devices and instrumental techniques, this sub-field of phonetics is called instrumental phonetics. Its primary objective is the analysis of speech by means of instruments.
	Many different instruments have been devised for the study of speech sounds. The technique for acoustic analysis is known as spectrography, in which a computer produces ''pictures" of speech sounds. Articulatory activity is analysed with the help of such instrumental techniques as radiography (X-rays) – examining activity inside the vocal tract, laryngoscopy – inspecting the inside of the larynx, palatography – recording patterns of contact between the tongue and the palate, glottography – studying the vibrations of the vocal cords and many others.	
	The above mentioned instrumental techniques are used in experimental phonetics, but not all instrumental studies are experimental: when a theory or hypothesis is being tested under controlled conditions the research is experimental, but if one simply makes a collection of measurements using devices the research is instrumental.

REFERENCES
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4. Jenkins, Jennifer. The Phonology of English as an International Language. Oxford: Oxford University Press, 2000. 266 p.
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Lecture 1.2.

Pronunciation varieties/accents of English

Outline

1. Defining an accent.
2. Major accents of English.
3. Pronunciation norm and its codification.
4. Variation in standard/literary pronunciation.

	Aims: to give the definition of the term ‘accent’, to get students acquainted with major accents of English, to analyze differences between literary pronunciation and its variations; to teach students to differentiate different accents of English, to recognize and correct deviations from standard pronunciation. 

1. A language which is a mother tongue of several nations is called a polyethnic hnguage or a nationally heterogeneous language, e.g. English, German, Spanish, etc. In a polyethnic language there fan exist a great variety in terms of pronunciation.
First of all, a polyethnic language can have national variants/types of pronunciation. English is the mother tongue of several nations, thus it has the following national variants of pronunciation: British English, American English, Australian English, New Zealand English.
If two national languages exist on the same territory, such a linguistic situation is called bilingualism, as the case is in Canada, for example, where English and French function as two state languages. The linguistic situation typical of a country with one national language is described as monolingualism, e.g. as the case is in the USA, the UK, Ukraine, France, Spain etc.
Individual speech of members of the same language community is known as idiolect.
Every national variant of English falls into territorial and regional varieties (dialects). A dialect is a variant of the language that includes differences in grammar, vocabulary, and pronunciation. Thus a dialect includes an accent, i.e. a way of pronouncing the language.
An accent is a unified entity of pronunciation patterns used for communicative interaction by the members of the same speech community. Speakers of the same accent typically:
1) share a relevant social or geographical attribute and
2) maintain a uniform set of phonological characteristics, despite a certain amount of limited phonetic and lexical-incidental variation between them.
One of the accents in the country (or more!) implicitly enjoys the status of being «correct», cultivated and accepted by the educated speakers throughout the national community. It is called literary pronunciation (orthoepic pronunciation), the term traditionally used by Ukrainian and Russian linguists, or a (national) standard of pronunciation, the term traditionally used by American, and British scholars.
A standard of pronunciation can be defined as phonetic shaping of spoken form of a national language received by the educated users of that language which at a given time is generally considered correct, statistically relevant and/or enjoys social prestige.
The term 'standard' is to be interpreted to mean 'implicitly considered to represent correct and socially acceptable usage for educated purposes'.
The use of the other pronunciation types is applied to certain regions, smaller localities, social, professional, and age groups.
Thus varieties in pronunciation within a country can include a national standard of pronunciation and territorial or area accents. Accents always mark the geographical origin of the speaker.
2. English is a nationally heterogeneous language – the entity of related national variants and dialects (different morphological, syntactic, lexical and semantic inventories and patterns) and their associated accents/pronunciation patterns
It is common knowledge that between 375 and 400 million people speak English as their first language/mother tongue (Ll/MT). British dialectologists P. Trudgill, J. Hannah, A. Hughes [1994] divide all variants of English into two major groups:
1) the English-based group comprising English-English, Welsh English, Scottish English, Northern Ireland English, Australian English, New Zealand English, and
2) the American-based group with American English and Canadian English.
English English comprises two major accents: Southern English and Northern English. Thus there are five major accents (literary/cultivated) on the British Isles:
1) Southern English or Received Pronunciation (RP)/BBC English.
2) Northern English.
3) Welsh English.
4) Scottish English.
5) Northern Ireland English.
RP/BBC English implicitly enjoys the status of the national standard of pronunciation in the United Kingdom.
In American English, three main types of literary/cultivated pronunciation are distinguished:
1) General American (GenAm, GA)/Network English which is also known a Western American and comprises that majority of American accents from Ohio through the Middle West and on to the Pacific coast. These accents do not show marked eastern or southern characteristics.
2) Eastern American including Boston and eastern New England, and Nen York City.
3) Southern American includes accents of lowland south: Virginia, North and South Carolinas, Tennessee, Florida, Georgia, Alabama, Mississippi, Arkansas, Louisiana, Texas, etc.
	The opinions as to the US national standard of pronunciation vary. Some scholars hold the view that GenAm/Network English impicitly enjoys the status of the national standard of pronunciation in the USA, others claim that there is no nationwide pronunciation standard. But it is an actual fact that GenAm is widely used by the US media and enjoys intelligibility throughout the country.
	In New Zealand, RP is used as pronunciation model for educated speakers.
	In Australia, there is no or little geographical variation in pronunciation, but a great deal of variation can be classified according to social criteria. Three groups of accents are distinguished with no sharp boundary between them:
1) Cultivated Australian used by about 10 percent of the population on which RP continues to exert a considerable pressure;
2) its opposite extreme, Broad Australian which is used by about 30 percent of the speakers and which appears to be most localized, most clearly identified with the notion of "an Australian twang", most vividly displaying Cockney influence;
3) General Australian, which is spoken by the mainstream of educated Australian speakers and which may be implicitly treated as Australian pronunciation standard.
	The type of educated English pronunciation used in Canada has many similar features with GenAm alongside with specific Canadian traits.
New varieties of English or New Englishes have emerged as the result of the colonial experience: Indian English, Hong Kong English, Singaporean English, West African English etc. These accents exhibit differences.
The following two accents of English have been under extensive investigation due to their importance, prestige and social advantage in certain geographical areas:
1) Southern English or RP/BBC English;
2) General American/GenAm or Network English.
	3. Speakers of the same accent typically share a common set of values for the production devaluation of speech. Thus they tend to agree implicitly on the rules of speaking or norms.
	Literary pronunciation/standard of pronunciation is defined by its norm. There is a variety of viewpoints on language norms in present-day linguistics. In sum, this variety can be reduced to the following two approaches:
1) Norm can be described as a set of actual realizations of the language system accepted by the educated speakers as «correct», preferable.
2) Norm is a collectively accepted, and/or socially relevant representation applied to language.
	Based on the above-given viewpoints on language norms, the following definition of pronunciation norm can be given:
	PRONUNCIATION NORM is a set of parameters describing that phonetic shaping of spoken form of a national language which at a given time is 1) generally considered correct; 2) statistically relevant and/or; 3) enjoys social prestige. Speaking in another way, pronunciation norm is a set of pronunciation forms and rules of their usage widely adopted by educated speakers in a social community.
	No one way of speaking is seen as superior to any other; nevertheless, it is an actual fact of language use that the way of speaking received by the speakers who are most educated and/or who hold social and political power is often viewed as the most prestigious variety which has the greatest social advantage.
	Pronunciation norm must not appear for EFL learners as a set of rigid regulations, fixed once and for ever. It is dynamic in nature i.e. liable for changes in the course of time; in language diachrony. At any particular time in the evolution of an accent, in language synchrony, there are likely to be a number of different, co-existent, realizations of phonemes, word pronunciation forms – pronunciation variants not only as between accents, but also between generations and social group, because no linguistic change can occur all of a sudden.
	The English pronunciation norm appears for EFL learners in the explicit, materialized form through its codification, i.e. reflection/fixing of actual pronunciation forms in pronunciation dictionaries and other sources of reference.
	EFL learners who acquire English out of its natural environment mainly deal with the codified pronunciation norm as their major sources of reference are pronouncing dictionaries. They must be aware of the fact that codification reflects the living pronunciation more or less precisely, but there is no one-to-one correlation between them: codified pronunciation is never fully adequate to the actual one. For technical reasons pronouncing dictionaries do not reflect the newest tendencies occurring in the living pronunciation.
	4. The phonemic system of a language is always in a process of evolution. It is the most fleeting as compared with vocabulary and grammar. The route and the rate of the phonetic changes in different languages are not the same, for instance, in English or Ukrainian.
	EFL learners should know some general facts about the English phonetic system. There are a number of factors (both intra-linguistic and social) which have accelerated the process of phonetic changes throughout the history of English. They can be summarized as follows:
· the rich vocalic system of English, e.g. 20 English vowels vs. 6 Ukrainian
ones. And this is a general fact that historically vowels have been subject to more striking changes than consonants. It can be explained by the differences in their production. A consonantal articulation usually involves an approximation of speech organs which can be felt. It tends to be more stable and it is more easily identified and transmitted more exactly from one generation to another. A modification of vowel quality results from very slight changes of the tongue or lip position and there may be a series of variations before a change in quality is evident. Out of monophthongs and diphthongs, the latter are least stable. Figuratively, consonants can be called the skeleton of the sound system, monophthongs are its flesh and diphthongs are its blood;
· the sweeping systemic changes at the earlier periods of English which
shook its sound system to the core (e.g. the Great Vowel Shift, r-vocalization, etc.);
· the lasting period of a foreign domination in the Middle Ages when the
phonological system of English was under a strong influence of an alien phonological system (French);
· the role of English as an international language (e.g. its contacts with other
languages, etc.).
	All the above-mentioned factors (both direct and indirect, historical and living) should be kept in mind as accelerators of the phonetic changes in English which are more rapid and complicated than, for instance, in Ukrainian.
	It is important to note here that the source of the phonetic changes, the form and the condition of their realization in language synchrony is variability of the phonetic means of a language. Thus variability is an existential quality of literary pronunciation as of any other component of a language.
	The appearance of a new shade in the pronunciation of a sound results in the coexistence of free variants in the realization of a phoneme, when there is a choice between permissible variants, open to the speakers. An example of such variety in present-day RP is provided by the diphthong in the word home, which may be rendered as /əʊ/ by the younger generation and something like /ou/ by the older people. The speech of any community may, therefore, be said to reflect the pronunciation of the previous century and to anticipate that of the next.
	The qualitative and quantitative distinctions may manifest new 1) allophonic realizations of the same phoneme – free allophonic variation, e.g. as in the example with the diphthong in the word «home» or 2) alternations of different phonemes within the phonemic structures of words – free phonemic variation: a speaker speaking in a single accent is free to choose between two or more pronunciation forms of a particular word, always [ɔ':lweiz -wiz, -w əz (RP/BBC English), 'D:1- 'ɔl- (GenAm).
	«Free» means that the alternation of certain phonemes within a word or the change of the place of stress does not result in the change of meaning, but in the variant pronunciations of the same word. Permissible variation of the phonetic and accentual structures of words appears to be a striking feature of RP/BBC English and GenAm.
	«Free» phonemic variant pronunciations are not typical of Ukrainian or Russian. In Russian there are only about 200 words that manifest a similar variation, but unlike English, Russian pronunciation variants of the same word have different spelling forms,
e.g. ноль – нуль; туннель – тоннель; воробышек – воробушек; матрас – матрац.
	All the pronunciation variants of a word are considered to be literary «correct» from be point of view of educated usage, but the ordering of such variants means that the variant coming first is widely used and very common – it is the main pronunciation variant; the rest, although widely used, are less common than the first form, they are alternative variants. In the course of time, the ordering of variants may be changed due to particular tendencies and new developments within the accent.
	EFL learners are recommended to memorize the first, more widely used, main variant for the active use, and at the same time they ought to be aware of the other permissible alternative variants of a given word, if there are any.
	As variability is one of the existential qualities of literary pronunciation, authentic approach of foreign learners of English to the concept of the English pronunciation norm should be based on the awareness that it has a changing term of validity: what is acceptable at a given time might be treated as less common or even obsolescent in some 70-80 years. Learners of English should also be aware that pronunciation norm can provide not only one but some ways of expressing the same semantic entity, i.e. it permits pronunciation variants of words.

REFERENCES

1. Соколова М. А., Гинтовт К. П., Тихонова И. С., Тихонова Р. М. Теоретическая фонетика английского языка: Учебник для студ. ин-тов и фак. иностр. яз. М.: ВЛАДОС, 1996. 260 с.
2. Шахбагова Д. А. Фонетические особенности произносительных вариантов английского языка. М.: Высшая школа, 1982. 182 с.
3. Gimson A. Ch. Gimson’s Pronunciation of English. Sixth Edition. / Revised by Alan Cruttenden. London, New York: Edward Arnold, 2001. 339 p.
4. McArthur, Tom. The English languages. Cambridge: Cambridge University Press, 1998. 270 p.
5. Crystal David. The Cambridge Encyclopedia of the English language. Cambridge: Cambridge University Press, 1995. 489 p.
6. Wells, John C. Longman Pronunciation Dictionary. Harlow: Pearson Education Limited, 2000. 1827 p.

Lecture 1.3.

Speech Sounds and Speech Processes. The Notion of the Phoneme.

Outline

1. Acoustic properties of speech sounds.
2. Articulatory properties of speech sounds.
3. The nature of the phoneme and its functions.
4. The difference between phonemes and allophones.
5. Complementary distribution and free variation.
6. Types of allophones.
7. The phoneme theory and the methods to establish the sound inventory of the language.
8. Phonological opposition and the system of phonological oppositions in English.

	Aims: to get students acquainted with acoustic and articulatory characteristics of speech sounds, to introduce the terms ‘phoneme’, ‘allophone’, ‘distribution’, ‘phonological opposition’, to explain the differences between phonemes and allophones, complementary distribution and free variation, to enlarge students’ knowledge about the sound inventory of the English language; to teach students to differentiate types of allophones, to apply different methods to establish the sound inventory of the language, to give examples of phonological oppositions in English. 

1. From the point of view of physical aspect each speech sound is a physical phenomenon produced by the vibration of the vocal cords and perceived by ear due to the vibration of the layers of air. Sounds have the following physical properties:
· frequency – number of vibrations per second, the greater the frequency, the higher the pitch;
· pitch – the degree of highness or lowness. The pitch rises with the increase of the vocal cords tension;
· intensity or force – depends on the increase of air pressure on the organs of speech;
· duration – the length or quantity of time during which the same vibratory motion is maintained.
2. Articulation is performed due to the following mechanisms:
· the power mechanism;
· the vibrator mechanism;
· the resonator mechanism;
· the obstructor mechanism.
The power mechanism consists of the diaphragm, the lungs, the bronchi, the wintpipe, the glottis, the larynx, the mouth cavity and the nasal cavity. 
	The vibrator mechanism consists of the vocal cords.
	The resonator mechanism consists of the larynx (гортань), the mouth cavity and the nasal cavity.
	The obstructor mechanism consists of the tongue, including the tip of the tongue, the blade of the tongue, the front of the tongue, the back of the tongue, the lips, the teeth, the soft palate with uvula, the hard palate, the alveolar ridge.
	These four mechanisms work simultaneously and each sound is the result of their work: the air is pushed out of the lungs, from the lungs the air gets into the bronchial tubes, and then into the windpipe, at the top of which there is the larynx with vocal cords. The space between the vocal cords is called the glottis. In the resonator cavities the voice takes its strength, shape and beauty. The obstructor mechanism is used when consonants are pronounced.
3. There is a great variety in the way speech sounds are made and in their number in different languages. But just as there is an abstract alphabet as the basis of writing, so there an abstract set of sound-types as the basis of speech. These units are called phonemes; the complete set of phonemes is called the phonemic system of a language. The number of speech sound-types or phonemes in different languages varies, but average it is about 50 segments: 
	
	Ukrainian
	Russian
	English

	Vowel Phonemes
	6
	6
	20

	Consonant Phonemes
	32
	35
	24

	Total Phonemes
	38
	41
	44


Linguists have not yet arrived at a definition of the phoneme acceptible to all. The difficulty of giving such a definition lies in fact that the phoneme has several aspects and functions, and it is actually impossible to devise a formal definition, in a sentence, that reflect all these aspects and functions. 
Prof. V. A. Vassilyev gives the following definition of the phoneme: 
The segmental phoneme is the smallest (i.e. further indivisible into smaller segments) language unit (sound type) that exists in the speech of all the members of a given language community as such speech sounds which are capable of distinguishing one word from another word of the same language or one grammatical form of a word from another grammatical form of the same word. 
M. A. Sokolova gives a more concise form of this definition: The phoneme is a minimal abstract linguistic unit realized in speech in the form of speech sounds opposable to other phonemes of the same language to distinguish the meaning of morphemes and words. 
Different phonologists and phonological schools follow different principles and use different methods of solving these problems. 
We will use the following definition of the phoneme: the phoneme is the smallest linguistic relevant unit of the sound structure of a given language which serves to distinguish one word from another. Phoneme is used to mean sound in its contrastive sense. Each phoneme of the given language may be regarded as opposed to other phonemes in some physical, articulatory features, e.g. [s] – voiceless, [z] – voiced. Thus, the relationships of phonemes can be described as differences which can be measured either at the acoustic or articulatory level. 
Phonemes carry no meaning of their own, but they are used to perform the function of building units of higher level, that’s why phonemes are considered to be functional units. 
The oppositions of phonemes in the same phonetic environment differentiates the meaning of morphemes, words and of the whole phrases, e.g. said – says, sleeper – sleepy, bath – path, light – like. It was cold – It was gold, etc.
4. The phoneme is realized in a bunch of allophones that occur in different positions in the word. Allophones of the phoneme are speech sounds which cannot distinguish words. All the allophones of the same phoneme have some articulatory features in common, i.e. all of them possess the same pattern of distinctive features. At the same time each allophone possesses quite particular phonetic features which may not be traced in the articulation of other allophones of the same phoneme. 
To extract relevant features of the phoneme we have to oppose it to some other phoneme in the same phonetic context. 
Articulatory features which form the invariant of the phoneme, i.e. the changing of which involves the changing in meaning, are called DISTINCTIVE or RELEVANT, e.g. the presence or absence of voice in a consonant, e.g. bad – bat. The articulatory features which do not serve to distinguish meaning are called NON-DISTINCTIVE, IRRELEVANT or REDUNDANT, e.g. aspirated [t] – non-aspirated doesn't change the meaning of e.g. tea. 
	5. Allophones of a phoneme can be of free variation or in complementary distribution. We find cases where it makes little difference which of two possible ways we choose to pronounce a sound, e.g. [b] at the beginning of the word ‘bad’ will usually be pronounced with practically no voicing. Sometimes though a speaker may produce [b] with full voicing, perhaps in speaking very emphatically: ‘bad’. If this is done, the sound is still identified as the phoneme [b], even though we can hear that it is different in some way. In this example we have two different ways of making of [b], two realizations of that phoneme. If one allophone of one and the same phoneme can be substituted by the other without changing the meaning and without violating the rules of pronunciation of the language, these two realizations are said to be a free variation.
	We also find cases in speech similar to writing example of capital and little letters. We find that the realization of [t] in the word ‘tea’ is aspirated as are all voiceless plosives when they occur before stressed vowels at the beginning of syllables. In the word ‘eat’ the realization of [t] is unaspirated as are all voiceless plosives when they occur in the end of the words. The aspirated and unaspirated realizations are both recognized as [t] by English speakers, despite their difference. But the aspirated realization will never be found in the place where the unaspirated is appropriate and vice versa. So, when we find the strict separation of places where particular realizations can occur we say that these realizations are in complementary distribution.
6. Since every phoneme can be realized through several allophones, the need arises for their classification. First allophones are divided into principal/typical and subsidiary/secondary/subordinate. 
The principal allophones/variants of a phoneme are free from the influence of the neighbouring sounds and they are most representative of the phoneme as a whole. 
The subsidiary allophones of a phoneme are subdivided into 2 groups: combinatory and positional. Combinatory allophones are those which appear as a result of the influence of the neighbouring speech sounds (assimilation, adaptation, accommodation), e.g. dental variants of the alveolar phonemes [t, d, s, z, 1, n] are due to the influence of the following interdental sounds [Ө], [ð]; the mid-open [e] becomes more open when followed by the dark [l]: 
tell – hell – sell vs. bet – let – set 
Positional allophones occur in certain positions only. They appear traditionally, according to the orthoepic norms of the language rather than because of the observable influence of the neighbouring sounds: e.g. see [si:] – seed [si:d] – seat [si:t]. 
Principal and subsidiary allophones are of great theoretical and practical importance. The principal variant of each phoneme is included in the classification of the phonemes of a language and described to language learners and in textbooks intended for them. The wrong choice of the subsidiary allophones causes a foreign accent. 
Arbitrary allophones appear as a result of idiolect or dialect (in the speech of a single person or a group of people): which [ʍ]; loch [x]; sure [ʃə]. 
7. The phoneme theory has been worked out by many scholars belonging to different linguistic schools. It was originated in Russia. Its founder was Ivan Olexandrovych Baudouin de Courtenay (1845-1929), an eminent scholar of Polish background from the Kazan Linguistic school. He defined the phoneme as a psychical image of a sound, thus originating the so-called "mentalist" view of the phoneme. Prof. Baudouin's view had not become widely spread, because most of his works were written either in Russian or Polish which were not known by Western scholars. His phoneme idea was known to a few linguists chiefly through the works of his pupils Myckola Krushevsky and Lev Scherba and the traditions of this school were later developed in St. Peterburg university. 
The materialistic conception of the phoneme was originated by academician Lev Volodymyrovych Scherba (1880-1944), the most gifted disciple of Boudain de Courtenay. He defined the phoneme as a real, independent, distinctive unit which manifests itself in the form of its actual realizations – allophones. The principal points of theory are: 
1. The theory of phonemic variants representing phonemes in speech;
2. The theory of phoneme independence. 
The Moscow phonological school founded in the 20s of the last century held the view that the phoneme is represented by a whole number of its alternating features, e.g. the Russian phoneme /c/ may be represented by the following sounds: 
[c] – с отцом, [с’] – с сестрой, [з] – с братом, [з’] – с дядей, 
[ш] – с шурином, [ш’] – с чадом, [ж] – с женой.
Prof V. A. Vassyliev developed Lev Scherba's theory and presented the phoneme as a dialectical unity of three aspects: 
a)  material, real, and objective; 
b)  abstractional and generalized; 
c)  functional. 
The physical view of the phoneme was originated by Prof . Daniel Jones (1881- 1967), the founder of London phonetic school. He defined the phoneme as a family of sounds, i.e. a sum of its actual realizations. 
N. S. Trubetskoi (1890-1938) and Roman Jakobson (1896-1982) viewed the phoneme as the bundle of distinctive features. Features involved in the differentiation of the words are called distinctive. 
The phoneme theory was thoroughly analysed and gained popularity in linguistic world only after 1928, when the 1st International Linguistic Congress took place in Hague and especially after the appearance of Nickolai Trubetskoi's monograph The Foundations of Phonology (1939). 
Phonology is concerned with the function, behaviour, and organization of sounds as linguistic units/phonemes. The phoneme defined as the minimal contrastive sound of a language is one of the objects of phonological analysis. 
Even similar sounds in different languages have their differences. E.g. in English dark and light allophones of [l] are realisations of one and the same phoneme, that’s why native speakers recognize the word “Lily” even if you use the dark allophone of this sound (light allophone [l] is used before front vowels, e.g. Lily, but ‘kill’, dark allophone [ł] is used before consonants and at the end of the words). In Russian [л] and [л’] are not allophones but different phonemes, because they distinguish words: лук – люк. To define it phonologists use 2 methods: distributional and semantic. 
Distribution of the phonemes means the place they occupy in the word or their phonetic environment. The fact is that the sounds of a language are usually combined to a certain pattern that is characteristic of the given language. It means that some sounds can never be found in certain positions, e.g. in English [h] never occurs in final position, [ŋ] never occurs in the initial position.
If the sounds can’t be opposed to each other in one and the same environment it means that they are allophones of one and the same phoneme.
The distributional method is based on the phonological laws of phonemic distribution:
1) different phonemes can freely occur in one and the same position and can be opposed to each other;
2) allophones of one and the same phoneme cannot occur in one and the same position. They can occur only in different positions and they can’t be opposed to each other.
E.g. pay – bay, pat – bat. Phonemes [p] and [b] in these pairs occupy the same initial position and have the same phonetic environment, so they are 2 different phonemes. But if we take ‘port’ and ‘sport’ in the first word [p] occupies the initial position in the stressed syllable before long [L], that’s why it is aspirated [ph Lt]. In the word ‘sport’ [p] occupies the position before the stressed long vowel too, but it is not aspirated because it is preceded by [s].
As the phonetic environment of the aspirated and non-aspirated [p] is different, aspirated and non-aspirated [p] cannot be opposed to each other and can’t be called different phonemes.
The distributional method is a purely formal method of identifying phonemes of the language. It can be used by phonologists even if they deal with the languages they don’t know at all.
The second method is based on discovering minimal pairs. While using it scientists systematically replace one speech unit by another in the same position to see whether this substitution will produce a minimal pair or not. This method is based on finding as many meaningful pairs of words which differ in one phoneme as possible. The semantic method is called so because it passes extremely important attention to semantic meaning of words. If two different sounds distinguish words with different meaning they form a phonological opposition and are realizations of two different phonemes. If not, they are allophones of the same phoneme. The semantic method is based on the phonemic rule that a phoneme can distinguish words or morphemes when opposed to another phoneme or zero in the same position: e.g. pen – pens [0 – z]
8. The phonemes of a language form a system of oppositions in which any phoneme is usually opposed to other phonemes in at least one position, in at least one minimal word-initial, word-medial and word-final position. There are three kinds of oppositions.
 If the members of the opposition differ in one feature the opposition is said to be single, e.g. [k] – [g]: back – bag – common features: backlingual, occlusive; distinctive feature: voiceless vs. voiced. 
The distinctive feature fortis voiceless vs. lenis voiced is called marked. 
If two distinctive features are marked, the opposition is called double, e.g. [p] – [d]: pen – den – common feature: occlusive, distinctive features: labial vs. lingual, voiceless vs. voiced. 
If three distinctive features are marked, the opposition is called triple, e.g. [p] – [ð] – pen – then. They have no features in common, their distinctive features are: occlusive vs. constrictive, labial vs. dental, voiceless vs. voiced. 
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Lecture 1.4.

Linguistic and Methodological Classification of the English Consonants.

Outline

1. Classification of consonants according to the degree of noise.
2. Classification of consonants according to the manner of articulation. 
3. Classification of consonants according to the place of articulation and active speech organ. 
4. Classification of consonants according to the position of the soft palate.
5. Methodological classification of the English consonants

	Aims: to get students acquainted with different principles of classification of English consonants; to teach students to classify English consonants according to various criteria, to apply obtained knowledge during their teaching practice at school. 

1. According to the degree of noise consonants are divided into: 
· noise consonants;
· sonorant consonants.
Sonorants are pronounced with tone prevailing over noise. They are [m, n, ŋ, l, w, r, j]. Noise consonants are pronounced with noise prevailing over tone. They are [p, b, t, d, k, g, f, v, s, z, Ө, ð, ʃ, ʧ, ʤ, ʒ, h]. Noise consonants are further subdivided in to two groups. According to the work of the vocal cords noise consonants may be voiced and voiceless. Voiced noise consonants are pronounced with more voice than noise. They are [b, d, g, v, z, ð, ʤ, ʒ]. Voiceless consonants are produced with more noise because during their pronunciation the vocal cords are apart and don’t vibrate. There are 9 voiceless consonants in English [p, t, k, f, s, Ө, ʃ, ʧ, h].
	The degree of noise may vary because of the force of articulation. Strong noise consonants are produced with more muscular energy and stronger breath effort. Weak noise consonants are produced with a relatively weak breath effort. Strong noise consonants are [p, t, k, f, s, Ө, ʃ, ʧ, h]. Weak noise consonants are [b, d, g, v, z, ð, ʤ, ʒ]. English phoneticians call the weak consonants lenis and the strong noise consonants fortis.
2. According to the manner of articulation and the type of obstruction there are 3 groups of consonants in English:
· occlusive;
· constrictive;
· occlusive-constrictive.
Occlusive consonants are sounds in the production of which the air stream meets a complete obstruction in mouth. According to the degree of noise occlusive consonants may be divided into noise occlusive consonants and occlusive sonorants. Occlusive noise consonants are called stops because the breath is completely stopped at some point of articulation and then it is released with a slight explosion, that is why they are also called plosives. According to the work of the vocal cords stops may be voiced and voiceless. Occlusive voiced consonants are [b, d, g], occlusive voiceless consonants are [p, t, k]. Occlusive sonorants are also made with a complete obstruction but the soft palate is lowered and the air stream escapes through the nose, so they are nasal. Occlusive nasal sonorants are [m, n, ŋ]. 
  	Constrictive consonants are produced with an incomplete obstruction in the mouth cavity. There is always a small passage through which the air stream escapes with some friction. There are also noise constrictive consonants (fricatives) and constrictive sonorants. For the constrictive sonorants the air passage is rather wide and tone prevails over noise. They are all oral, because in their pronunciation the soft palate is raised. Constrictive sonorants are [w, l, r, j]. Constrictive noise consonants are subdivided into voiced and voiceless. Voiced constrictive consonants are [v, z, ð, ʒ]. Voiceless constrictive consonants are [f, s, Ө, ʃ, h].
	Occlusive-constrictive consonants (affricates) are produced with a complete obstruction which is not broken rapidly but is released slowly and some friction is heard. There are no sonorants among the occlusive-constrictive consonants. Noise occlusive-constrictive consonants can be voiced and voiceless. The voiceless occlusive-constrictive consonant is [ʧ]. The voiced occlusive-constrictive consonant is [ʤ].
	3. According to the place of articulation and active speech organ the consonants may be:
· labial;
· lingual;
· glottal.
Labial consonants are produced with the help of the lips. They may be:
· bilabial (both lips are active);
· labio-dental (when the lower lip and the upper teeth are active).
The bilabial consonants are [p, b, m, w]. The labio-dental consonants are [f, v].
Lingual are consonants are those for the pronunciation of which the tongue is active. They are subdivided into:
· forelingual consonants – the tip of the tongue is active. [t, d, n, s, z, l, ʃ, ʧ, ʤ, ʒ, Ө, ð, r];
· mediolingual consonant is produced with the front of the tongue raised to the hard palate – [j];
· backlingual consonants are produced with the back of the tongue active – [ŋ, g, k].
The forelingual consonants are subdivided according to the place of articulation. Here we distinguish:
· interdental consonants – the tip of tongue is between the teeth [Ө, ð];
· alveolar consonants – the tip of the tongue is against the alveolar ridge [t, d, n, s, z, l];
· post-alveolar consonant – are articulated with tip of the tongue behind the alveolar ridge [r];
· palato-alveolar consonants – are articulated with the tip of the tongue against the alveolar ridge and the front of the tongue raised to the hard palate [ʃ, ʧ, ʤ, ʒ].
The glottal sound [h] is articulated in the glottis.
4. According to the position of the soft palate the consonants may be:
· nasal;
· oral.
Nasal consonants are produced with the soft palate lowered, the air passage through the mouth cavity is blocked, and the air escapes through the nasal cavity [m, n, ŋ]. All the rest consonants are oral.
5. English sounds can be divided into several groups:
· according to the difficulty they present to Russian or Ukrainian learners;
· ways of their pronunciation;
· the amount of time they should be practiced.
There are 2 types of pronunciation mistakes:
· phonetic;
· phonological.
Phonological mistake is substitution of an allophone of one phoneme by the allophone of a different phoneme (influence the meaning). E.g. seem – theme.
Phonetic mistake is a substitution of one allophone by another allophone of one and the same phoneme (influence the quality), e.g. substitution of an aspirated by a non-aspirated consonant.
Group of consonants:
· the sounds that are very similar to Russian or Ukrainian sounds and don’t demand any additional work or extra explanation [m, j, f, v];
· sounds that cause phonetic mistakes and demand some practice. The difference should be explained and practiced (aspirated and non-aspirated allophones of [p, t, k], alveolar/dental articulation of [t, d], sounds [ʃ, ʒ] which are softer in English.
· sounds that cause phonological mistakes due to the interference not only between native and foreign sounds. They need explanation and long practice. [v, w; n, ŋ; s, Ө].
· sounds that cause phonological mistakes due to the fact that they don’t exist in the native language [Ө, ð, ŋ, w, r, h].
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Lecture 1.5.

Modification of consonants in connected speech. Assimilation.

Outline
1. The notion of assimilation.
2. Direction of assimilation.
3. Types of assimilation.
4. Elision.
5. Intrusion.

	Aims: to introduce the term ‘assimilation’, to get students acquainted with different types of assimilation in English; to teach students to recognize and define the type of assimilation, to apply obtained knowledge during their teaching practice at school. 

1. Assimilation of consonants is a process of alteration of speech sounds as a result of which one of the sounds becomes fully or partially similar to the adjoining sound. Types of assimilation can be distinguished according to direction, degree of completeness and degree of stability. Assimilation can affect the place of obstruction and the active organ of speech, the work of the vocal cords, the position of the lips, the position of the soft palate, the manner of the release of the plosive consonants. 
2. Direction of assimilation. The influence of the neighbouring sounds in English can act in progressive, regressive or double direction. 
When some articulatory features of the following sound are changed under the influence of the preceding sound which remains unchanged assimilation is called progressive. E.g. pens [penz], books [bʊks].
When the following sound influences the preceding one assimilation is called regressive. E.g. in them [in ðəm] – alveolar [n] becomes dental under the influence of the interdental [ð].
Reciprocal or double assimilation means complex mutual influence of the neighbouring sounds. E.g. tree [tri:] – sonorant [r] is slightly devoiced under the influence of voiceless [t], [t] becomes post-alveolar under the influence of the post-alveolar [r].
3. According to the degree of completeness assimilation can be:
· complete;
· incomplete.
Assimilation is called complete in case the 2 adjoining sounds become alike or merge into one. It always takes place when the 2 sounds differ in one articulatory feature only. E.g. cupboard ['kʌpəd] – [p, b] are occlusive, labial, bilabial, but one is voiced, another is voiceless.
Assimilation is called incomplete when the likeness of the adjoining sounds is partial as the assimilated sound retains its major articulatory features. E.g. [w, l, r, ] are partly devoiced after voiceless [p, t, k, s, f, Ө] – sweet, place, try.
	Many assimilatory phenomena of older stages in the development of the language have become obligatory in modern English. They may or may not be reflected in spelling. Such changes which have taken place over a period of time within words are called historical. E.g. orchard ['ɔ:tjəd] – ['ɔ:ʧəd]. In modern language obligatory assimilation is represented by special allophonic variants characteristic of the native speech. The use of the wrong allophone may be one of the causes of the foreign accent making understanding difficult. Besides, there are a lot of widely spread but non-obligatory cases of assimilation which can be traced mainly at word boundaries. E.g. is she [iʃʃi] – colloquial rapid speech, ten minutes ['tem 'minits], ten girls [teŋ 'gɜ:lz], good boy ['gʊbbɔi].
Modification of the place of obstruction and the active organ of speech. 
The following 3 important cases should be mentioned here:
· the alveolar allophones of [t, d, n, l, s, z] are replaced by the dental variants when immediately followed by the interdental [ð, Ө]. It’s also called dentalization, e.g. tenth, read this;
· the post–alveolar [t, d] are heard before the post-alveolar [r], e.g. trip, dream;
· the bilabial nasal [m] and the alveolar nasal [n] become labio-dental under the influence of the immediately following labio-dental fricatives [f, v], e.g. comfort, infant.
Changes in the work of vocal cords (voicing, devoicing)
· the sonorants [m, n, l, r, w, j] are partly devoiced when preceded by the voiceless consonants [p, t, k, s, f, Ө], e.g. small, snake, twice.
· The contracted forms of the words ‘is’ and ‘has’ may retain voice or be devoiced depending on the preceding consonant, e.g. That’s right!, Bob’s left.
Changes in the lip position (labiolazation)
Consonants followed by the rounded vowels or the sonorant [w] become lip-rounded, e.g. too, twice.
Changes in the position of the soft palate
Nasal consonants may influence their neighbouring plosives. Sometimes [d] changes into [n] under the influence of the preceding [n], e.g. handsome, grandmother.
Changes in the manner of the release of the plosive consonants
· incomplete plosion – in the clusters of two plosives like [pp], [pb], [bb], [bp], [tt], [dd], [dt], [kk], [kg], [gg], [gk] and a plosive + occlusive-constrictive consonant [dʧ], [dʤ], [tʧ], [tʤ] where the position of the speech organs is very much alike or the same for both consonants there’s no separation of the organs of speech between 2 consonants, e.g. what time, went down, that joke;
· nasal plosion – when a plosive is followed by the nasal consonants [m, n] it has no release of their own. The so called nasal plosion is produced, e.g. kitten, cotton, button;
· lateral plosion – in the clusters that contain a plosive and [l] the release before [l] is made by a sudden lowering of the sides of the tongue and the air escapes along the sides of the tongue with lateral plosion, e.g. please, cattle, candle.
4. Elision is a complete loss of sounds. It is typical of rapid colloquial speech and marks the following sounds:
1) loss of [h] in personal and possessive pronouns ‘he, his, her, him’ and the form of auxiliary verb ‘to have’;
2) [l] tends to be lost when preceded by [ɔ:], e.g. always, all right, already;
3) alveolar plosives are often elided in case the cluster is followed by another consonant, e.g. next day [ksd], you and me [ənmi:], come and go [məng]
5. Intrusion is a process of inserting consonants. It always happens at word boundaries:
1) when the first word ends in [u:, ʊ, aʊ, əʊ] and the next word begins with a vowel the intrusive [w] is pronounced, e.g. Who is this? [′hu: wiz ðis];
2) when the first word ends in [i:, i, ɔi, ai, ei] and the next words begins with a vowel the intrusive [j] is pronounced, e.g. tea and coffee [ti: j ənd …]
3) when the first word ends in [ɔ:, ə] and the next word begins with the vowel intrusive [r] is pronounced even if there is no letter ‘r’ in spelling, e.g. Canada and Africa
Linking [r] is pronounced when there’s ‘r’ in spelling of the first word and the next word begins with a vowel, e.g. there is, here is.
Intrusive ‘r’ is not obligatory for foreigners, linking [r] should be observed.
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Lecture 1.6.

Vowels and their classification

Outline

1. The principle of classification of vowels according to the stability of articulation.
2. The principle of classification of vowels according to the lip position and physical duration of the segment.
3. The principle of classification of vowels according to the tongue position.
4. The principle of classification of vowels according to the degree of tenseness and checkness of vowels.
5. Methodological classification of vowels.
6. Modification of English vowels in connected speech.

	Aims: to get students acquainted with different principles of classification of English vowels, to analyze possible modifications of vowels in connected speech; to teach students to classify English vowels according to various criteria, to recognize and define the type of vowel modification, to apply obtained knowledge during their teaching practice at school. 

1. Linguistic classification of vowels. 
The vowels can be classified according to:
· the stability of articulation;
· lip position;
· tongue position;
· historical length of vowels;
· degree of tenseness;
· checkness.
According to the stability of articulation the vowels are divided into: monophthongs, diphthongs and diphthongoids. In the pronunciation of the monophthongs the organs of speech do not change their position and the articulation is stable. In the pronunciation of the diphthongs the speech organs start from one vowel position and gradually glide to a different vowel position. The articulation of the diphthongs is unstable. The first element of the diphthongs is always strong and distinct while the second element is weak and it is not pronounced completely. This is the reason for taking a diphthong as a one sound consisting of two elements. There are 10 monophthongs in English: [i, ɒ, ɔ:, a:, ʌ, e, æ, ə, ɜ:, ʊ]. Diphthongs are [ei, ɔi, ai, iə, eə, ʊə, aʊ, əʊ]. [i:, u:] are pronounced with unstable articulation but the changes are very little. They are considered to be diphthongoids. For teaching purposes it worth not to mention it, because these changes are difficult to explain.

2. According to the lip position there are two groups of vowels: rounded and unrounded. Rounded vowels are pronounced with the lips drawn together forming a more or less round opening: [ɔ:, ɒ, ʊ, u:]. The unrounded vowels are pronounced with the neutral or spread position of the lips (all the rest). For diphthongs – it is difficult to decide.
English vowels are historically divided into long and short. But this division cannot be considered as a relevant distinctive feature, because the length of the vowel varies under the influence of the different phonetic context: 
bee – the longest [i:] in the open syllable, beed – a bit shorter [i:] under the influence of voiced [d], beet – very short [i:] under the influence of voiceless [t].
3. There are two different movements of the tongue essential for the pronunciation of vowels: horizontal and vertical.
According to the horizontal movement of the tongue we single out:
· front vowels – they are pronounced when the bulk of the tongue (the raised part of the tongue) is in the front part of the mouth cavity. The front of the tongue is raised towards the hard palate, the tip of the tongue is near the lower teeth: [i:, e, æ];
· front-retracted vowels – are pronounced when the bulk of the tongue is in the front part of the mouth cavity, but the tip of the tongue is slightly retracted from the lower teeth and the front of the tongue is directed towards the hard palate: [i];
· central vowels – are pronounced when the front of the tongue is raised towards the place between the hard and the soft palate and the tip of the tongue is retracted from the lower teeth: [ə, ɜ:, ʌ];
· back vowels – are pronounced when the bulk of the tongue is at the back part of the mouth cavity and the tip of the tongue is rather far from the lower teeth and the back of the tongue is raised towards the soft palate: [u:, ɔ:, ɒ, a:]; 
· back-advanced vowel – it is pronounced when the bulk of the tongue is raised to the front part of the soft palate, the tip of the tongue is rather far from the lower teeth: [ʊ]. 
According to the vertical movements of the tongue we distinguish:
· close vowels – are pronounced when the raised part of the tongue comes close to the roof of the mouth cavity and the air passage is rather narrow: [i:, i, u:, ʊ];
· mid-open vowels – are pronounced when the raised part of the tongue is half-way between its high and low positions, in the middle of the mouth cavity: [e, ʌ , ə, ɜ:, ɔ:];
· open vowels – are pronounced when the raised part of the tongue is very low in the mouth cavity and the air passage is very wide: [æ, a:, ɒ].
Each of the 3 vertical positions of the tongue has 2 variations: narrow and broad. When the narrow vowel is pronounced the air passage is narrower than for the broad variant. Open vowels are always broad.
4. The degree of tenseness. It characterized the state of the organs of speech at the moment of production of a vowel. It was physically proved that all historically long English vowels are tense and all historically short vowels are lax (weak). All the Russian and Ukrainian vowels are lax, because during their production speech organs are less tense and there’s less muscular effort. 
Checkness of vowels. This quality depends on the character of the articulatory transition from a vowel to a consonant, i.e. according to the character of the vowel end. In English this transition is very close, in Russian, Ukrainian – it is not. As a result, all English vowels are checked when they are stressed, all the Russian and Ukrainian vowels are unchecked. When the checked vowels are pronounced there’s no lessening of the force of utterance towards the end; the end is strong, the vowels end abruptly and are interrupted by the consonants that follow.
5. Methodological classification of the vowels.
Here we can mention several groups:
· sounds which are similar to their Russian or Ukrainian counterparts. They don’t demand a lot of practice and explanation: [i:, e, u:, ɔ:];
· sounds that cause phonetic mistakes and demand some correction (all diphthongs except [əʊ, eə]. The usual problem – to pronounce 2 sounds completely, pronunciation of [j] as the second element);
· sounds that cause phonological mistakes due to the interference of native language or English language as well: [i, ə, æ, ʌ, a:].
6. The main modification is reduction of vowels – the process of weakening, shortening or disappearance of vowel sounds in unstressed position. There are two main types of reduction: qualitative and quantitative. As a result of the qualitative reduction the quality of the sound changes. E.g. can [kæn] – strong position; I can swim – [ai kən swim] – unstressed position. As a result of the quantitative reduction longer vowels become shorter: e.g. he – [hi:] – strong position, he’s come – [hiz 'kʌm] – weak position.
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SEMINAR 1.1.

Pronunciation varieties/accents of English 

Outline

1. The problem of Standard English and models of English for intercultural communication.
2. RP/BBC English as the British national standard of pronunciation.
3. General American: phonological and phonetic description.
4. Australian English pronunciation.
5. Canadian English pronunciation.
6. New Zealand English pronunciation.

	Aims: to analyze differences between literary British pronunciation and its variations; to acquaint students with specific features of America, Australian, Canadian and New Zealand pronunciation; to teach students to differentiate different accents of English, to recognize and correct deviations from standard pronunciation.

REFERENCES

1. Паращук В. Ю. Теоретична фонетика англійської мови. Вінниця: Нова книга, 2005. 240 с.
2. Соколова М. А., Гинтовт К. П., Тихонова И. С., Тихонова Р. М. Теоретическая фонетика английского языка: Учебник для студ. ин-тов и фак. иностр. яз. М.: ВЛАДОС, 1996. 260 с.
3. Шахбагова Д. А. Фонетические особенности произносительных вариантов английского языка. М.: Высшая школа, 1982. 182 с.
4. Jenkins, Jennifer. The Phonology of English as an International Language. Oxford: Oxford University Press, 2000. 266 p.
5. Honey, John. Does Accent Matter? London, Boston: Faber and Faber, 1991. 214 p.
6. Kreidler W. The Pronunciation of English: A Course Book in Phonology. Oxford: Basil Blackwell, 1989. 421 p.
7. McArthur, Tom. The English languages. Cambridge: Cambridge University Press, 1998. 270 p.
8. Crystal David. The Cambridge Encyclopedia of the English language. Cambridge: Cambridge University Press, 1995. 489 p.
9. Wells, John C. Longman Pronunciation Dictionary. Harlow: Pearson Education Limited, 2000. 1827 p.

PRACTICAL TASKS

American and British English

Streets and roads
Street has a wider range of meaning in American English. American speaker: Let’s cross the street here. There’s more traffic further down. However a British speaker would normally say: cross the road, especially in a busy city. Here are some more examples of American English words and expressions not used in British English. The British English expressions are given in brackets:
Go two blocks down and the car rental office is kitty corner to (informal: diagonally opposite) the gas station (petrol station). You should always use the crosswalk to cross the street (pedestrian crossing/zebra crossing). There’s a trail (path) that leads down to the creek (stream, small river). Take a left (turn left) here and you’ll come to the Interstate (major motorway in the US connecting different states) after about three miles. After the intersection (road junction), look for a sight saying “International airport”. I hit a shopping cart (trolley) in the packing lot (car park) when I was backing up (reversing). Look for the overpass (flyover, i.e. bridge that carries one road over another) and then take the next exit for downtown Chicago. 
Note: In British English road numbers use “the”, in American English no article is used. British English: Take the M4 as far as Newbury, then turn off on to the A34 for Oxford. American English: Take I-45 north for about 20 miles, then take 25 west.
Air travel
A number of expressions to do with air travel are different in British and American English. Here are some announcements you might hear at American and British airports.
	American
	British

	Statewide Airlines announces the arrival of flight 606 from Phoenix. This flight will deplane momentarily. 
	Monarch Airlines announces the arrival of flight 505 from Lisbon. Passengers will be disembarking shortly.

	Coach class passengers may now board.
	Economy class passengers may now board.

	Passengers are reminded that carry-on baggage is restricted to one item only.
	Passengers are reminded that hand baggage is restricted to one item only. 


Around the home.
1. This cable is the ground (US) / earth (UK). (cable that takes electrically safety into the ground). 2. We need a dumpster (US) / skip (UK) to put all this old furniture in. (large metal contain for putting rubbish in). 3. I left the faucet (US) / tap (UK) running and nearly flooded the kitchen. 4. I have to cook for five people, so we need a big stove (US) / cooker (UK). (piece of kitchen equipment to cook food). 5. I fried the fish in a skillet (US) / frying pan (UK).

Exercises.
1. Who do you think is most likely to be speaking, an American or a British person? What would someone who speaks the other variety have said instead?
a) I lost my way at the big intersection just south of the city.
b) Why are there always so many shopping trolleys left in the car park?
c) Cross the road at the pedestrian crossing, then turn left.
d) You can’t drive any further; you’ll have to back up, the street is very narrow.
e) You’ll see the petrol station just after flyover on the A56.
f) Once you get on the Interstate it will take you only two hours to take there.
g) The bookstore is kitty corner to the Chinese restaurant.
h) There’s a creek at the end of the trail. It’s about three miles from here.

2. Match the words on the left with the equivalent on the right and write US for American English and UK for British English near the words.  
	dumpster 
	skillet

	ground  
	skip

	frying pan  
	stove

	cooker
	earth



	
	


3. Fill the gaps with a British English (UK) word or an American English (US) word.
a) Do you want to check in that bag or take it on board as a ………… (UK)?
b) Zodiac Airlines wishes to announce the arrival of flight 347 from San Francisco. This flight will ………… momentarily (US).  
c) ………….class is always the cheapest way of flying (US).

4. In English we often respond to something someone says with a single adjective or adverb instead of yes or no, or in order to express our feelings or reactions.
Example.
A: Here’s that book I promised you.           A: Could you hold this for me?
B: Oh, lovely. Thanks.                                 B: Sure. No problem.
Research shows that in conversation some words used as short responses are much more frequent in one variety of English than the other. The ticks (V) in this table show in which variety the word is more frequent.
	US
	Word
	UK

	
	lovely
	V

	V
	sure
	

	
	fine
	V

	
	brilliant
	V

	V
	cool
	

	
	marvelous
	V

	V
	wonderful
	


 Now cover the table and label these conversations with US (most likely American) or UK (most likely British).
1) A: The plane arrives at 6.30.
B: Brilliant! I’ll meet you at the exit.
2) A: I’m coming to town this weekend.
B: Wonderful! Let’s eat together Friday.
3) A: Will you help us tomorrow?
B: Sure, no problem!
4) A: I’ll pick you up at 8.30.
B: Fine.
5) A: I just got a new bike.
B: Cool!

Australian and New Zealand pronunciation

1. Read this Australian dialogue and give the British English equivalents to italicized Australian words and words combinations.
· G’day, mate. Are you playing footy today?
· No. I’m going to a barbie at a bush station. There’ll be plenty of the amber fluid, and the tucker’s bonzer. Why don’t you come too?
· Ta, I’m busy in the arvo. I’m going to see my sheila. She’s crook.
· Well, good on yer, mate.
· G’bye. 

2. Read the following text and answer the following questions.
a) Why do Southlanders tend to roll the "r" sound in their speech? 
b) How will a New Zealander pronounce the word "cheque (U.S. check)" and "again"? 
c) Can you read the infamous "The cat sat on the mat." with New Zealand English accent? 
d) What is the butt of the joke about an Australian junior officer meeting a British senior officer on the front line? 
e) How can you use the famous fish and chips test to decide whether you are listening to an Australian or New Zealander? 

Accent on New Zealand and Australia
New Zealanders like to think of their country as classless – a country where everyone has the same accent. They will admit that the Southland accent is a bit different, owing to the large numbers of Scots who settled there. Southlanders tend to roll the "r" sound in their speech. Of course, many Maori also speak English with a distinct accent – and the difference between their more staccato way of speaking and other New Zealanders is quickly heard. There are other differences, but before we look at these, I'd like to answer the question: «Why do New Zealanders and Australians sound so similar when they are separated by a sea that takes three hours to fly over?»
The New Zealand accent grew from an Australian foundation spiced with inputs from the different regional accents of the British Isles – English, Scots, Welsh and Irish. 
So, what are the sounds in their speech that make New Zealanders sound like New Zealanders?
The first sound that comes to my mind is one I noticed a few days after arriving in New Zealand. I was standing in a queue at the bank listening to the young woman behind me. I wasn’t eavesdropping you understand – I just couldn't avoid hearing what she was saying. She was talking to her friend about the «cheek» she was getting. I soon realised that she was neither talking about a part of her anatomy nor about someone's sarcasm towards her. She was talking about the cheque (U.S. check) she was there to collect. There is a tendency in New Zealand English to pronounce the 'e' sound found in beg, said and leg, as 'ee' sound of the type found in seek, leak or peak. So when a New Zealander tells you to do something 'ageen', you know they want you do it 'again'. 
To illustrate the second difference, I'd like you to cast your mind back to an old favourite from children's 'learn to write' books, the infamous «The cat sat on the mat». The pronunciation of this sentence might seem straightforward enough to a Briton – lots of ‘æ’ sounds of the type a doctor might ask him to make during an examination. To a New Zealander, however, the doctor is entirely absent from consideration. In fact, a New Zealander will say, «The cet set on the met». 
Moving on again, the next two sounds that come to mind are found in both New Zealand and Australian English. The sounds are best illustrated by a joke. The scene is North Africa, at the height of fierce battles in World War 2. An Australian junior officer meets a British senior officer on the line. «Good morning young man,» says the British officer, «Did you come here to die?»
«No, Sir», replies the young Australian, «I came yesterday». 
To British ears, our heroic young Australian would sound like he said «Oi kime yester-die». The butt of the joke here is how, to British ears, Australians (and New Zealanders) pronounce «day» as «die» and «lay» as «lie», etc so that «today» becomes «to die». Of course, British people with a Cockney accent also come close to pronouncing «day» as «die» and the Cockney influence is certainly the source of the sound in Australian and hence New Zealand English. The way in which ‘i’ becomes ‘oi’ is very much more an Australian pronunciation than a New Zealand one. 
Finally, the true clincher to decide whether you are listening to an Australian or New Zealander lies in the pronunciation of the letter ‘i’ in the famous fish and chips test. 
If your companion likes eating «feesh and cheeps», he or she is Australian.
If, on the other hand, they prefer «fush and chups», you are undoubtedly dealing with a New Zealander. 

SEMINAR 1.2.

Speech Sounds and Speech Processes. The Notion of Phoneme. 

Outline

1. Units of language vs. speech.
2. Aspects of speech sounds.
3. The phoneme theory as the basis of phonology.
4. Three aspects and three functions of the phoneme. 

	Aims: to get students acquainted with aspects and functions of the phoneme, to analyze the phoneme theory, to enlarge students’ knowledge about the sound inventory of the English language; to teach students to differentiate types of allophones, to apply different methods to establish the sound inventory of the language, to give examples of phonological oppositions in English. 
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PRACTICAL TASKS

1. Read aloud the minimal pairs below. Single out the phonemes which are contrasted. 
	jug – bug
	led – laid
	lay – lie

	judge – budge
	men – main
	say – sigh

	birch – bird
	pen – pain
	bay – by

	singe – sinned
	edge – age
	days – dies

	keen – coin
	law – low
	roars – rose

	try – Troy
	saw – so
	awed – ode

	bays – buys
	gnaw – no
	called – cold

	lied – Lloyd
	pause – pose
	torn – tone

	burn – bone
	pearl – pole
	barred – bowed

	fork – folk
	pursed – post
	Karl – cowl

	fawn – phone
	curt – coal
	part – pout

	fur – foe
	perch – poach
	art – out

	girl – goal
	cursed – coast
	no – now

	read – reared
	red – rared
	do – doer

	lead – leered
	very – vary
	pear – poor

	day – deer
	bed – bared
	my – mire

	pays – peers
	pier – pair
	write – riot

	pace – pierce
	dearie – dairy
	bowered – bowed



2. Read these words. Pay attention to the allophonic difference of one and the same phoneme. 
            [t]
aspirated: take, tall, tone
non-aspirated: steak, stall, stone
no audible release: outpost, football, white chalk
nasal release: cotton, button, eaten, utmost
lateral release: cattle, atlas, at last

                       [d]
partly devoiced: do, dog, day
voiced: leader, order, murder
no audible release: good dog, bed time, good cheese
nasal release: admit, road map, red map
lateral release: middle, headless, badly, good luck
                        [k]
aspirated: come, car, coal
unaspirated: baker, talking, equal, secret
no audible release: locked, deck chair, blackboard, dark night, black magic
lateral release: glow, bugle, struggle
devoiced: go, geese, girl, glass
voiced: figure, eager, ago, begin
	
3. Read these words. Pay attention to the positional allophones of the [l] phoneme.
	                like – lip                                        pull – mill 
                          live – lily                                       fool – hall
                          less – leak                                     doll – girl   
                          let – list                                         coal – twelve

	4. Read these words. Pay attention to the pronunciation of the devoiced allophones of the [l, w, r] phonemes after [p, t, k].
                          cleft                              twice                       try
                          cleg                              tweed                       tree
                          ply                               quiet                         pry
                          please                          quaver                      price
                          clerk                            queer                        cry
                          play                                                              crone
                                                                                               crop
                          plight – blight                   class – glass
                          clad – glad                        clean – glean 
                          clue – glue 

	5. Read these words. Mind the distributional character of the [h] phoneme. Pay attention to the allophones in the syllable prevocalic position, each of them should be considered as a strong, voiceless onset of the vowel, which follows it.
	he, hit, help, happy, half, hop, horn, hut, hook, who, her, habitual, hay, high, how, hoist, hoe, hear, hare


SEMINAR 1.3.

Classifications of the English sounds. Assimilation. 

Outline

1. The articulatory classification of the English vowels.
2. The articulatory classification of the English consonants.
3. Vowel and consonant adjustments in connected speech: coarticulatory phenomena.

	Aims: to get students acquainted with different principles of classification of English sounds and types of assimilation in English, to analyze possible modifications of English sounds in connected speech; to teach students to classify English sounds according to various criteria, to recognize and define the type of assimilation , to apply obtained knowledge during their teaching practice at school. 
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PRACTICAL TASKS

1. Sort out the oppositions under the following headings: (a) labial vs. fore-lingual, (b) labial vs. mediolingual, (c) labial vs. backlingual.
    pat – cat                    wield – yield                   man – nap
    supper – succour      wail – Yale                      coming – cunning    
    leap – leak                 seem – seen 
	
	2. State which of the pairs illustrate (a) forelingual vs. mediolingual and (b) forelingual vs. backlingual oppositions.      
tame – came                      sinner – singer                 sung – young 
less – yes                           bitter – bicker                   bat – back
rudder – rugger                 clue – cue                         day – gay
drew – due                        bad – bag                          rung – young 

	3. Sort out the oppositions under the following headings: (a) occlusive vs.constrictive, (b) constrictive vs. occlusive -constrictive, (c) noise vs. sonorants.
pine – fine                         work – jerk                 vain – lane
fare – chair                         bee – thee                  came – lame
boat – moat                        deed – need               seek – seen
thine – wine                       sick – sing                 kick – king

4. Divide the following pronunciation mistakes into phonetic and phonological ones.
	№
	Words
	Wrong pronunciation
	Phonetic mistake
	Phonological mistake

	
	
	
	a
	b

	1
	Park [ph α: k]
	[Пα: k]
	
	

	2
	Veal [vi:l]
	[wi:l]
	
	

	3
	John [ʤɒn]
	[ДЖɒn]
	
	

	4
	Real [riəl]
	[Рiəl]
	
	

	5
	Thumb [Өʌm]
	[sʌm]
	
	

	6
	Breathe [bri:ð]
	[bri:Ө]
	
	

	7
	Bank [bæŋk]
	[bænk]
	
	

	8
	Bang [bæŋ]
	[bæn]
	
	

	9
	Birthday ['bз:Өdei]
	['bз:ðdei]
	
	

	10
	Table [teibl]
	[teibə l]
	
	

	11
	Act [ækt]
	[æКТ]
	
	

	12
	Grandpa ['grænpα: ]
	['grændpα: ]
	
	

	13
	Cotton ['kɒtn]
	['kɒtə n]
	
	

	14
	There is a … [ðeə r iz ə …] 
	[ðeə iz ə …]
	
	

	15
	Too impossible [tu: w im'pɒsəbl]  
	[tu: im'pɒsəbl]
	
	



5. Divide the following mistakes into phonetic and phonological:
	Correct
pronunciation
	Wrong pronunciation
	Phonetic
mistake
	Phonological
mistake

	peer [piə]
	[iə] is pronounced like a Russian/Ukrainian combination of vowels [иэ/іе]
	
	

	meat [mi:t]
	[i:] is pronounced short
	
	

	mere [miə]
	[iə] is pronounced like a monophthong
	
	

	pit [pit]
	[i] is prolonged
	
	

	vac [væk]
	[e] is pronounced instead of [æ]
	
	

	fare [feə]
	[æ] is pronounced instead of [eə]
	
	

	sought [sɔ:t]
	[ɔ:] is replaced by [ɒ]
	
	

	sock [sɒk]
	[ɒ] is replaced by Russian/Ukrainian [О]
	
	

	cart [kα:t]
	[α:] is replaced by Russian/Ukrainian [А]
	
	

	better ['betə]
	[ə] is replaced by Russian/Ukrainian [А]
	
	



6. Read these pairs of words. State what principles of vowel classification they illustrate.
(a) cod – cord                        (b) end – and                             (c) fir – for
     not – naught                           ten – tan                                  firm – form
     cot – caught                           hem – ham                               turn – torn
     yon – yawn                            kettle – cattle                           pearl – Paul 

(d) fool – full                        (e) am – aim                                (f) nor – no  
      pool – pull                            add – aid                                  law – low
      food – put                             man – main                             called – cold
      tool – took                            lad – laid                                  bald – bold 
      boot – book                          fat – fate                                   caught – coat 

7. Read these words and state what movements of the tongue make the vowel phonemes different.
bed – bird – bud – bard                                        bid – bird – bud 
lack – lurk – luck – lark                                       lid – led – lad
hat – hurt – hut – heart                                         big – beg – bag
cab – curb – cub                                                   kit – curt – caught 
tan – turn – ton

8. Read these pairs of words. State:
(a) what closing diphthongs are opposed in the pairs:
hay – high, laid – lied, no – now, known – noun, bay – buy, tape – type, hoe – how, phoned – found.
(b) what centering diphthongs are opposed in the pairs:
here – hair, ear – air, rear – rare, fear – fair, beer – bear, tear – tare.

9. Transcribe these words. Underline the vowels of full formation in the unstressed position.
protest n, content n, comment n, abstract adj, asphalt n, cannot, epoch, blackguard, export n, humbug, expert n.

10. Transcribe these words. Read them. Mind the dropping off of [ə] in speech.
often, session, special, difficult, some, can, conference, dictionary, April, have.

SELF-WORK 1.1.

Phonetisc as a branch of linguistics 

	Aims: to define phonetics as a science, to show its connections with other linguistic and non-linguistic disciplines, to enlarge students’ knowledge about the application of phonetic theories; to present general view of the sound system of the English language; to teach students to differentiate between the system of verbal and non-verbal codes. 

Topics for discussion
1. Articulatory phonetics.
2. Acoustic phonetics.
3. Auditory phonetics.
4. Segmental and super-segmental phonology.
5. Phonotactics.
6. Experimental phonetics.
7. Instrumental phonetics.
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PRACTICAL TASKS
	1. Fill in language units which correlate with the given speech units. Comment on the taxonomy of language units vs. speech units.
	LANGUAGE
	SPEECH

	
	Discourse

	
	Utterance

	
	Tone unit (intonation group)

	
	Rhythmic group 

	
	Syllable

	
	Segment (allophone)

	
	Articulatory feature



	2. Write the plural forms of these words and transcribe them. Prove that phonetics is connected with grammar.

6

witch
glass 
fox
gas
judge 
crash 
calf 
elf
half 
knife 
leaf 
life
loaf 
self 
sheaf 
thief
wife 
wolf 
actress 
hostess
mistress 
sculptress 
waitress 
lioness


	3. Write the three forms of these verbs and transcribe them. Prove that phonetics is connected with grammar.

beg	
compel
live	
recognize
open	
arrive
travel	
rain
cancel	
inform
stop 
wrap 
help 
ask
work 
pass 
ship 
pack 
nod	
invert
permit	
rest
wait	
load
expect	
depend
discuss   
look


	4. Transcribe these words. Underline the interchanging vowels and consonants in the corresponding parts of speech.

nation –national 
grave –gravity 
zeal –zealous 
supreme –supremacy 
occur –occurrence
advice –to advise
 use –to use 
an excuse –to excuse
 a device –to devise 
loose –to lose 
close –to close


	5. Read these words and word combinations. Translate them into Ukrainian. Prove that phonetics is connected with lexicology through accent.

break-promise 'break 'promise
'heavy-weight  'heavy 'weight
'redbreast 'red 'breast 
'bluebell   'blue 'bell 
'bluestone 'blue 'stone 
'blue-lines 'blue 'lines 
'bluebottle 'blue 'bottle 
'blackshirt 'black 'shirt 
'black-face 'black 'face 
'bird's-eye 'bird's 'eye 
'bread-and-butter 'bread and 'butter


	6. Transcribe, read and translate these pairs of words. Single out the sounds that differentiate the meaning of the words.
	still – steel 
	
	sell – sale
	
	but – bath 

	pool – pull
	
	model – modal
	
	breath – breadth

	ship – sheep
	
	saw – so
	
	diary – dairy

	sit – seat
	
	Polish – polish
	
	suit – suite

	fill – feel
	
	guard – guide
	
	patrol – petrol

	live – leave
	
	worth – worse
	
	mayor – major

	ill – eel
	
	truth – truce 
	
	rout – route 

	slip – sleep 
	
	
	
	


	
7. Read these pairs of words. State to what parts of speech they belong. Single out the sounds that interchange. Translate the words into Ukrainian.

deep –depth 
brief—brevity 
sagacious –sagacity 
strong –strength 
precise –precision 
broad –breadth 
flower –flourish
assume –assumption
antique –antiquity 
coal –collier 
mead –meadow 
nature –natural 
beast –bestial 
brass –brazen 
admit –admission 
correct –correction
know –knowledge 
please –pleasure 
perceive –perception 
describe –description 
abound –abundance 
mode –modify 
pretend –pretention 
precise – precision 


8. Single out pairs of sounds the interchange of which makes the words different parts of speech.
clothe, v – cloth, n;   halve, v – half n;   glaze, v – glass, n;   live, v – life, n;   loathe, v – loath n;   prove, v – proof, n;    lose, v – loss, n;    serve, v – serf, n

9. Accent and transcribe these words. Translate them into Ukrainian.

insult – to insult 
object – to object 
outgo – to outgo 
produce – to produce 
subject – to subject 
torment – to torment
outgrowth – to outgrow 
outlay – to outlay 
outthrow – to outthrow 
present – to present 
protest – to protest


SELF-WORK 1.2.

Pronunciation varieties/accents of English 

	Aims: to analyze differences between literary British pronunciation and its variations; to acquaint students with specific features of America, Australian, Canadian and New Zealand pronunciation; to teach students to differentiate different accents of English, to recognize and correct deviations from standard pronunciation.

Topics for discussion

1. RP/BBC English as the British national standard of pronunciation.
2. Cockney as an example of a broad accent of English.
3. Estuary English.
4. General American phonological and phonetic description.
5. Phonological and phonetic distinctions of Australian English.
6. Phonological and phonetic distinctions of Canadian English.
7. Phonological and phonetic distinctions of New Zealand English.
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PRACTICAL TASKS

	1. Give the main and alternative pronunciation forms for the following words in RP.
	Word
	RP more widely used pronunciation form
	PR alternative pronunciation form

	always
	
	

	adult
	
	

	again
	
	

	decade
	
	

	assume
	
	

	digest, v
	
	

	detail, n, v
	
	

	gradual
	
	

	either
	
	

	forehead
	
	



	2. Give the pronunciation forms for RP and GenAm.
	Word
	RP/BBC English
	GenAm

	address, n
	
	

	advertisemet
	
	

	adult, adj, n
	
	

	ate
	
	

	attitude
	
	

	borough
	
	

	cigaret, cigarette
	
	

	complex, adj
	
	

	costume
	
	

	courage
	
	

	depot
	
	

	direct
	
	

	docile
	
	

	encourage
	
	

	erase
	
	

	education
	
	

	figure
	
	

	hero
	
	

	herb
	
	

	inquiry
	
	

	laboratory
	
	

	leisure
	
	

	lieutenant
	
	

	luxury
	
	

	massage
	
	

	neither/either
	
	

	resource
	
	

	schedule
	
	

	vase
	
	

	tomatoes
	
	

	forehead
	
	

	year
	
	

	with
	
	

	fragile
	
	

	zebra
	
	

	Z
	
	

	vehicle
	
	

	vacation
	
	

	tune
	
	

	syrup
	
	



SELF-WORK 1.3. 

Speech sounds and speech processes. The notion of phoneme 

	Aims: to get students acquainted with acoustic and articulatory characteristics of speech sounds, to analyze the differences between phonemes and allophones, complementary distribution and free variation, to enlarge students’ knowledge about the sound inventory of the English language; to teach students to differentiate types of allophones, to apply different methods to establish the sound inventory of the language, to give examples of phonological oppositions in English. 

Topics for discussion

1. The essence of speech sounds aspects.
2. The articulation of a speech sound.
3. Articulatory differences between vowels and consonants.
4. Acoustic differences between vowels and consonants.
5. Functional differences between vowels and consonants.
6. The interrelationship between a phoneme and an allophone. Distinctive and non-distinctive features of phonemes.
7. Phoneme theory according to different scholars and linguistic schools. 
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PRACTICAL TASKS

1. Match the words below to obtain the minimal pairs. 
Catch, pip, cheap, he, jail, sap, lap, pair, say, sink, rip, fail, lam, mass, mink, cap, tear, she, lay, heap, match.

2. Give examples to prove that the following features of the English consonants are distinctive. 
1. Voicelessness – voicedness 
2. Tenseness – laxness 
3. Orality – nasality  

3. Match classificatory principles and groups of minimal pairs given below (the consonants opposed initially). 
	1. labial bilabial vs. lingual backlingual 
	pin – bin, pack – back, tie – die

	2. forelingual apical vs. forelingual postalveolar 
	fee – wee, fell – well

	3. voiceless fortis vs. voiced lenis 
	pole – coal, bait – gait 

	4. labial labio-dental vs. labial bilabial 
	pity – city, pay – say, pail – sail 

	5. occlusive vs. constrictive 
	sob – rob, sole – role, sight – right 



4. What minimal distinctive feature (or features) makes these oppositions phonologically relevant? 
	a) cap – cab 		sent – send 			leak – league
	b) pee – fee 		tie – sigh 			do – zoo 
	c) till – chill 		day – jay 			share – chair
	d) save – shave 	presser – pressure 		mass – mash 

	5. State allophonic differences of the /t, k/ phonemes in the initial position due to the influence of the next vowel.
/t/ tea, tip, ten, tan, tar, top, tore, tub, took, two, term, tobacco, tale, tie, town, tow, tear, tore
/k/ key, kin, kept, cap, car, cot, core, cut, cork, cool, curb, contain, cake, kite, cow, coy, coal, care

6. Give examples of minimal pairs matching the given oppositions of consonants.
	Classificatory principle
	Opposition 
	Example

	CONSONANTS

	1. Active organ of speech and the place of articulation 
	a. labial vs. lingual 
b. lingual vs. glottal 
c. labial bilabial vs. labio-dental 
	

	2. Manner of the production of noise 
	a. occlusive (stops) vs. constrictive 
b. constrictive – affricates 
c. occlusive noise vs. sonarants 
	

	3. Work of the vocal chords 
and the force of exhalation 
	a. voiceless fortis vs. voiced lenis 
	

	4. Position of the soft palate 
	a. oral vs. nasal 
	





TESTS FOR SELF-CHECK

1. Which branch of phonetics studies characteristics of the sound waves that transmit speech sounds?
a) acoustic phonetics                              c) auditory phonetics                 
b) articulatory phonetics                        d) applied phonetics   
2. Which branch of deals with the study of one language?
a) general             b) comparative            c) phonological          d) special
3. Which branch of phonetics studies functional properties of the phonemes, syllables, accent and intonation by means of special linguistic methods, which help to interpret them as socially significant elements?
a) general             b) phonological            c) comparative         d) practical
4. The physical property of a sound, which indicates the number of vibrations per second, is called
a) pitch                 b) frequency                c) duration               d) intensity
5. Which articulatory mechanism consists of the diaphragm, the lungs, the bronchi, the windpipe, the glottis, the larynx, the mouth cavity and the nasal cavity?
a) power mechanism                               c) abstractor mechanism                 
b) vibrator mechanism                            d) resonator mechanism   
6. Articulatory features, which form the invariant of the phoneme, i.e. the changing of which involves the changing in meaning, are called
a) redundant                                             c) distinctive
b) irrelevant                                             d) non-distinctive
7. Which type of allophones appear as a result of the influence of the neighbouring speech sounds (assimilation, adaptation, accommodation)?
a) principal           b) combinatory            c) positional           d) arbitrary
8. Who was the founder of the phoneme theory?
a) Ivan Baudauin de Courtenay                 c) Daniel Jones                 
b) Lev Scherba                                           d) Nickolai Trubetskoi   

9. Which method of identifying phonemic invariant of a language is based on discovering minimal pairs?
a) distributional     b) oppositional            c) semantic           d) free variation
10.Which term can be used to mean the phonetic environment of a phoneme?
a) distribution        b) opposition              c) minimal pair     d) variation 
11. Which branch of phonetics studies hearing process?
a) acoustic phonetics                              c) auditory phonetics                 
b) articulatory phonetics                        d) applied phonetics   
12. Which branch of phonetics is subdivided into descriptive and historical?
a) general             b)comparative            c) phonological          d) special
13. Which branch of phonetics deals with the application of phonetic theories to other fields of language study?
a) general             b) functional                c) comparative         d) practical
14. Which articulatory mechanism consists only of the vocal cords?
a) power mechanism                               c) abstractor mechanism                 
b) vibrator mechanism                            d) resonator mechanism   	
15. The smallest linguistic relevant unit of the sound structure of a given language is called
a) allophone           b) morpheme            c) syllable               d) phoneme
16. How many allophones are there in English?
a) 24                       b) 88                         c) 44                       d) impossible to count
17. When two realizations of a phoneme can occur in one and the same phonetic environment we call it 
a) complementary distribution               c) phonemic opposition 
b) free variation                                      d) allophonic opposition
18. Find the pair of allophones
a) [ k, g ]                b) [ n, ŋ ]               c) [ ph , p ]                 d) [v, w ] 
19. Phonemes CANNOT be called 
a) functional units                                 c) meaningful units 
b) linguistic units                                  d) building units                
20.The degree of highness or lowness of the sound is called
a) pitch                 b) frequency            c) duration               d) intensity
21. Occlusive, constrictive and occlusive-constrictive are distinguished according to 
a) degree of noise                              
b) manner of articulation and type of obstruction 
c) place of articulation                
      d) work of the vocal cords
22. What consonants are pronounced with complete obstruction in the mouth cavity?
      a) occlusive             b)constrictive             c) sonorants             d) labial
23. How do we call consonants for the pronunciation of which the tongue is active?
      a) labial                   b) lingual                   c) glottal                  d) bilabial
24. According to the position of the soft palate we divide consonants into
     a) voiced and voiceless                              c) weak and strong                 
     b) noise and sonorants                               d) nasal and oral   
25. The consonants which are pronounced when the tip of the tongue is against the alveolar ridge are called
     a) post-alveolar                                         c) palato-alveolar               
     b) alveolar                                                 d) mediolingual
26. Backlingual consonants are
      a) [b, d, g]              b) [t  , d]               c) [w, l, r, j]           d) [ŋ, g, k ] 
27. Complex mutual influence of the neighbouring sounds is called
     a) regressive assimilation                         c) progressive assimilation               
     b) reciprocal assimilation                         d) complete assimilation               
28. Partial devoicing of the sonorants [w, l, r] after voiceless consonants [p, t, k, s, f, Ө] can be regarded as
     a) complete assimilation                          c) incomplete assimilation               
     b) double assimilation                             d) regressive assimilation   
29. Alveolar allophones of [t, d, n, l, s, z] are replaced by the dental variants when immediately followed by the interdental [Ө, ð]. How do we call this process?
     a) palatalisation                                        c) labilolisation 
     b) dentalisation                                        d) devoicing                
30.Which phenomenon takes place while we pronounce the clusters of two plosives like [pp, pb, bb, bp, tt, td, dd, dt, tʧ, tʤ, dʧ, dʤ, kk, kg, gg, gk]
     a) nasal plosion                                         c) incomplete plosion 
     b) lateral plosion                                       d) voicing
31. Complete loss of sounds is called
      a) intrusion                   b) elision                   c) linking                  d) plosion 
32. When the first word ends in [i:, i, ɔi, ai, ei] and the next word begins with a vowel we pronounce
     a) intrusive [w]                                        c) linking [r] 
     b) intrusive [j]                                         d) intrusive [r]
33. Which sounds are considered to be diphthongoids?
       a) [i, υ]                       b) [a:, ɔ:]               c) [ei, ai]           d) [i:, u:] 
34. What vowels are pronounced when the bulk of the tongue is at the back part of the mouth cavity and the tip of the tongue is rather far from the lower teeth?
       a) front                      b) central                c) back               d) open
35. Front, front-retracted, central, back and back-advanced vowels are singled out according to the
a) vertical movements of the tongue                           b) lip position
c) horizontal movements of the tongue                       d) stability of articulation
36. Vowels [i:, e, æ] can be classified as
       a) front                      b) central                c) back               d) front-retracted
37. Vowels [i:, i, u:, υ] can be classified as
       a) open                      b) close                  c) front               d) back   
38. Vowels [ɔ:, ɒ, u:, υ] can be classified as
       a) mid-open              b) rounded             c) front-retracted           d) tense   

39. What quality of vowels depends on the character of the articulatory transition from a vowel to a consonant?
       a) tenseness              b) checkness          c) length              d) stability   
40. What vowels are pronounced when the raised part of the tongue comes close to the roof of the mouth cavity and the air passage is rather narrow?
       a) mid-open              b) close                  c) broad               d) open
41. Historically long English vowels are always
       a) lax                        b) weak                  c) checked           d) tense  
42. The process of weakening, shortening or disappearance of vowel sounds in the unstressed position is called
       a) elision                  b) intrusion             c) reduction        d) linking  



MODULE II

The syllable .Word Stress. The prosodic system of English

Lecture 2.1.

The syllable as an integral part of the word.

Outline

1. The syllable as an integral part of the word. Types of syllables in English. 
2. The syllable formation theories. 
3. Basic rules of syllabification in English. 
4. Division into syllables in writing. 

	Aims: to introduce the term ‘syllable’, to get students acquainted with different types of syllable in English, to enlarge their knowledge about rules of syllable formation and syllable division; to teach students to recognize different types of syllables; to divide words into syllables in oral and written forms of communication, to apply obtained knowledge during their teaching practice at school. 

1. The syllable is a group of sounds that are pronounced together. The syllable is one or more speech sounds forming a single uninterrupted of unit utterance which may be a commonly recognized subdivision of a word. 
The problem of the syllabic structure of words has two aspects: 
1. syllable formation;
2. syllable division/separation. 
Articulatorily, the syllable is the minimal articulatory unit of the utterance. Auditorily, the syllable is the smallest unit of perception: the listener identifies the whole of the syllable and after that the sounds which it contains. Phonologically it is a structural unit which consists of a sequence of one or some phonemes of a language in numbers and arrangements permitted by the given language. Phonologically it performs three functions: 
1. The constitutive function: syllables constitute words through the combination of their stress-loudness, duration-length, pitch-tone; 
2. The distinctive function: the difference in the place of a syllabic boundary differentiates the meanings of the words and phrases: 
e.g. a 'name – an 'aim; kids 'kin – kid 'skin; my 'train – might 'rain;
3. The identificatory function: the listener can understand the exact meaning of the utterance only when the correct syllabic boundary is perceived: e.g. peace talks – pea stalks. 
In English the syllable is formed: 
1) by any vowel alone or in combination with one or more consonants – not more than 3 preceding and not more than 4 following it, e.g. are [ɑ:], we [wi:], it [it], sixths [siksӨs]. 
2) by a word final sonorants [n], [l], [m] immediately preceded by a consonant: e.g. rhythm ['rið. m], garden ['ga:. dn]. 
According to the placement of vowels and consonants the following types of syllables are distinguished:
	 1. Fully open 
	V ore, or 

	2. Fully closed 
(V between C) 
	CVC fat CCVC place 
CVCC fact CCCVCC street 
CVCCC facts CVCCCC sixths 

	3. Covered at the beginning 
(one C or a sequence of C precede a vowel) 
	CV too CCV spy 
CCCV straw 

	4. Covered at the end (one C or more complete the syllable) 
	VC on VCC act 
VCCC acts 


Structurally, the commonest types of the syllable in English are VC; CVC. 
Syllables can be also designated: 
1) by the position in the word: 
from the beginning – INITIAL, MEDIAL, FINAL or 
from the end – ULTIMATE, PENULTIMATE, ANTEPENULTIMATE; 
2) by the position in relation to stress: 
PRETONIC, TONIC, POSTTONIC
Any syllable which is not tonic is ATONIC
e.g.  tre - 	                    men - 	                  dous 
                 initial 	                    medial 	        final 
                 antepenultimate 	penultimate 	        ultimate 
                 pretonic 	          tonic 	                  posttonic 
2. There have been suggested several theories to explain the mechanism of syllable formation and syllable division in different languages. 
The first theory in chronological order is the chest pulse/breath puff. According to this theory, syllables are formed by breath-puffs. At present this theory is considered as not scientifically grounded; it has been proved experimentally that speakers take a new breath at the end of a syntagm and no increase of breath force necessarily accompanies every syllable. 
The second in chronological order comes the relative sonority theory/the prominence theory. It is based upon the fact that each sound has a different carrying power which is based on their sonority. The sonority of a sound is its relative loudness compared to other sounds, everything else (pitch, etc.) being equal.
The creator of this theory, the Danish linguist Otto Jespersen, has proved that the least sonorous sounds which have the least carrying power, are those for which the mouth is closed (voiceless oral stops), while the most sonorous sounds are those for which the mouth is wide open (low vowels). All other sounds are ranked in between these two extreme points of the sonority scale: (from the highest degree to the lowest): 
1. Low vowels (æ, a:, ɒ); 
2. High vowels (i:, i, u:, ʊ); 
3. Semivowels (j, w);
4. Liquids (l, r); 
5. Nasals (m, n, ŋ); 
6. Fricatives (voiced) (v, z, ð); 
7. Fricatives (voiceless) (f, Ө, s); 
8. Oral stops (voiced) (b, d, g); 
9. Oral stops (voiceless) (p, t, k). 
By this theory the syllable is treated as the combination of a more sonorous sound with a less sonorous one. All the sounds with the greatest degree of sonority (vowels and sonorants) are at the peak of the syllable, by which the syllable may be marked as a unit, because the rest of the sounds surrounding the peak cling to it. 
The sonority theory helps establish the number of syllables in a word, but it's difficult to find the syllable boundary using this theory as it doesn't explain the mechanism of syllable division. 
The muscular tension theory was put forward by the French linguist Michaelle Grammont and supported and further developed by the Russian linguist Lev V. Scherba. 
Academician Lev Volodymyrovych Scherba explained syllable formation by muscular tension impulses and three types of consonants. In speaking, muscular tension impulses follow one another. Each impulse has its strongest point – the peak of prominence, – and its weakest prominence – the valley of prominence. Valleys of prominence correspond to points of syllabic division. The end of one syllable and the beginning of the next one can be ascertained by determining the type of consonants which take part in forming the syllables. 
Consonants may be pronounced: 
(1) initially strong – the beginning of a consonant may be more energetic, while the end may be weaker; 
(2) finally strong – the beginning of the consonant may be weak, and its end – more energetic; 
(3) geminate or double – both the beginning and the end are energetic with a weakening of muscular tension in the middle, acoustically, they give the impression of two consonants. 
The more energetic part of a consonant is attached to a vowel, so that initially strong C occurs at the end of a close syllable, while finally strong C occurs at the beginning of a syllable. This theory again does not give a complete explanation of the syllable division mechanism. 
The problem of syllable formation and syllable division in English is open for further investigation. 
3. The division of a word into syllables is called syllabification. The question of syllabification in English is controversial: different phoneticians hold different views about it. It is generally agreed that phonetic syllable divisions must be such as to avoid (as far as possible) creating consonant clusters which are not found in words in isolation. Thus it may be argued that candy should be ['kæn. di] or ['kænd. i] but not ['kæ. ndi] since [nd] is not a possible initial consonant cluster in English. This principle is called the phonotactic constraint on syllabification. 
The following rules of phonetic (spoken) syllable division are adopted in LPD-2000: 
1. A syllable boundary is found wherever there is a word boundary, and also coincides with the morphological boundary between elements in a compound: 
displace [,dis 'pleis], become [bi 'kʌm], countless ['kaunt ləs], hardware ['hɑ:d weə]
2. Consonants are syllabified with whichever of the two adjacent vowels is more strongly stressed, e.g. farmer ['fɑ:m ə], agenda [ə 'ʤənd ə]. 
If they are both unstressed, it goes with the leftward one: e.g. cinema ['sin əm ə], delicious [di 'liʃ əs], deliberate [di 'lib ər ət]. 
3. The English diphthongs are unisyllabic, they make one vowel phoneme, while the so called triphthongs are disyllabic, because they consist of a diphthong + the neutral vowel/schwa: 
	table         	science 	flower 
	CV-CS 	CV-VSC 	CSV-V 
4. The English affricates [ʤ], [ʧ] cannot be split: catching ['kæʧiŋ]. 
4. Phonetic (spoken) syllables must not be confused with orthographic (written) syllables. An orthgraphic syllable is a group of letters in spelling. Syllables in writing are also called syllabographs. 
When a word is split across two lines of writing, it should be broken at an orthographic syllable boundary. Parts of phonetic and orthographic syllables do not always coincide: worker ['wɜ:k.ə] CVC - V = two phonetic syllables and one syllabograph.
A most general rule claims that division of words into syllables in writing is based on the morphological principle which demands that the part of a word which is separated should be either a prefix, or a suffix or a root (morphograph), e.g. pic - ture ['pik ʧə]. 
Compound words can be divided according to their meaning: hot -dog; spot-light.
 It is not possible to divide a word within a phonetic syllable. 
A suffix of two syllables such as -ABLE, -ABLY, -FULLY cannot be divided in writing, e.g. reli-able, lov-ably, beauti-fully. If there are two or three consonants before -ING, these consonants may be separated in writing: gras-ping, puz-zling. 
With the exception of -LY, a word cannot be divided so that an ending of two letters such as -ED, -ER, -IC begins the next line, e.g. worked, teacher, hectic, BUT: cold-ly, bold-ly. 
A word of one phonetic syllable, a word of less than five letters cannot be divided into syllabographgs, e.g. piece [pi:s], time [taim]. 
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Lecture 2.2.

Word Stress

Outline

1. The nature of English word stress. 
2. Types of English word stress. 
3. Word stress tendencies. 
4. Word stress functions. 
5. Word stress patterns. Guidelines in the English word stress placement. 
6. Variation in word stress. 

	Aims: to introduce the term ‘word stress’, to present historical development of the phenomenon, to get students acquainted with different types and tendencies of word stress in English, to enlarge their knowledge about accenting rules and variations in word stress; to teach students to recognize different types of word stress; to accent words correctly, to recognize and correct deviations in accenting words. 

1. Word stress (WS) can be defined as the singling out of one or more syllables in a word, which is accompanied by the change of the force of utterance, pitch of the voice, qualitative and quantitative characteristics of the sound which is usually a vowel. 
Phoneticians claim that at least four different factors are important in making a syllable prominent: 
1) listeners seem to feel stressed syllables louder than unstressed; thus loudness is a component of WS (Peter Roach explains that if one syllable in a sequence of identical syllables, e.g. ba:ba:ba:ba:, is made louder than the others, it will be heard as stressed); 
2) if one of the syllables in the above-given "nonsense" word ba:ba:ba:ba: is made longer, that syllable is heard stressed, so the length of the syllables is another important factor in making prominence; 
3) every syllable is said on some pitch. If one syllable is said with high pitch as compared to the others then it will be heard as stressed; 
4) a syllable can be heard prominent if it contains a vowel that is different in quality from neighbouring vowels. If one of the vowels in the "nonsense word" is changed, e.g. ba:bi:ba:ba, the "odd" syllable bi: will be heard as stressed. 
The phonetic manifestation of stress varies from language to language. In different languages one of the factors constituting word stress is usually more significant than the others. According to the most salient feature the following types of word stress are distinguished in different languages: 
1) dynamic or force stress if special prominence in a stressed syllable (syllables) is achieved mainly through the intensity of articulation; 
2) musical or tonic stress if special prominence is achieved mainly through the change of pitch, or musical tone. 
3) quantitative stress if special prominence is achieved through the changes in the quantity of the vowels, which are longer in the stressed syllables than in the unstressed ones. 
4) qualitative stress if special prominence is achieved through the changes in the quality of the vowel under stress. Vowel reduction is often used as a manipulation of quality in unstressed syllables. 
English lexical stress is traditionally defined as dynamic implying the greater force (muscular energy) with which the syllable is pronounced. 
2. One of the ways of differentiating the prominence of syllables is manipulating the degree of stress. The majority of British phoneticians (D. Jones, R. Kingdon, A. C. Gimson) and Russian phoneticians (Y. A. Vassilyev, J. Shakhbagova) consider that there are three degrees of word-stress in English: 
· primary – the strongest;
· secondary – the second strongest, partial;
· weak – all the other degrees. 
The syllables bearing either primary or secondary stress are termed stressed, while syllables with weak stress are called unstressed. The stress in a word may be on the last syllable, the ult; on the next-to-last (the second from the end), the penult; on the third syllable from the end, the antepenult; and a few words are stressed on the fourth syllable from the end, the pre-antepenult. 
In languages with variable/(free) lexical stress, e.g. English, Ukrainian, etc., it may fall on the first syllable in some words, in others – on the second or third (etc.), i.e. it is free in the sense that the main stress is not tied to any particular location in the chain of syllables constituting a word. 
3. In spite of the fact that word stress in English is free, there are certain factors that determine the location and different degree of it. Prof. V A. Vassilyev describes them as follows: 
· the recessive tendency; 
· the rhythmic tendency; 
· the retentive tendency and 
· the semantic factor. 
The first and the oldest of the English lexical stress tendencies (characteristic of all Germanic languages) known as the recessive tendency originally consisted in placing lexical stress on the initial syllable of nouns, adjectives and verbs derived from them and on the root syllable of words which belonged to other parts of speech and had a prefix. In most cases prefixes lost their referential meaning since then, with the result that recessive stress in present-day English of two subtypes: 
1) unrestricted: when stress falls on the initial syllable, provided it is not a prefix which has no referential meaning. A great majority of native English words of Germanic origin are stressed this way: 'father, 'mother, 'husband, 'wonder’; 
2) restricted: when stress falls on the root of the native English words with a prefix which has no referential meaning now: a'mong, be'come, be'fore, for'get, etc. 
The presence in English of a great number of short (disyllabic and trisyllabic) words defined the development of the so-called rhythmic tendency which results in alternating stressed and unstressed syllables. Borrowed polysyllabic words developed a secondary stress on the syllable separated from the word-final primary stress by one unstressed syllable. These words began to be pronounced, in isolation, on the model of short phrases in which a stressed syllable alternates with an unstressed one: pronunciation [prə'nʌnsi'eiʃn]. 
The retentive tendency consists in the retention of the primary stress on the parent word: 'person – 'personal, or more commonly the retention of the secondary stress on the parent word: 'personal – perso'nality. 
There are certain categories of English words stressing of which is determined by the semantic factor, e.g. compound words and words with the so-called separable prefixes. The majority of such words have two equally strong stresses, both stressed parts are considered to be of equal semantic importance, e.g. 
· compound adjectives: 'hard-'working, 'blue-'eyed; 
· verbs with post positions: 'sit 'down, 'take 'off; 
· numerals from 13 to 19: 'four'teen, 'six'teen. 
It should be noted that the rhythmic tendency becomes operative when such words occur in sentences and the first stress of a double-stressed English word disappears when an immediately or closely preceding word requires stress: a 'very good-'looking 'girl. 
4. Word stress in a language performs the following functions: 
1. The CONSTITUTIVE function: it organizes the syllables of a word into a language unit having a definite accentual structure, i.e. a pattern of relationship among the syllables. The word does not exist as a lexical unit without word stress. 
2. The IDENTIFICATORY function: correct lexical stress enables the listener to decode the information in verbal communication adequately, while misplaced word stresses prevent understanding. 
3. The DISTINCTIVE/CONTRASTIVE function: word stress alone is capable of differentiating the meanings of words or their forms. There are about 135 pairs of words of identical orthography in English which could occur either as nouns (with stress on the penultimate syllable) or as verbs (with stress on the final syllable): 'import (noun) – im'port (verb), 'insult (noun) – in'sult (verb). 

Orthographically identical word-pairs in English differentiated by word-stress as nouns (penultimate stress) or verbs (ultimate stress)
	abstract
	commune
	detail
	extract
	object
	recess

	accent
	compound
	digest
	fragment
	outrage
	record

	addict
	compress
	discard
	import
	perfume
	refill

	address
	confine
	discharge
	impact
	pervert
	refuse

	affect
	conflict
	discount
	impress
	present
	segment

	affix
	contest
	discourse
	incline
	project
	survey

	annex
	contrast
	escort
	increase
	produce
	subject

	collect
	convict
	envelope
	insert
	progress
	suspect

	combat 
	defect 
	exploit 
	insult 
	protest 
	torment 

	commerce 
	desert 
	export 
	intern 
	rebel 
	transfer 

	
	
	
	
	
	transport 



5. The following guidelines to lexical stress placement in English should be taken as tendencies rather than absolute rules due to exceptions to almost any rule. 
Lexical stress of monosyllabic words presents no problem – pronounced in isolation they are said with primary stress. 
The basic rule of stressing two-syllable VERBS runs that 
1) if the second syllable of the verb contains a long vowel or a diphthong, or if it ends with more than one consonant, that second syllable is stressed: app'ly, att'ract, ar'rive;. 
2) if the final syllable contains a short vowel and one final consonant, the first syllable is stressed: 'open, 'enter; 
3) a final syllable is also unstressed if it contains [əυ]: 'follow, 'borrow; 
4) any two-syllable verbs with prefixes of Germanic and Latin origin have the root syllable stressed. 
Two syllable simple ADJECTIVES are stressed according to the same rule as two-syllable verbs: 'lovely, 'even, 'hollow; cf.: di'vine, co'rrect, a'live. There are exceptions to this rule: 'honest, 'perfect. 
Two-syllable NOUNS have the first syllable stressed if the second syllable contains a short vowel: 'dinner, 'money, 'colour. Otherwise it will be on the second syllable: de'sign, ba'loon. 
Other two-syllable words such as adverbs seem to behave like verbs and adjectives. 
Lexical stress of three-syllable simple words.
	Three-syllable verbs

	Three-syllable nouns


	If the last syllable of a three-syllable verb 
1) contains a short vowel and ends with not more than one consonant, that syllable will be unstressed, and stress will be placed on the preceding (penultimate syllable): de'termine, en'counter. 
2) contains a long vowel or a diphthong, or ends with more than one consonant, that final syllable will be stressed: 
enter'tain, under'stand. 

	If the final syllable of a three-syllable simple noun contains 
1) a long vowel or a diphthong and/or ends with more than one consonant, the stress will usually be placed on the first syllable: 'intellect, 'marigold. 
2) a short vowel and the middle syllable contains a short vowel and ends with not more than one consonant, the first syllable will be stressed: 'quantity, 'cinema. 
3) contains a short vowel or [əυ] and if the penultimate syllable contains a long vowel or a diphthong, or if it ends with more than one consonant, that penultimate syllable will be stressed: 
po'tato, di'saster, sy'nopsis. 


In words of four and more syllables the stress is placed on the antepenultimate syllable (third from the end): e'mergency, hi'storical, ca'lamity. 
But most of such words are of complex morphological structure containing affixes (prefixes and/or suffixes) which makes it necessary to regard stress placement rules applied to prefixal and suffixal words separately. 
As a general rule, words containing prefixes tend to be stressed on the first syllable of the base or root element, with the prefix either unstressed or having secondary stress. In English, prefixes fall into one of two categories: 
	Prefixes of Germanic origin
	Prefixes of Latinate origin

	a-, be, for-, fore-, mis-, out-, over-, un-, under-, up-, with, e.g. 
awake, believe, forgive, foresee, mistake, outrun, overdo, untie, understand, uphold, withdraw 

	a(d)-, com-, de-, dis-, ex-, en-, in-, o-, per-, pre-, pro-, re-, sub-, sur-, e. g. 
admix, complain, discard, exclude, entreat, inhale, oppose, persuade, remember, subside, surmount 

	1) Some of these prefixes are always unstressed in the words in which they occur: a-, be-, fore-, with-. 
2) 	Others usually receive secondary stress in the following prefix + verb combinations: ˏun'do, ˏout'do, ˏover'look, ˏunder'pay. 
3) An exception to this general rule (secondary stress on the prefix and primary stress on the base) occurs when a word with a prefix functions as a noun and has the same pattern as a noun compound. In this case, the prefix or its first syllable tends to have primary stress: 'foresight, 'outlook, 'overdose, 'underwear,' upstart. 
I couldn't stop the OVERflow of the tank! (prefix+base functioning as a noun) Why did the tank overFLOW! (prefix+verb) 

	1) It is usually the base (not the prefix) that receives primary stress. However, unlike Germanic prefixes, the majority of Latin prefixes are unstressed when part of a verb: com'pare, dis'turb, pro'duce, ex'pect. 
2) When these prefixes are part of a word that functions as a noun, the prefix often receives primary stress: 
Fresh 'PROduce (noun) is expensive in winter. The company will pro'DUCE (verb) new brands. 
In these examples, the difference in stress patterns helps to reinforce the differences between parts of speech. 



We can identify three types of suffixes, from the point of view of stress 
	1) Stress-neutral suffix – the suffix does not affect the location of stress in the base/stem to which it is attached 
	2) Stress-imposing stress-attracting suffix – the suffix causes the stress to fall on a particular syllable of the stem 
	3) Stressed /stress- fixing suffix – the suffix itself is stressed 

	1) for the most part, stress-neutral suffixes are Germanic in origin: -hood, -less, -ship, -ful, e.g. 'childhood, 'tasteless, 'beautiful, 'friendship. 
2) Other neutral suffixes – not all of Germanic origin – that function the same way include derivational suffixes ending in -ment, and most of those ending in -y: -ary, -ery, -ory, -cy-, -acy, -ty; diminutive -y; -ish, -ism, -ist, -er, -ess, -ness, -dom, e.g. 
disagrEEment, inFIRmary, DELicacy, FOOlish, SEParatist, LIOness, etc
	1) on the syllable immediately preceding the suffix:
-eous, advanTAgeous 
-graphy, phoTOgraphy 
-ial, proVERBial 
-ian, PaRisian 
-ic, cliMATic 
-ical, ecoLOGical 
-ious, inJURious 
-ity, aBILity 
-ion eduCAtion 
	1) suffixes that have come into English via French often cause the final syllable of a word to receive primary stress: 
-aire, questionNAIRE 
-eer, volunTEER 
-ese, VietnamESE 
-esque, groTESQUE 
-ique, anTIQUE 
-oon, balLOON 
-ette, casSETTE 


NOTE: 1. In cases where the base and the suffix have different historical origins, it is the suffix that determines the English stress pattern, e.g. Germanic suffixes -ly and -ness when added to the words of Romance origin cause no shift in stress: PASsive, PASsively, PASsiveness but the shift from PASsive to pasSIVity occurs on adding the Latin suffix –ity. 
2. Some suffixes can be stress-neutral or stress-fixing in particular cases, e.g.. -able, which is in most cases stress-neutral: adore – aDORable, question – QUEStionable, reconcile – REconcilable. However, in a number of disyllabic roots with stress on the final syllable, that stress may be shifted to the first syllable of the root: admire – ADmirable, apply – APPlicable, prefer – PREferable. In some cases the general pressure from the stress-neutrality of -able may lead to alternative pronunciations: apPLIcable, COMparable – comPARable (GenAm), deMONstrable – DEMonstrable, etc. 
Compounds are composed of more than one root morpheme but function grammatically and/or semantically as a single word. Compounds may be written as one word, e.g. dishwasher, or with a hyphen, e.g. user-friendly, or with a space between the two elements, e.g. season ticket. There is no systematic practice in the choice among these three ways, although there is a tendency for compounds with primary stress on the first element to be written as one word or with a hyphen, and for those with the primary stress on the final element to be written as two words. 
When an adjective modifies the following noun, they make a phrase, and typically, they have a late stress, i.e. the second word has more stress than the first, e.g. polished 'wood, ,interesting 'book, ,running 'water, ,hard 'work, ,difficult 'course. 
There are some guidelines for defining stress placement in compounds and phrases: 
1) Compounds typically have early stress, the first element is more stressed than the second: 'firewood, 'library book, 'running shoes, 'homework, ,corres'pondence course. 
Early stress is usual in compounds in which: 
- the two elements are written as one word: 'headline, 'screwdriver; 'laptop, 'lifestyle; 
- expressions consisting of NOUN+NOUN: 'picture frame, 'child abuse, 'theme park, 'tape measure. 
- expressions consisting of Adjective+NOUN, N's+N, N+V, N+Ving: 'batting average, 'bull’s eye, 'crow’s nest, 'landfill, 'ear-splitting, 'job-sharing, 
- phrasal and prepositional verbs used as nouns: 'bum-out, 'lay-off, 'melt-down, 'set-up. 
LATE STRESS is usual in the following compounds as if they were phrases: 
- when the first element is the material or ingredient out of which the thing is made: cherry 'pie, pork 'chop, ,rice 'pudding, ,banana 'split, except for CAKE, JUICE and WATER: these have normal early stress: 'carrot cake, 'orange juice, 'mineral water. 
- the first element is a proper name: Euston 'Road, the ,Hilton 'Hotel, ,Oxford 'Circus, except for STREET: these have normal early stress: 'Oxford Street, 'Euston Street. 
- the first element names a place or time: city 'centre, town 'hall, ,summer 'holidays, ,Easter 'bunny, ,Christmas 'pudding, morning 'paper, office 'party, kitchen 'sink. 
- when both N1 and N2 are equally referential: acid 'rain, aroma 'therapy, fridge 'freezer; 
- when N1 is a value: 100 per cent 'effort, dollar 'bill, pound 'note. 
Compound adjectives divide fairly evenly between those with initial primary stress: 'seasick, 'hen-pecked, 'ladylike, and those with final stress: deep-'seated, rent-'free, skin'deep, sky-'blue. 
Sometimes the same sequence of words can make a phrase or a compound. Here the late or early stress distinguishes them: 
	Compounds = EARLY STRESS
	Phrases = LATE STRESS

	a 'darkroom = a room for 
developing photographs 
a 'moving van = to carry furniture 
when one moves house 
a 'blackbird = a kind of bird: 
Turdus merula 
an 'English teacher = a teacher of 
English 
	a ,dark 'room = a room which is 
dark because there is little light in it 
a ,moving 'van = a van that is in 
motion 
a ,black 'bird = any bird that is 
black 
an ,English teacher = a teacher 
who is English 



6. The stress patterns of some English words are liable to variations of different kinds. There is free variation of stress location due to some rhythmic and analogical pressures, both of which entail in addition considerable changes of sound pattern in words, e.g. 
1) in some words of three syllables, there is variation between '- - - and -'- -patterns: deficit, integral (adj), exquisite. 
2) similarly, in words of four syllables, there is variation between first and second syllable stressing: hospitable, formidable, despicable. 
Pronunciation patterns of such words due to the variation in stress placement have the status of alternative pronunciation forms which occur in educated usage. 
Cases of variable stress placement caused by the context is known as 'stressshift'. When a word of several syllables has a stress near the end of the word, and is followed by another word with stress near its beginning, there is a tendency for the stress in the first word to move nearer the beginning if it contains a syllable that is capable of receiving stress, e.g. the word academic in isolation usually has the stress on the penultimate syllable / -dem-/. However, when the word year follows, the stress is often found to move to the first syllable /æk-/; the whole phrase ‘academic year’ will have the primary stress on the word year, so the resulting stress pattern will be ,academic 'year. In isolation, we say fundamental and Japanese with primary stress on -ment, and -nese, in connected speech these words may have a different pattern: greater stress on fund- and Jap-. 
There are also often differences between the stressing of compounds in RP and General American, e.g. 
	RP
	GenAm

	'season ticket 
,Adam's 'apple 
,peanut 'butter 
,vocal 'cords 
	,season 'ticket 
'Adam's ,apple 
'peanut ,butter 
'vocal ,cords 
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Lecture 2.3.

The prosodic system of English

Outline

1. A general notion of prosody. 
2. Intonation as a complex unity of prosodic features. 
3. The main functions of intonation. 
4. The pitch component of intonation. 
5. The tone-unit as the minimal unit of intonation description. 

	Aims: to introduce the terms ‘prosody’, ‘intonation’, ‘tone-unit’, to present the composite structure of intonation, to get students acquainted with different functions of intonation in English, to analyze main components of a tone-unit; to teach students to recognize and produce main nuclear tones, to draw a schematic representation of a syntagm. 

1. Prosody or prosodic features of language is a term that refers collectively to variations in pitch, loudness, tempo and rhythm. There is an agreement between phoneticians that on perception level a complex unity formed by significant variations of 1) pitch, 2) loudness (force) and 3) tempo (i.e. the rate of speech and pauzation) is called intonation. Thus, prosody and intonation relate to each other as a more general notion (prosody) and its part (intonation). Many foreign phoneticians restrict the formal definition of intonation to the pitch movement alone. Prosody is concerned with three matters: 
1) with the ways in which an utterance is broken into 'chunks'. Compare the utterance 'We don't want any' spoken in a single breath and the same sequence of words said in four separate breaths, as perhaps by somebody who is irritated or insistent: a) We don't want any b) We | don't | want | any ||. 
The technical name which we employ for 'chunk' is tone unit. Sentences 1-a and 1-b obviously have the same verbal content but they differ in the number of tone units. Sentence 1-a consists of one tone unit, sentence 1-b consists of four tone units. Other terms in use are ‘tone group’ or ‘intonation group’. 
2) with the position of accent – the emphasis that makes one syllable more prominent than other syllables, and therefore makes one word more prominent than the other words in the tone unit. 
3) with the intonation or melody – the patterned way in which the pitch of the voice changes in the utterance. Compare the two sentences: 
a) You don't    know. 	b) You don't   know? 
The voice falls or the voice rises, and the hearer knows whether the speaker is telling or asking. 
Prosodic elements can perform several kinds of functions: 
1) Focus – prosody can highlight one particular word in an utterance and thus make other words less significant by comparison, e.g. We don't want those vs. We don't want those or highlight different numbers of words in what are otherwise identical utterances, e.g. We | don't want those. 
2) Role in discourse – prosodic elements can indicate the role of an utterance within a larger discourse, e.g. The Blakes have a new car, which conveys entirely new information, vs The Blakes have a new car, which suggests that 'new car' has previously been mentioned. 
3) Intention of speaker – prosody can make a difference in the way the elements of an utterance are to be interpreted, in the grammatical nature of the whole utterance: the question You don't    know? vs the statement You don’t    know or in the way the parts of an utterance are related to one another: This is my son,| John where the name ‘John’ is in apposition with 'my son' or is an address-form added to the sentence. 
2. A complex unity of speech melody, sentence-stress, rhythm, tempo, and timbre is called intonation. 
Speech melody is the changes in the pitch of the voice in connected speech. It makes the pitch component of intonation. Sentence stress / utterance-level stress / accent is the greater prominence of one or more words among other words in the sentence. It makes the force component of intonation. According to Prof. Vassilyev the temporal component of intonation manifests itself in: (1) pauses; (2) duration (rate or tempo in speech) and (3) rhythm (in close combination with sentence stress). 
Speech tempo is the relative speed of utterance which is measured by the rate of syllable succession and the number and duration of pauses in a sentence. The average rate delivery may contain from about two to four syllables per second for slow speech / lento, from about three to six syllables for normal speech, and from about five to nine syllables for fast speech / allegro. 
Rhythm is a regular recurrence of stressed syllables. In English stressed syllables occur at equal periods of time in connected speech.

3. In the broadest possible sense, intonation makes it easier for a listener to understand what the speaker is trying to convey. The ways in which intonation does this are very complex, and there is no agreement among phoneticians about its functions. 
David Crystal in The Cambridge Encyclopaedia of Language offers the functions of intonation summarized as follows: 
	Function
	Its Explanation

	1. Emotional 
	to express a wide range of attitudinal meanings – excitement, boredom, surprise, friendliness, reserve, etc. Here, intonation works along with other prosodic and paralinguistic features to provide the basis of all kinds of vocal emotional expression. 

	2.Grammatical 
	to mark grammatical contrasts. The identification of such major units as clause and sentence often depends on the way pitch contours break up an utterance; and several specific contrasts, such as question and statement, or positive and negative, may rely on intonation. Many languages make the important conversational distinction between 'asking' and 'telling' in this way, e.g. She's here, isn't she? (where a rising pitch is the spoken equivalent of the question mark) vs She's here, isn’t she! (where a falling pitch expresses the exclamation mark).

	3. Information structure 
	To convey what is new and what is already known in the meaning of an utterance – what is referred to as the 'information structure' of the utterance. If someone says I saw a BLUE car, with maximum intonational prominence on blue, this presupposes that someone has previously asked about the colour; whereas if the emphasis is on I, it presupposes a previous question about which person is involved. It would be very odd for someone to ask Who saw a blue car?, and for the reply to be: I saw a BLUE car! 

	4. Textual 
	to construct larger than an utterance stretches of discourse. Prosodic coherence is well illustrated in the way paragraphs of information are given a distinctive melodic shape, e.g. in radio news-reading. As the news-reader moves from one item of news to the next, the pitch level jumps up, then gradually descends, until by the end of the item the voice reaches a relatively low level. 

	5. Psychological 
	to organize language into units that are more easily perceived and memorized. Learning a long sequence of numbers, for example, proves easier if the sequence is divided into rhythmical 'chunks'. 

	6. Indexical 
	to serve as markers of personal identity – an 'indexical' function. In particular, they help to identify people as belonging to different social groups and occupations (such as preachers, street vendors, army sergeants). 


 	Peter Roach summarizes the following functions of intonation most of which are, on a closer look, overlapping with the above given ones: 
	Function
	Its Explanation

	1. Attitudinal 
	intonation enables us to express emotions and attitudes as we speak, and this adds a special kind of 'meaning' to spoken language. 

	2. Accentual 
	intonation helps to produce the effect of prominence on syllables that need to be perceived as stressed, and in particular the placing of tonic stress on a particular syllable marks out the word to which it belongs as the most important in a tone unit. 

	3. Grammatical 
	the listener is better able to recognize the grammar and the synctactic structure of what is being said by using the information contained in the intonation: for example, such things as the placement of boundaries between phrases, clauses and statements and the use of grammatical subordination may be indicated. 

	4. Discourse 
	intonation can signal to the listener what is to be taken as new information and what is already given, can suggest when the speaker is indicating some sort of contrast or link with material in another tone-unit and, in conversation, can convey to the listener what kind of response is expected. 


4. The core component of intonation is the pitch. The pitch component or speech melody can be defined as the variations in the pitch of the voice which take place when voiced sounds, especially vowels and sonorants, are pronounced in connected speech. The pitch parameters consist of the distinct variations in:
1. The direction of the pitch;
2. The pitch level;
3. The pitch range.
Not all stressed syllables are of equal importance. One of the syllables has a greater prominence than the others and forms the nucleus or focal point of an intonation pattern. Formally the nucleus may be described as a strongly stressed syllable which is generally the last stressed syllable of an intonation pattern which marks a significant change of the pitch direction, i.e. where the pitch goes up or down. The nuclear tone is the most important part of the intonation pattern without which the latter cannot exist. The inventory of nuclear tones given by different scholars is different. Phoneticians single out from 4 to 12 nuclear tones. But the majority of them agree that the following nuclear tones are most frequent and make up core intonation:
the Low Fall, the Low Rise, the High Fall, the High Rise, the Fall-Rise, the Rise-Fall and the Mid-Level.
  	1) The English Low Fall in the nucleus starts somewhat higher than the mid level and usually reaches the lowest pitch level. It is represented graphically with a downward curve on the tonogram and its tone mark in the text is 
The use of the Low Fall enables the speaker to convey in his utterance an impression of neutral, calm finality, definiteness, resoluteness. Phrases with the Low Fall sound categoric, calm, neutral, final.
2) The English High Fall in the nucleus starts very high and usually reaches the lowest pitch. The High Fall provides a great degree of prominence, which depends on the height of the fall. Its tone mark in the text is .
The use of the High Fall adds personal concern, interest and warmth to the features characteristic of the Low Fall. The High Fall sounds lively, interested and airy in statements. It sounds very emotional and warm, too.
3) The English Low Rise in the nucleus starts from the lowest level and reaches the medium level. The Low Rise conveys a feeling of non-finality, incompleteness, hesitation. Phrases pronounced with this tone sound not categoric, non-final, encouraging further conversation, wondering, mildly puzzled, soothing.
4) The English High Rise in the nucleus rises from a medium to a high pitch, if there is no tail. If there are unstressed syllables following the nucleus, the latter is pronounced on a fairly high level pitch and the syllables of the tail rise gradually.
The High-Rise expresses the speaker's active searching for information. It is often used in echoed utterances, calling for repetition or additional information or with the intention to check if the information has been received correctly. Sometimes this tone is meant to keep the conversation going.
5) The Fall-Rise is called a compound tone as it actually may present a combination of two tones: either the Low Fall-Low Rise or the High Fall-Low Rise. The Low Fall-Rise may be spread over one, two or a number of syllables; the High Fall-Rise always occur on separate syllables.
The Fall-Rise is a highly implicatory tone. The speaker using this tone leaves something unsaid known both to him and his interlocutor. It is often used in statements and imperatives. Statements with the Fall-Rise express correction of what someone else has said or a contradiction to something previously said or a warning. Imperatives pronounced this way sound pleading. Greetings and leave-takings sound pleasant and friendly being pronounced with the Fall-Rise:
e.g. He is  thirty. – He is  thirty -  five (a mild correction).
We’ll  go there. –You    shan't. (a contradiction).
I must be on  time. –   You'll be  late (a warning).
Good night, Betty. – Good  night, Mrs. Sandford. (friendly).
6) The Rise-Fall is also a compound tone. In syllables pronounced with the Rise-Fall the voice first rises from a fairly low to a high pitch, and then quickly falls to a very low pitch:
e. g. Are you sure? –  Yes.
The Rise-Fall denotes that the speaker is deeply impressed (favorably or unfavorably). Actually the Rise-Fall sometimes expresses the meaning of "even":
e.g. You aren’t   trying. (You aren't even trying). This nuclear tone is used in statements and questions which sound impressed, challenging, disclaiming responsibility. Imperatives pronounced this way sound hostile and disclaiming responsibility:
e. g. Don 't treat me like a baby. – Be   sensible then.
Has he proposed to her? – Why should you   worry about it?
Did you like it? — I simply    hated it.
I'm awfully sorry. – No  doubt. (But it's too late for apologies).
7) The Mid-Level tone in the nucleus is pronounced on the medium level with any following tail syllables on the same level. Its tone mark in the text is > and it is marked on the tonogram with a dash: – .
The Mid-Level is usually used in non-final intonation groups expressing non-finality without any expression of expectancy: 
e. g. Couldn’t you help me? >At present | I'm too busy.
                 What did Tom say? >Naturally, | he was delighted.
The English dialogic speech is highly emotional, that's why such emphatic tones as the High Fall and the Fall-Rise prevail in it. It is interesting to note, that the most frequently occurring nuclear tone in English the Low Fall occupies the fourth place in dialogic speech after the High Fall, the Fall-Rise and the Low Rise.
Since every syllable is pronounced on a definite pitch level, the pitch movement can be defined as a succession of pitch levels (мелодійних рівнів). It would be practically impossible to count all pitch levels in an intonation group but the interval between two pitch levels is called the pitch range (мелодійний діапазон). In the range of the human voice in normal speech three pitch levels are distinguished: high, mid (medium), low.
In highly emotional speech there may be two more levels: extra-high, extra-low. The pitch range of the whole intonation unit is in fact the interval between the highest-pitched and the lowest-pitched syllables.
Pitch ranges may be normal, wide and narrow.
	5. The elementary structural and meaningful segment of a text is a sentence group or a syntagm. A sentence group is a part of the utterance which is organized syntactically, has a definite meaning and is characterized by definite intonation means. The structural parts of a syntagm are: nucleus, head, pre-head and tail. 
The stressed word which is most important for the meaning of the utterance, i. e. its semantic centre / focus / prominence – the nucleus, has a perceptible change in its pitch. The pitch of this word (very often it's the last stressed word in a tone unit) can either fall or rise or change its movement first in one direction, then into another. The change in the pitch of the word which is most important semantically, is called a nuclear tone. 
The nucleus may be preceded or followed by stressed and unstressed syllables. Stressed syllables preceding the nucleus together with the intervening unstressed syllables form the head of a tone unit. Initial unstressed syllables make the pre-head. Unstressed and half-stressed syllables following the nucleus are called the tail.
	Pre-head 
	Head 
	Nucleus 
	Tail 

	1.
2.
3. 
4. I’ll
5. I’ll
6. I
7. I
	

What should I
ask what to
ask what to
	Do.
Do
do?
do.
do
do.
do
	
something.


about it.

it.
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Lecture 2.4.

Sentence stress. Rhythm.

Outline

1. Sentence/utterance stress as prosodic prominence.
2. Rhythm.
3. Phonetic and phonological aspects of oral verbal communication discourse.

	Aims: to introduce the terms ‘sentence stress’, ‘rhythm’, to get students acquainted with main functions of sentence stress, to enlarge their knowledge about phonetic and phonological aspects of oral verbal communication discourse; to teach students to recognize the place of the sentence stress in a speech utterance, to accent sentences correctly, to recognize and correct deviations in accenting sentences. 

	1. In a sentence or an intonation group some words are of greater importance than the others. Words which provide most of the information are called content/notional words. Function/structure/form words are those words which do not carry so much information.
	Content words are brought out in speech by means of sentence-stress (or utterance-level stress).
	Sentence stress/utterance-level stress is a special prominence given to one or more words according to their relative importance in a sentence/utterance.
	Stress, i.e. prosodic highlighting, is related in a very important way to information. In all languages, prosodic highlighting serves a very obvious deictic function which is to signal important information for the listeners. The general rule in all languages is that the most important information in a phrase or longer utterance will be highlighted, that is will receive prominence through some kind of accentuation of a particular word or group of words. This accentuation may involve a noticeable:
1) change in a pitch – usually, but not always, a pitch rise;
2) increase in duration, or length of a syllable;
3) increase in loudness; or
4) combinations of 1) – 3).
	In English all three of the prosodic features l) – 3) occur together to signal prominence; in other languages accentuation may be accomplished by one of these prosodic features.
	Under normal, or unmarked, conditions, it is the content words (nouns, verbs, adjectives, adverbs) that are accentuated by pitch, length, loudness or a combination of these prosodic features. Function words (prepositions, articles, pronouns) and affixes (suffixes and prefixes) are de-emphasized or backgrounded informationally by destressing them. When any word receiving stress has more than one syllable, it is only the word's most strongly stressed syllable that carries the sentence stress.
	Look at this telegram message: Arriving Kennedy airport Tues 03.45p.m. This is not a complete sentence, but the words carry the important information; they are all content words are emphasized by sentence stress: nouns, adjectives, verbs (with the exception of link verbs, auxiliary verbs and modal verbs), numerals, adverbs, demonstrative, interrogative pronouns, etc.
	Let us expand the message: I am ARRIVING KENNEDY AIRPORT on TUESDAY at 03.45. Articles, prepositions, conjunctions, personal pronouns, possessive pronouns, etc., are not normally emphasized. As a matter of fact, they can be pronounced in two different ways: in their strong (stressed) form and in their weak (reduced, unstressed) form. It is important to know when these forms can and cannot be used.
	Function words usually have strong forms when they are:
1) at the end of the sentence, e.g. What are you looking at? Where are you from? I'd love to.
2) used for emphasis, e.g. Do you want this one? No. Well, which one do you want? That one.
3) used for contrast, He is working so hard. She is but not he.
	In ordinary, rapid speech such words can occur much more frequently in their weak form than in their strong form. Because they are unstressed in the stream of speech, function words exhibit various forms of reduction, including the following:
1) the weakening or centralizing of the internal vowel to [ə], e.g must /məst/. In certain phonetic environments, e.g. where syllabic consonants are possible, the reduction of a short vowel+consonant sequence to a syllabic consonant /ənd/ – /n/, as in the example of bread and butter, fish and chips, etc. Sometimes the unstressed internal vowel can fall out completely, e.g. from /frɒm/ – /frm/,/fm/;
2) loss of an initial consonant sound, e.g. them /ðəm/ – /əm/, his /hiz/ – /iz/;
3) loss of a final consonant, e.g. and /qəd/ – / n/, of /əv/ – /ə/.
	In fact, function words cause problems for the nonnative listeners since in their most highly reduced form, the pronunciation forms for many common function words are virtually identical, e.g. a, have, of – /ə /.
	The main function of sentence stress is to single out the focus/the communicative centre of the sentence which introduces new information.
	Sentence Focus. Within a sentence/an intonation unit, there may be several words receiving sentence stress but only one main idea or prominent element. Speakers choose what information they want to highlight in an utterance/sentence. The stressed word in a given sentence which the speaker wishes to highlight receives prominence and is referred to as the (information) focus/the semantic center.
	In unmarked utterances, it is the stressed syllable in the last content word that tends to exhibit prominence and is the focus.
	When a conversation begins, the focus /the semantic center is usually on the last content word, e.g. Give me a HELP. What's the MATTER? What are you DOING?
	Words in a sentence can express new information (i.e. something mentioned for the first time/rheme/comment) or old information (i.e. something mentioned or referred to before/theme/topic). Within an intonation unit/sentence, words expressing old or given information (i.e. semantically predictable information) are unstressed and are spoken with lower pitch, whereas words expressing new information are spoken with strong stress and higher pitch. Here is an example of how prominence marks new versus old information. Capital letters signal new information (strong stress and high pitch):
A I've lost my HAT. (basic stress pattern: the last content word receives prominence)
B What KIND of hat? (‘hat' is now old information; 'kind' is new information)
A It was a SUN hat.
B What COLOR sun hat?
A It was YELlow. Yellow with STRIPES.
B There was a yellow hat with stripes in the CAR.
A WHICH car?
	The speaker can give focus/prominence(strong stress and high pitch) to words to contrast information, i.e. to correct or check it. Words which are given prominence to contrast information have contrastive stress, e.g.
1. A Have they ever visited LONdon ?
B No, THEY haven't, but their SON has. (correcting information)
AI didn't LIKE the movie.
2. B You didn't LIKE? (checking information)
	The speaker can wish to place special emphasis on a particular element – emphatic stress. The element receiving emphatic stress usually communicates new information within the sentence. It is differentiated from normal focus/prominence by the greater degree of emphasis placed on it by the speaker, e.g.
	A How do you like the new courses you've taken this semester?
	B I'm REALLY enjoying them! (emphatic stress on really indicates a strong degree of enjoyment)
	A I'm NEVER eating oysters again! (emphatic stress placed on never signals a particularly bad reaction the speaker once had when eating oysters)
	English has certain anaphoric words whose function is to refer to what has previously (and recently) been communicated in a different way. Since anaphoric words contain no new information – in fact, are intended to repeat old information – they are typically not accented.
	A summarized list of anaphoric words can be given as follows:
1. The pronouns he, she, it, and they, which replace definite nouns and noun
phrases, e.g.
Everybody likes Archibald. – Everybody likes him. 
I was sitting behind Lisa. – 1 was sitting behind her. 
We waited for our friends. – We waited for them.
2. The pronouns one and some, which replace indefinite noun phrases, e.g.
I'll lend you some money. – I'll lend you some. 
She ordered a cake. – She ordered one.
3. The pronoun one, ones, which replaces nouns after certain modifiers, e.g.
Are you wearing your brown suit /or the blue one ? 
Is she wearing her brown shoes /or the black ones?
4. The words so and not, which replace clauses after certain verbs and adjectives, e.g.
Has she failed to do it? – 1 hope not, but I'm afraid so.
5. The adverbs there and then, which replace place phrases and time phrases,
respectively, e.g.
Have you ever been to Maplewood? I used to live there. 
Next Monday's a holiday. I think I'll rest then.
6. The auxiliary do, which replaces a whole verb phrase, e.g.
Who made all this mess. –1 did.
	When an anaphoric word is accented, the accent signals contrast or something special, e.g. Do you know Mary and John? I know her.
	In addition to the cases listed above, we can recall old information by using words, which in a different context, would present new information. Such lexical items are de-accented, and the de-accenting tells us that the lexical items are being used anaphorically. 
	The puropose of de-accenting in this case is to relate the more general term - the book and tool, in these examples, to the more specific term of the preceding sentence. But the de-accented word or term does not necessarily refer directly to a previous term, e.g. That's a nice looking cake. Have a piece. But it must be de-accented.
	De-accenting also occurs when a word is repeated, even though it has a different referent the second time, e.g. a room with a view and without a view, deeds and misdeeds, written and unwritten.
	De-accenting can be used for a very subtle form of communication – to embed an additional meaning, e.g. What did you say to Roger? I didn't speak to the idiot. The last sentence actually conveys two meanings, one embedded in the other: ‘I didn't speak to Roger', and ‘I call Roger an idiot'. De-accenting the idiot is equivalent to saying: the referent for this phrase is the same as the last noun that fits.
	In sum, sentence stress/utterance-level stress helps the speaker emphasize the most significant information in his or her message.
2. Rhythm is generally measured in regular flow of speech in which stressed and unstressed syllables occur at definite intervals. 
There are two kinds of speech rhythm: syllable-timed rhythm and stress-timed rhythm. Every language in the world is spoken with one kind of rhythm or with the other. Each language has developed its own characteristic speech rhythm. French and Japanese, for example, are syllable-timed languages, they depend on the principle that all syllables are of equal value. In these languages the syllables follow each other with fairly equal length and force; and we feel an even rhythm, based on the smooth flow of syllables without a strong contrast of stress. To an English-speaking person this kind of rhythm sounds mechanically regular. English pronounced with such a rhythm would be hard to understand. 
Rhythm in English, Russian and some other stress-timed languages is based primarily on the alteration of strongly and weakly stressed syllables. Within each intonation group the stressed syllables occur at fairly equal intervals of time, e. g 
  One 'Two 'Three ¸Four. 
This means that if there are any unstressed syllables between stressed ones, they have to be fitted in without delaying the regular beat, e. g: 
  One 'Two 'Three ¸Four. 
  One and 'Two and 'Three and ¸Four. 
  One and a 'Two and a 'Three and a ¸Four. 
The unstressed syllables, whether many or few, occupy approximately the same time between the stresses. The greater number of unstressed syllables there is between the stressed ones the more weakly and rapidly they are pronounced. 
The pronunciation of intonation groups is based upon rhythmic groups which are formed by one or more words closely connected by sense and grammar, but containing only one strongly stressed syllable. The unstressed syllables are attached either to the preceding or to the following stressed one depending on their semantic or grammatical relationship. 
The influence of rhythm is very important. The time given to each rhythmic group tends to be unchanged though the number of unstressed syllables may be many or few. Each rhythmic group within an intonation group is given the same amount of time. If there are many unstressed syllables in a rhythmic group, they must be pronounced more quickly. This regularity of rhythm may be seen in the following examples. e. g: 
(a) At the    bottom of Kent Road. 
      At the   bottom of Kienton Road. 
      At the    bottom of Kensington Road. 
(b) She's the ,best girl. 
      She's the ,nicest girl. 
      She's the ,happiest girl. 
(c) He  can't 'quite ,manage it. 
      I  doubt if 'he can ,manage it. 
      I  don't really 'think he can ,manage it. 
The words with double stress may lose the first stress when preceded by another strongly stressed syllable, or they may lose the second stress when followed by another strongly stressed syllable, e.g.: 'seven'teen, 'number seven'teen, 'seventeen 'pencils. 
Compounds having a double stress are influenced by rhythm in the following way: 
When used finally, preceded by unstressed syllables or when used between unstressed syllables, the compounds have double stress, e.g.: It was  first ,class. It    was – 'old-,fashioned. There were   fit,teen of them. 	 
When preceded by a stressed syllable the compounds are stressed on the second element, e.g.: They are  all first-,c1ass. It is   too old-,fashioned. 
When used as attributes before nouns stressed on the first syllable, the stress falls on the first element of the compound, e.g.: 
It’s   home-made jam. She's a   good-looking ,girl. 
Words in the sentence may lose their stress: '  Find out for me.' 'He  didn't ,say so.' But, ‘  Why didn't you 'find out ,sooner', in which didn't and out have lost their stress under the influence of rhythm. 
All nouns are notional words and are usually stressed. However, when two nouns occur together, the first being used attributively, the second is not stressed, e.g.: 'film star, 'mother car, 'telephone book, etc, 
But if the second noun is polysyllabic it must be stressed, e.g.: 'picture 'gallery, de'tective 'story, 'English 'teacher, etc. 
Most verbs are notional words. In a combination of a verb and an adverb both normally receive stress, e.g.: 'take 'up, 'take 'off, 'put 'on. 
Adverbs lose the stress when preceded by a stressed syllable, e.g.: ‘   Put your ,hat on', but 'Put it ,on'; in the second case the adverb is stressed because it is, preceded by an unstressed syllable. 
To acquire a good English speech rhythm one should arrange sentences into intonation groups and then into rhythmic groups; link every word beginning with a vowel to the preceding word; weaken unstressed words and syllables, obscuring the vowels in them; making the stressed syllables occur regularly within an intonation group. 
	3. The ability to process, segment, and decode speech depends not only on the listener's knowledge of lexicon and grammar but also on being able to exploit knowledge of the phonetic means. It has been proved that the incoming stream of speech is not decoded on the word level alone. Having analyzed a corpus of 'mishearings' committed by native English speakers in everyday conversation, scholars have discovered the following four strategies (holding the stream of speech in short-term memory) which the speakers employ to process incoming speech:
1. Listeners attend to stress and intonation and construct a metrical template – a distinctive pattern of strongly and weakly stressed syllables – to fit the utterance.
2. They attend to stressed vowels. (It should be noted, however, that errors involving the perception of the stressed vowels are rare among native speakers).
3. They segment the incoming stream of speech and find words that correspond to the stressed vowels and their adjacent consonants.
4. They seek a phrase – with grammar and meaning – compatible with the metrical template identified in the first strategy and the words identified in the third strategy.
	All four strategies are carried out simultaneously. In addition to carrying out these strategies, listeners are also calling up their prior knowledge, or schemata (higher-order mental frameworks that organize and store knowledge), to help them make sense of the bits and pieces of information they perceive and identify using these strategies.
	These exemplified strategies suggest that in decoding speech listeners perform the following processes related to pronunciation:
1. discerning intonation units;
2. recognizing stressed elements;
3. interpreting unstressed elements;
4. determining the full forms underlying reduced speech.
	One of the most important realizations that contributes to successful speech processing is that spoken English is divided into chunks of talk = intonation units (also referred to as thought groups or prosodic phrases). In spoken English there are five signals that can mark the end of one intonation unit and the beginning of another:
1. A unified pitch contour.
2. A lengthening of the unit-final stressed syllable.
3. A pause.
4. A reset of pitch.
5. An acceleration in producing the unit-initial syllable(s).
	Successful identification of the metrical template is based on the identification of the prominent elements in a thought group.
	In their overview of phonology and discourse, Celce-Murcia and Olshtain emphasize the following important functions of prosody in oral discourse:
1. the information management function;
2. the interactional management function, and
3. the social functions of intonation.
	Now we will discuss these functions in brief and outline their importance for intercultural verbal interactions.
	It is generally claimed that phonology performs two related intonation management functions in English and in other languages:
· it allows the speaker to segment intonation into meaningful word-groups;
· it helps the speaker signal new or important information versus old and less important information.
	In English the speakers usually resort to the following prosodic clues to segment their speech into meaningful word groups:
· they make a pause at the end of a meaningful word group, 
· deploy a change in pitch and 
· lengthen the last stressed syllable. 
	These clues enable them to organize information into chunks. Consider the following examples to illustrate this function of prosody, in which the same words with different prosody express very different meanings:
	Have you met my brother Fred?
Have you met my brother, Fred?
	“Father,” said Mother, “is late”.
Father said, “Mother is late”.


	At the discourse level the speaker should aim at appropriate prosodic segmentation to avoid misinterpretation or confusion on the part of the listener.
	The other important information management function of prosody is marking new versus old information. It should be noted that new information typically occurs at the end of the utterance. In these examples, whatever information is new tends to receive special prosodic attention: the word is stressed and the pitch changes (such syllables are printed in capital letters):
	A
	S1 Can I HELP you?
	B
	S1 I’ve lost an umBRELla

	
	S2 YES, please. I’m looking for a BLAzer
S1 Something Casual?
S2 Yes, something casual in WOOl
	
	S2 A Lady’s umbrella.
S1 YES. One with STARS on it. GREEN stars.


	Interaction management function of prosody includes moves involving contrast, correction/repair, and contradiction. The speakers signal contrast using prosodic clues (strong stress, high pitch) when they want to shift the focus of attention or create a contrast where there was none before as in the example that follows: 
	S1  I'd like APples, please.
	S2 Would you like the YELlow ones or the RED ones?
	When contradictions or disagreements arise in oral discourse, the speakers apply prosodic clues to shift the focus from one constituent to another, e.g.: 
	S1 It's HOT. 
	S2 It's NOT hot.
	S3 It IS hot.
	S4 Come on, it s not THAT hot.
	The speakers actively use prosodic means while self-correcting or correcting their interlocutors in the process of conversation during the so-called repair. This example of interactional management function is very similar to disagreement from a prosodic point of view, e.g.:
	S1 You speak GERman, DON'tyou?
	S2 Not GERman, FRENCH.
	The examples given above illustrate how English speakers use prosody for informational management and interactional management.
	Phonetic and phonological problems of discourse still require a point-by-point and systemic study.
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SEMINAR 2.1.

The syllable as an integral part of the word.

Outline

1. The syllable as an integral part of the word. Types of syllables in English. 
2. The syllable formation theories. 
3. Basic rules of syllabification in English. 
4. Division into syllables in writing. 

	Aims: to get students acquainted with different types of syllable in English, to enlarge their knowledge about rules of syllable formation and syllable division; to teach students to recognize different types of syllables; to divide words into syllables in oral and written forms of communication, to apply obtained knowledge during their teaching practice at school. 
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PRACTICAL TASKS

1. Divide these words into phonetic syllables. Give their syllabic structural patterns.
	A word in transcription
	Its syllabic structural pattern

	bridle ['braid. l]
	CCVC.C

	people
	

	copious
	

	luggage
	

	militant
	

	participant
	

	scatter
	

	scissors
	

	tired
	

	disorientation
	

	incomprehensible
	


  
2. Transcribe the following words and define the number of syllables. Say what sound is syllabic. Read the words:  
(a) narrate, drawer, stupid, experiment, dragon, Germany 
(b) parcel, level, puzzle, ruffle, trouble, twelfth, apple 
(e) lesson, reason, person, kitchen, often, even, twenty, fashion
(d) blossom, rhythm, bottom, prism, palm, spasm, sophism, warmth 

3. Transcribe the following words. Split them up into syllables. Define the syllable boundary and say how it is indicated. Read the examples. 
(a) repeat, engage, react, complete, machine, behave, moustache 
(b) bluish, freer, chaos, diary, coward, diamond 

4. Transcribe the words. Split them up into syllables. Read them. Make vowels in stressed syllables checked by passing over to the pronunciation of the following consonant as quickly as possible. 
(a) people, army, certainly, starvation, defend, thirteenth 
(b) city, pity, butter, bitter, goggles, mingle, squirrel 

5. Read the following pairs of sentences. Concentrate your attention on correct syllable division at the junction of words. What kind of errors do you make if you shift the syllable boundary? 
One must have a name. – One must have an aim. 
They lived in a nice house. – They lived in an ice house. 
His black tie disagreed with his appearance. – His blacked eye disagreed with his appearance. 
It was just the time to support the peace talks. – It was just the time to support the pea stalks. 
If you see Mable, tell me about it. – If you seem able, tell me about it. 
I saw the meat in the kitchen. – I saw them eat in the kitchen. 

SEMINAR 2.2.

Word stress. 

Outline

1. The nature of English word stress. 
2. Types of English word stress. 
3. Word stress tendencies. 
4. Word stress functions. 
5. Word stress patterns. Guidelines in the English word stress placement. 
6. Variation in word stress. 

	Aims: to get students acquainted with different types and tendencies of word stress in English, to enlarge their knowledge about accenting rules and variations in word stress; to teach students to recognize different types of word stress; to accent words correctly, to recognize and correct deviations in accenting words. 
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PRACTICAL TASKS

1. Mark the stress in the following words. 
	
	Word and its lexical stress

	 1 
	 profile 

	 2 
	 capitalize 

	 3 
	 unintelligibility 

	 4 
	 temperamental 

	 5 
	 qualify 

	 6 
	 situate 

	 7 
	 dictate 

	 8 
	 desert (verb) 

	 9 
	 desert (noun) 

	 10 
	 bare-headed 



2. Mark which words contain 
· a stress-neutral suffix – SN 
· a stress- imposing suffix – SI 
· a stressed suffix – S 
	Base word 

	Derivative word and its lexical stress 
	Type of suffix 

	climate
	climatic 
	SI

	Portugal 
	Portuguese 
	

	poison 
	poisonous 
	

	launder 
	launderette 
	

	infirm 
	infirmary 
	

	period 
	periodical 
	

	punctual 
	punctuality 
	

	separate 
	separatist 
	

	punish 
	punishment 
	

	picture 
	picturesque 
	

	proverb 
	proverbial 
	



3. Mark the stress in the words given in bold type. 
a) Taxes are not expected to increase. 
b) Have you got a permit for that gun? 
c) The President had an armed escort. 
d) The receptionist will escort the visitors to the meeting room. 
e) His business interests conflict with his public duty. 
f) There has been a decrease in the birth rate. 
g) The number of the members is expected to decrease. 
h) There will be a storm of protest. 
i) Every child rebels against authority at some age. 
j) Contrast Tom with his sister. 
k) The rebels in the hill will never surrender. 
l) Contrast makes it look better. 

4. Give the main and alternative stressing for the following words
	
	Word
	Main accentual variant 
	Alternative variant 

	1
	abdomen 
	
	

	2
	applicable 
	
	

	3
	brochure 
	
	

	4
	contribute 
	
	

	5
	caviar 
	
	

	6
	decade 
	
	

	7
	defect 
	
	

	8
	demonstrable 
	
	

	9
	dispute 
	
	

	10
	exquisite 
	
	

	11
	formidable 
	
	

	12
	harass 
	
	

	13
	hospitable 
	
	

	14
	ice-cream 
	
	

	15
	inventory 
	
	

	16
	magazine 
	
	

	17
	princess 
	
	

	18
	research 
	
	

	19
	souvenir 
	
	

	20
	weekend 
	
	



5. Write each compound in the correct group. 
	 
	Word
	Early stress
	Late stress

	 1 
	 apple blossom 
	
	

	 2 
	 apple pie 
	
	

	 3 
	 cheese grater 
	
	

	 4 
	 cheese sauce 
	
	

	 5 
	 jam jar 
	
	

	 6 
	 jam sandwich 
	
	

	 7 
	 peach brandy 
	
	

	 8 
	 peach stone 
	
	

	 9 
	 mineral water 
	
	

	 10 
	 orange juice 
	
	



6. Transcribe the words below. Read them according to the models. 
Mod el: 'agitate – ,agi'tation 
a) aberrate, aberration; actualize, actualization; modify, modification; dominate, domination; clarify, clarification. 
Mod el: e'liminate – e,limi'nation 
b) accentuate, accentuation; accommodate, accommodation; americanize, americanization; administrate, administration.
 
7. Read the following sentences. Keep in mind what you know about word stress in compound nouns and similar word combinations. 
1. He is in the greenhouse. (a building made largely of glass used for growing flowers and plants) – He is in the green house. 2. We saw some blackbirds. (a kind of wild bird) – We saw some black birds. 3. Do you need a blackboard? (a large piece of wood painted black used to write on it with chalk) Do you need a black board? 4. He is in the darkroom. (a special room used in photography) – He is in the dark room. 5. He lives in the lighthouse. (a tall tower with a light for warning ships) – He lives in the light house. 6. Does he live in the White House? (the residence of the President of the USA) Does he live in the white house? 7. He picked up the hotplate. (an electric cooking device) – He picked up the hotplate. 8. Have you ever seen a horsefly? (a particular kind of fly) – Have you ever seen a horse fly? (a horse that is able to fly).
 
8. Read the phrases aloud. Concentrate on the words which take end-stress as verbs and forward-stress as nouns or adjectives. 
1. This article is for export only. This country exports much wool. 2. Where's my gramophone record? These instruments record weather conditions. 3. I disapprove of his conduct. He will conduct the meeting tomorrow. 4. You have made slow progress in English, I'm sorry. The work will progress gradually. 5. He speaks with a perfect accent. You are to accent the words correctly. 6. Where's the object in this sentence? I object to your last remark. 7. You need a permit to go there. Will you permit me to say a few words? 8. Rain is quite frequent here. I used to frequent the park there. 9. You could see every detail of the picture. He couldn't detail all the facts. 

9. Read the phrases aloud. Concentrate on the influence of rhythm on the accentual structure of compound adjectives. 
1. This book belongs to our absent-minded professor. Our professor is absent-minded and often leaves his books behind. 2. The upstairs room has an outside staircase. He lives upstairs. 3. Wash it with luke-warm water. The water is lukewarm. 4. She is quite good-looking. There's a good-looking girl over there. 5. He's having afternoon tea now. We have tea nearly every afternoon. 6. We watched the changing of the Buckingham Palace guards. It's near Buckingham Palace. 7. The girl's unbelievably bad-tempered. How can you stand such a bad-tempered person? 8. He's always off-hand. He gave me an off-hand answer. 9. The Budapest climate's of a continental type. He lives in Budapest. 10. Have a piece of home-made cake. This cake's home-made. 

SEMINAR 2.3.

The prosodic system of English 

Outline

1. A general notion of prosody. 
2. Intonation as a complex unity of prosodic features. 
3. The main functions of intonation. 
4. The pitch component of intonation. 
5. The tone-unit as the minimal unit of intonation description. 

	Aims: to analyze the composite structure of intonation and its functions in English, to specify main components of a tone-unit; to teach students to recognize and produce main nuclear tones, to draw a schematic representation of a syntagm. 
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PRACTICAL TASKS

1. Match the given utterances with the adequate nuclear tone and attitude. 
	a. FALL
	b. RISE
	c. FALL-RISE
	d. RISE-FALL

	finality, 
definiteness 
	general questions, 
listing, "more to 
follow", encouraging 
	uncertainty, doubt, 
requesting 
	surprise, being 
impressed 


a) It's possible. 
b) It won't hurt. 
c) I phoned them right away (and they agreed to come). 
d) Red, brown, yellow or .... 
e) She was first! 
f) I'm absolutely certain. 
g) This is the end of the news. 
h) You must write it again (and this time get it right). 
i) Will you lend it to me? 
j) It's disgusting! 

2. Mark the nuclear tone you think is appropriate in the following responses.
	 Verbal context
	Response-utterance
	Nuclear tone

	1. It looks nice for a swim. 
	It's rather cold (doubtful) 
	

	2. I've lost my ticket. 
	You're silly then (stating the 
obvious) 
	

	3. You can't have an ice- 
cream. 
	Oh, please (pleading) 
	

	4. What times are the 
buses? 
	Seven o'clock, seven thirty, 
... (listing) 
	

	5. She won the competition. 
	She did! (impressed) 
	

	6. How much work have 
you got to do? 
	I've got to do the shopping 
(and more things after that) 
	

	7. Will you go? 
	I might. (uncertain) 
	



	3. Explain the following functions of intonation as singled out:
		a) by David Crystal
	Function
	Explanation

	1) Emotional
	

	2) Grammatical
	

	3) Information structure
	

	4) Textual
	

	5) Psychological
	

	6) Indexical
	


		b) by Peter Roach
	Function
	Explanation

	1) Attitudinal
	

	2) Accentual
	

	3) Grammatical function
	

	4) Discourse function
	



	4. Some ways of saying NO in Southern British English: use the appropriate tone for each case.
	Attitude
	Tone

	1. The most neutral tone; a simple statement of fact, detached
	NO

	2. Emotionally involved; the higher the tone the more involved is the speaker. The choice of emotion (e.g. surprise, excitement, irritation) depends largely on context and facial expression
	NO

	3. Context and facial expression are important factors there. With a ‘pleasant’ face, the tone is sympathetic and friendly, asking the speaker to carry on; with an ‘unpleasant’ face, it is guarded or grim
	NO

	4. Mild query or puzzlement; a tone often used in echoing what has just been said
	NO

	5. Bored, sarcastic, routine
	NO

	6. A tone of emotional involvement, expressing great emphasis. Depending on the face and context, so the attitude might be impressed, challenging, or complacent 
	NO

	7. accompanied by a negative face, a tone of uncertainty, doubt, or tentativeness; if a ‘positive’ face, a tone of encouragement or urgency
	NO


 
	5. Transcribe the sentences and draw their scales. 
a) Paul’s audience applauded warmly.
b) Jane baked a cake yesterday.
c) Do you feel better after the treatment?
d) How horrible!
e) What are you looking at?
f) The theatre is somewhere here.
g) It is unbelievable!
h) There are sixteen books on the table.
i) Can you land me some money?
j) I enjoy orange juice.
k) What was the prize for the winner?
l) He fell into the lake and yelled for help.
m) Have you ever been to England?
n) The king gave a ring to the little boy.
o) How exciting!
p) My mother made some crumpets, a pudding and a cake.

SEMINAR 2.4.

Sentence stress. Rhythm. 

Outline

1. Sentence/utterance stress as prosodic prominence.
2. Rhythm.
3. Phonetic and phonological aspects of oral verbal communication discourse.

	Aims: to analyze main functions of sentence stress, to enlarge their knowledge about phonetic and phonological aspects of oral verbal communication discourse; to teach students to recognize the place of the sentence stress in a speech utterance, to accent sentences correctly, to recognize and correct deviations in accenting sentences. 
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PRACTICAL TASKS

1. Define the sentence focus in every case.
a) Mary told John all the secrets. (Not just a few secrets) 
b) Mary told John all the secrets. (She didn't tell Richard, or Harold or ... ) 
c) Mary told John all the secrets. ( She didn't hint, imply them ... ) 
d) Mary told John all the secrets. (It wasn't Angela, or Beatrice or ... ) 
e) Mary told John all the secrets. (She told him not the news, or the story ... ). 

2. In each of the pairs of sentences below the first sentence of the pair is unmarked and the second has marked focus. Say in what way the second sentence of each pair is 'special' – how it differs from the first sentence.
a) Does this bus go downtown? – Does this bus go downtown? 
b) Will this plant grow better inside? –Will this plant grow better inside? 
c) I told you to disconnect it. – I told you to disconnect it. 

3. Divide the sentences into rhythmic groups attaching the unstressed syllable to the preceding stressed syllable rather than the following one. 
Thank you for the present. 
Somebody called you when you were out. 
I would have tried to see his point of view. 
Perhaps we might go to the movie together for once. 
I should think it would be better to wait till tomorrow. 

4. Read the following sentences distributing stressed syllables evenly. Compose a similar exercise to practice with your school students. 
a) a cloth 
a piece of cloth 
a piece of white cloth 
a large piece of white cloth 
a large piece of pure white cloth 
b) a desk 
an oak desk 
an oak desk with drawers 
a polished oak desk with drawers 
a polished oak desk with large drawers 

5. By using the proper intonation make the following sentences serve as answers to each of the questions below. 
She has left her umbrella in the library. 
(a) Where has she left her umbrella? (b) What has she left in the library? (c) What has she done with her umbrella? (d) Who has left her umbrella in the library? 

6. This exercise is meant to develop your ability to make your speech expressive enough. The situations below are taken from the books of some English and American writers. Read the situations aloud. How do you think the authors intended them to be spoken? Think analytically, use logical and emphatic stresses where necessary. Be sure you pronounce the situations with correct intonation: 
"Tell her that you intend to marry her, but after you return from this outing, not before." 
(Th. Dreiser. "An American Tragedy") 
"You're kids," he said, "and you know you are." 
'''I am not a kid," said Val. 
"You are – you're not twenty." 
"Well, what are you?" 
"I am twenty," said Jolly. 
(J. Galsworthy. "In Chancery") 
ROLF: Sins of the fathers. 
JILL: Into the third and fourth generation. What sin has my father committed? 
(J. Galsworthy. Plays)
HARNESS: Well, gentlemen, we're going to do business at last, I hope.
WILDER: Depends on what you call business, Harness. 
(J. Galsworthy. Plays) 
Instinctively she knew, too, that this was her baby, not his, going 'to take after her,' as they called it. 
(J. Galsworthy. "Beyond") 
"You have asked me the only thing, I can't do. Miss –  Miss Gip!" 
"Please – not that, it's like a servant!" 
"I am your servant!" 
(J. Galsworthy. "Beyond")
In the taxi, returning at last to Chesborough Terrace, he proclaimed happily: 
"First rate chaps these, Chris! 'Sbeen a wonderful evening, hasn't it?" 
She answered in a thin steady voice: 
''It's been a hateful evening!" 
 "Eh – what?" 
(A. Cronin. "The Citadel") 

7. This exercise is based on common patterns of stressed and unstressed syllables. Read the sets of phrases keeping in mind that within each rhythmic group the stressed syllables come at regular intervals of time. The unstressed syllables between stresses have to be fitted in without delaying the regular beat of the stress pulses. The more unstressed syllables there are in the rhythmic group, the quicker they must be said in order to 'catch' the next beat. 
'come 'here, 'go 'back, 'sit 'down, 'stand 'up, 'not 'now, 'what's it 'for? 'hurry 'up, 'where's your 'book? 
she 'ought to, I 'wanted it, they 'want us to, a 'little one, a 'lot of it, 'I’ve 'finished it, be 'good to him, get 'rid of it 
I 'want to 'read, she 'wants to 'know, she 'does it 'well, it's 'quite all 'right, a'nother 'book, a 'piece of 'bread, a 'slice of 'cheese 
I’ll 'finish it 'soon, she 'told him to 'go, I 'think they have 'gone, a 'walk in the 'street, the 'best in the 'group, it 'used to be 'mine 
'put it on the 'table, 'making it a'lone, 'tell him all you 'know, 'mind how you be'have, 'half of them are 'left, 'waiting for the 'bus 
She 'wanted me to 'speak about it. This 'isn't quite the 'moment for it. 

8. The number of stresses in each sentence is the same. But the number of unstressed syllables is different. Pronounce each series of sentences making a stressed syllable fall on each beat, and the unstressed syllables between beats. The time given to each rhythmic group does not change though the number of unstressed syllables is different. 
I didn't believe it was true. I didn't think it was true. I don't think it was true. I'm perfectly certain you're right. I'm almost certain you're right. I'm quite certain you're right. 

SELF-WORK 2.1.

The syllable as an integral part of the word. 

	Aims: to get students acquainted with different types of syllable in English, to enlarge their knowledge about rules of syllable formation and syllable division; to teach students to recognize different types of syllables; to divide words into syllables in oral and written forms of communication, to apply obtained knowledge during their teaching practice at school. 

REFERENCES

1. Паращук В. Ю. Теоретична фонетика англійської мови. Вінниця: Нова книга, 2005. 240 с.
2. Соколова М. А., Гинтовт К. П., Тихонова И. С., Тихонова Р. М. Теоретическая фонетика английского языка: Учебник для студ. ин-тов и фак. иностр. яз. М.: ВЛАДОС, 1996. 260 с.
3. Giegerich, H. English Phonology: An Introduction. Cambridge: Cambridge University Press, 1992. 352 p.
4. Jenkins, Jennifer. The Phonology of English as an International Language. Oxford: Oxford University Press, 2000. 266 p.
5. Kreidler W. The Pronunciation of English: A Course Book in Phonology. Oxford: Basil Blackwell, 1989. 421 p.
6. Lass, Roger. Phonology: an Introduction to Basic Concepts. Cambridge: Cambridge University Press, 1995. 362 p.
7. Laver, J. Principles of Phonetics. Cambridge: Cambridge University Press, 1995. 502 p.
8. Pennington, Martha. Phonology in English Language Teaching: an International Approach. London, New York: Longman, 1996. 282 p.
9. Roach, Peter. English Phonetics and Phonology: A Practical Course. Cambridge: Cambridge University Press, 1998. 270 p.

Topics for discussion

1. The syllable as an integral part of the word
· Why is it important to study syllable?
· What is a syllable?
· How many aspects does the problem of the syllable have?
· What is the syllable – articulatory? – auditorily? – phonologically?
· How many functions does the syllable perform phonologically?
· Why are the English sonorants /w/, /j/ never syllabic?
· How is it possible to establish the number of syllables according to the syllable-forming elements?
· What are the structural components of a syllable called, e.g. cat, tree, ice?
· What is the presentation of a syllable structure in terms of C and V called?
· Name structural types of syllables in terms of C and V?
· What are the commonest types of the syllable in English structurally?
· What type of syllable is considered to be the universal structure?
· What is the characteristic feature of English according to the number of syllables in words?
· What is the limit for the number of syllables in a word in English?
· How can syllables be designated:
a) by the position in a word? b) by the position in relation to stress?
· How can the syllable be characterized in terms of independence and meaningfulness?

2. The syllable formation theories
· What is the first theory in chronological order to explain the mechanism of syllable formation and syllable division in different languages?
· What is the relative sonority theory/ the prominence theory based upon?
· What is the sonority of a sound?
· Who is the creator of the relative sonority theory? What has he proved?
· Give the two extreme points of the sonority scale?
· How is the syllable treated the by the relative sonority theory?
· What does the sonority theory help establish and what is its drawback?
· Who put forward the muscular tension theory?
· How does muscular tension impulses occur in speaking ? What corresponds to points of syllabic division?
· How can the end of one syllable and the beginning of the next one be ascertained?
· How can consonants be pronounced?
· Where do initially strong C and finally strong C occur?
· What is the drawback of this theory?

3. Basic rules of syllabification in English
· What is the division of a word into syllables called?
· What can be said about the question of syllabification in English?
· What do phoneticians agree about in general?
· What is the phonotactic constraint on syllabification?
· How is syllable divisions shown in Longman Pronunciation Dictionary (LPD) and in English Pronouncing Dictionary (EPD)?
· What are basic rules of phonetic (spoken) syllable division:
a) is there any coincidence between a syllabic and a morphological boundary?
b) how are consonants syllabified?
c) how are diphthongs syllabified?
d) are affricates unisyllabic?
e) what are the guidelines for syllabification of syllabic consonants?

4. Division into syllables in writing
· What is an orthographic syllable? What is another term to designate orthographic syllables?
· Do parts of phonetic and orthographic syllables always coincide? Exemplify.
· What is a most general principle the division of words into syllables in writing based on?
· Where is the syllabic boundary in writing if there are two or three consonants before -ING, e.g. grasping, puzzling?
· How can compound words be divided, e.g.: hotdog; spotlight?
· Is it possible to divide a word within a phonetic syllable?
· What is the rule of syllable division of suffixes in writing?
· Is it possible to divide a word so that an ending of two letters such as -ED, -ER, -IC begins the next line? Are there any exceptions to this rule?
· Is it possible to divide a word of ONE phonetic syllable? – a word of less than FIVE letters?
PRACTICAL TASKS

1. Make up a glossary of terms relating to the theme.
THEME: SYLLABLE
	
	Concept
	Its definition

	1
	
	

	2
	
	

	3
	
	

	4
	
	

	5
	
	

	6
	
	

	7
	
	

	8
	
	

	9
	
	

	10
	
	

	11
	
	

	12
	
	

	13
	
	

	14
	
	

	15
	
	



SELF-WORK 2.2.

Word stress. 

	Aims: to get students acquainted with different types and tendencies of word stress in English, to enlarge their knowledge about accenting rules and variations in word stress; to teach students to recognize different types of word stress; to accent words correctly, to recognize and correct deviations in accenting words.
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Topics for discussion

1. The nature of English word stress
· What do different syllables in disyllabic and polysyllabic words possess in relation to the beginning, middle and end of words?
· How can word stress (WS) be defined ?
· According to what parameters can the analysis of WS be carried out ?
· What points of view can WS be studied from?
· How can stressed syllables be characterized from the point of view of production and of perception ?
· What factors are important in making a syllable prominent? Are they language-universal or language-specific?
· What types of WS are distinguished in different languages according to its nature?
· How is English lexical stress traditionally defined? What have recent investigations of lexical stress in English shown?
· Give examples of differences in the nature of WS in English and other languages. What are the triplet of phonetic parameters used by most languages that exploit stress as a phonological device?

2. Types of English word stress
· Name one of the ways of differentiating the prominence of syllables?
· Explain the controversy about the degrees of WS in English and their terminology?
· How many types of WS in English accorinding to its DEGREE are singled out by the majority of phoneticians?
· How many degrees of WS are distinguished by the American linguists?
· How many degrees of WS are distinguished in your native language?
· Comment on the systems of notation for marking stress in a written word in English and Ukrainian.
· What syllables in a word can WS occur ?
· What types of WS according to its POSITION do languages of the world which make a linguistic use of stress fall into? Give a few examples such types for different languages.
· What is the statistics of the incidence and distribution of fixed WS vs. free WS in the languages of the world?
· What tendency for the location of fixed WS do languages show? How can it be explained?
· What is the pattern for the location of WS in languages with free WS? In what a sense is WS free?

3. Word stress tendencies
· What WS tendencies determine the location and degree of it according to. Prof. V. A. Vassilyev?
· Explain the essence of
a) the recessive tendency;
b) the rhythmic tendency;
c) the retentive tendency and
d) the semantic factor.

4. English word stress functions
· What function does WS perform? Explain the essence of each function.
· Comment on the case when the location of WS alone differentiates parts of speech. Give examples.

5. Guidelines to English word stress placement
· Comment on English stress placement as a general problem.
· What information should be taken into account in order to decide on stress placement?
· Speak on the guidelines to WS placement in English:
a) monosyllabic words
b) two-syllable simple words
c) three-syllable simple words
d) four or more syllables
e) words with prefixes
f) words with suffixes
g) compounds and phrases.

6. Variation in word stress
· Give examples of free variation of stress location in English words. 
· What status do accentual variants of such words have?
· What is 'stress-shift'?

PRACTICAL TASKS

1. Make up a glossary of terms relating to the theme.
THEME: WORD STRESS
	
	Concept
	Its definition

	1
	
	

	2
	
	

	3
	
	

	4
	
	

	5
	
	

	6
	
	

	7
	
	

	8
	
	

	9
	
	

	10
	
	

	11
	
	

	12
	
	

	13
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	16
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SELF-WORK 2.3.

The prosodic system of English

	Aims: to analyze the composite structure of intonation and its functions in English, to specify main components of a tone-unit; to teach students to recognize and produce main nuclear tones, to draw a schematic representation of a syntagm.
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Topics for discussion

1. A general notion of prosody
· Name prosodic features.
· How do prosody and intonation relate to each other?
· What is prosody concerned with, according to W. Kreidler?
· What is more subtle: prosody or segmental phonology? Why?
· What functions can prosodic elements perform?

2. Intonation as a complex unity of prosodic features
· What is speech melody and what component of intonation does it make?
· What is the force component of intonation made by?
· How does a temporal component of intonation manifest itself?
· What is speech tempo? What kinds of speech tempo are distinguished?
· Speak on the variability of speech tempo and explain what linguistic function it can perform.

3. The main functions of intonation
· Discuss various approaches to singling out of functions of intonation. What set of functions can you offer? Explain your choice.

4. The pitch component of intonation
· What kind of variations do the pitch parameters consist of?
· Speak on the pitch direction. What is the nuclear tone?
· What nuclear tones in English are relevant for EFL teaching practices?
· Can tones change only in one direction? Explain and give examples.
· Speak on the semantic functions of the nuclear tones. Are they easy to define?
· Indicate the main semantic functions of the following nuclear tones:
a) The English Low Fall 	
b) The English High Fall 	
c) The English Low Rise	
d) The English High Rise	
e) The Fall-Rise		
f) The Rise-Fall		
g) The Mid-Level        	
· What is a pitch range?
· What is a pitch level?
· What is the meaning of the intonation group defined?

5. The tone-unit as the minimal unit of intonation description
· What is a basic unit of intonation description?
· What are the structural parts of a tone-unit? Give your example.
	Pre-head
	Head
	Nucleus
	Tail

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	



PRACTICAL TASKS
1. Make up a glossary of terms relating to the theme.
THEME: INTONATION
	
	Concept
	Its definition

	1
	
	

	2
	
	

	3
	
	

	4
	
	

	5
	
	

	6
	
	

	7
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	10
	
	

	11
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SELF-WORK 2.4.

Sentence stress. Rhythm 

	Aims: to analyze main functions of sentence stress, to enlarge their knowledge about phonetic and phonological aspects of oral verbal communication discourse; to teach students to recognize the place of the sentence stress in a speech utterance, to accent sentences correctly, to recognize and correct deviations in accenting sentences.

Topics for discussion

1. Content words and function words.
2. Define sentence stress / utterance-level stress.
3. Function words in their strong and weak forms.
4. Sentence focus.
5. Rhythmic groups, its functions and structures.
6. Decoding of the incoming stream of speech.
7. Scemata.
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PRACTICAL TASKS

1. De-accenting: define anaphoric words in the following utterances and read the latter correctly. 
a) Everybody likes Archibald. Everybody likes him. 
b) I was sitting behind Lisa. I was sitting behind her. 
c) She ordered the cake. She ordered it. 
d) I'll lend you some money. I'll lend you some. 
e) Are you wearing your red suit or the green one? 
f) Who tracked all this mud and got the whole house dirty? I did. 
g) Next Monday's a holiday. I think I'll stay home and rest then. 
h) Are you going to finish soon? I expect so. 
i) Has she come back? I hope she has. 
j) There's a nice looking cake. Have a piece. 
k) I've got a job but I don't like the job. 
l) Did you enjoy Blue Highways? I haven't read the book.

2. Read the following dialogue and mark the accents. 
A   Have you taken your family to the zoo, yet, John? 
B   No, but my kids have been asking me to. I've heard this city has a pretty   big one. 
A   Yes, it doesn't have a lot of animals, but it has quite a variety of animals. I think your kids would enjoy seeing the pandas. 
B    I'm sure they would. I'd like to see them, too. 
A    Also, the tigers are worth looking at. 
B    Is it okay to feed them? 
A    No, they're not used to being fed. 
B    What bus do you take to get there? 
A    Number 28. But don't you have a car? 
B    We used to have one, but we had to sell it. 

3. The authors of the book called The First Five Minutes claim that there were six main conditions that lead people to speak more quickly than usual and they distinguish six corresponding types of speakers. Read the descriptions and comment on them. 
	1. Road hogs
	Speakers think they are about to be interrupted, so they speed 
up in order to forestall it. 

	2. Hot 
potatoes 
	Speakers realize that what they are saying is unpleasant, so they speed up to get it over with as quickly as possible. 

	3.Getaways 
	Speakers realize that they have said something unpleasant or 
threatening, so they speed up to put as much 'ground' as 
possible between themselves and the distasteful topic. 

	4. Smoke- 
screens 
	Speakers realize that what they have said might be taken in the 
wrong way, so they speed up, presenting new material that will capture the attention of their listeners. 

	5.Rebounds 
	Speakers perceive that their speed of speaking is inappropriately slow, and in correcting this they end up speaking more quickly than they had intended. 

	6. Greener 
pastures 
	Speakers, while speaking, think of something more interesting 
to say, so they speed up to get to the new topic as quickly as 
possible. 



4. This exercise is meant to develop your ability to locate sentence-stress properly. Practise reading the dialogue below. 
A.: I'm going on an excursion tomorrow. 
B.: What will you do if it's raining? 
A.: If it's raining I'll go to the pictures instead. 
B.: I think you'll have to! 

5. Modify the meaning of the sentences below by shifting the logical stress in them. Illustrate the phrases by your own situations. 
1. I thought you were going to show us the way. 
2. This is the best way to write a composition. 

6. Divide the sentences into rhythmic groups. Go through each sentence several times until you can produce it rapidly smoothly. 
The session's nearly over. What's the name of the actor? Robert is taller than Allen. The inflation may lead to a depression. I can give you the answer in a minute. I'll repeat the suggestion as I heard it. You can see in a moment that he needs it. When the cat's away, the mice will play. As you surely know, it's time for lunch. Since he seems surprised, you'd better speak. I'll help you with your coat when you're ready for it. I think he would be shocked if you asked him for it. I never would have thought you would give it to me. 

7. The verses that are given below are traditional children's rhymes. They have well-defined patterns of rhythm and are useful for practising speech rhythm. Read them. Don't forget that the stressed syllables must follow one another in strict, regular rhythm. Learn the rhymes by heart. 
One, two, three, four, 
Mary at the cottage door. 
Five, six, seven, eight, 
Eating cherries off a plate. 

Twinkle, twinkle little star
How I wonder what you are 		 
	Up above the world so high 		 
Like a diamond in the sky .
 
In winter I get up at night, 
And dress by yellow candle light. 
In summer quite the other way, 
I have to go to bed by day. 


TESTS FOR SELF-CHECK 

1. Which type of syllables has CCCV structure?
a) fully open                                         c) covered at the beginning
b) fully closed                                       d) covered at the end 
2. How do we call the third syllable from the end?
       a) penultimate           b) antepenultimate        c) final               d) ultimate
3. Unstressed syllables may be called
       a) tonic                      b) posttonic                  c) atonic             d) pretonic
4. What sounds have the highest degree of sonority according to the prominence theory?
       a) high vowels           b) semivowels           c) low vowels          d) nasals 
5. Which theory divides all consonants into initially strong, finally strong and geminate?
a) the muscular tension theory             c) the relative sonority theory
b) the prominence theory                      d) the chest pulse theory 
6. The principle which does not allow the appearance of unusual clusters in English during syllabification is called
a) peak of prominence                          c) valley of prominence
b) orthographic constraint                    d) phonotactic constraint 
7. Syllables in writing are called
       a) graphophones        b) syllabographs      c) morphographs      d) phonographs   
8. Which of the following variants is the only possible division of the word ‘wonderfully’ in writing?
       a) won-derfully         b) wonderful-ly         c) wonder-fully        d) wond-erfully              
9. Which of the following endings can begin a new line in writing?
       a) ly                           b) ed                          c) er                          d) ic  
10. Which of the following variants of syllabification of the word ‘agenda’ is correct?
       a) [ə.'ʤe.ndə]           b) [ə.'ʤend.ə]             c) [əʤ.'en.də]            d) [əʤ.'en.də]  
11. If special prominence is achieved mainly through the change of pitch the stress is called
a) dynamic             b) qualitative                c) quantitative        d) musical 
12. The stress on the third syllable from the end is called
a) ult                       b) pre-antepenult          c) antepenult          d) penult 
13. The tendency which defines the placement of word stress on the root of the native English word with a prefix with no referential meaning is called
a) recessive             b) rhythmic                  c) retentive             d) semantic
14. Which tendency defines the stress of the derivative word ‘personal’ as compared with ‘person’? 
a) recessive             b) rhythmic                  c) retentive             d) semantic
15. The function which is realized in the organization of a word into a language unit having a definite accentual pattern is called
a) constitutive          b) identificatory          c) distinctive          d) contrastive
16. Which diphthong in the final syllable of two-syllable verbs makes the first syllable stressed? 
a) [eə]                      b) [əυ]                         c) [υə]                    d) [iə]
17. Which of the following suffixes is stress-imposing?
a) -ness                    b) -oon                        c) -ette                   d) -ious   
18. Which of the following compounds takes late stress?
a) crow’s nest                       c) pork pie 
b) orange juice                      d) fruit cake              
19. Which syllable of four- or more- syllable words is stressed in English?
a) ultimate                             c) antepenultimate
b) penultimate                       d) pre-antepenultimate   
20. Which of the following words can be pronounced with variation in stress? 
a) separatist             b) proverbial               c) volunteer         d) comparable  
21. Find the odd one out.
a) chunk                                c) intonation group
b) tone unit                            d) prosodic cluster
22. The changes in the pitch of the voice in connected speech is called
a) speech melody                 c) tempo                                  
b) rhythm                             d) timbre
23. Intonation helps to organize language into units that are easily perceived and memorized. This function is called
a) textual             b) psychological               c) indexical          d) grammatical
24. How many nuclear tones are distinguished in English by the majority of phoneticians?
a) 5                      b) 7                                   c) 8                      d) 6
25. Which tone is used in echoed utterances, calling for repetition or additional information or with the intention to check if the information has been received correctly?
a) Low Fall        b) High Rise                   c) Fall-Rise             d) Rise-Fall
26. Which tone can express the meaning of ‘even’?
a) High Fall         b) Low Rise                  c) Fall-Rise             d) Rise-Fall
27. The interval between two pitch levels is called
a) direction of the pitch                       c) pitch movement
b) pitch range                                      d) pitch tone
28. Find the odd one out.
a) syntagm           b) focus                   c) nucleus              d) semantic centre 
29. Initial unstressed syllables are called
a) pre-head           b) head                    c) nucleus             d) tail
30. In the sentence ‘He was asked to do it.’ ‘do’ is
a) pre-head           b) head                    c) nucleus             d) tail


ПІСЛЯМОВА

	У навчальному посібнику представлений нормативний курс теоретичної фонетики англійської мови. Посібник створений з метою удосконалення процесу формування навичок правильної англійської вимови і професійної орієнтації студентів, тобто навчання студентів тому, як використовувати отримані знання та вміння в подальшій педагогічній діяльності.
	Посібник складається із теоретичної лекційної частини, де висвітлені основні моменти теорії фонетики англійської мови, та практичної, де представлені питання для обговорення на семінарах і вправи для аудиторної і самостійної роботи студентів, спрямовані на закріплення і практичне засвоєння теоретичних положень. Особлива увага приділяється вивченню звукової будови сучасної англійської мови і фонемної структури англійського слова, розгляду співвідношення звукових і графічних засобів, детальному опису структури складів, англійської просодії, а також аналізу фонетичних процесів усного мовлення.
	Практичні завдання, представлені у посібнику, сприяють формуванню у студентів міцних навичок артикулювання іншомовних звуків, інтонування звукових послідовностей, умінь інтерпретувати просодію англомовного тексту залежно від його функціонального навантаження, а також уміння обирати необхідні фонетичні засоби для реалізації структурно-змістовного аспекту власних висловлювань.
Матеріали цього посібника апробовані при викладанні теоретичної фонетики студентам першого бакалаврського рівня вищої освіти, що навчаються за спеціальністю 014 Середня освіта (Англійська мова) на факультеті соціально-педагогічних наук та іноземної філології Комунального закладу «Харківська гуманітарно-педагогічна академія» Харківської обласної ради в 2018-2020 рр. й отримали позивну оцінку викладачів і студентів.


AFTERWORD

The tutorial includes the content of the educational component of English theoretical phonetics. It is aimed at improving the process of developing skills of correct English pronunciation and students’ vocational guidance, i.e. teaching students how to use the acquired knowledge and skills in further pedagogical activities.
The tutorial consists of a theoretical lecture part, which highlights the main points of the theory of English phonetics, and practical, which presents issues for discussion in seminars and exercises for students’ work in class as well as their self-practice, aimed at consolidating and practical mastering of theoretical fundamentals. Particular attention is paid to the study of the sound structure of modern English and the phonemic structure of the English word, consideration of the ratio of sound and graphic means, a detailed description of the structure of syllables, English prosody, and analysis of phonetic processes in oral speech.
The practical tasks presented in the tutorial contribute to the formation of students’ strong skills in articulating foreign sounds, intonation of sound sequences, the ability to interpret the prosody of English text depending on its functional load, and the ability to choose the necessary phonetic means to implement structural and substantive aspects of their own utterances.
The materials of this tutorial have been tested when teaching theoretical phonetics to students of the first bachelor’s degree in higher education, majoring in 014 Secondary Education (English) at the Faculty of Social Sciences and Foreign Philology of the Municipal Institution «Kharkiv Humanitarian and Pedagogical Academy» of the Kharkiv Regional Council in 2018- 2020. Both teachers and students positively evaluated its effectiveness. 
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